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ABSTRACT

THE IMPORTANCE OF PHONEMIC AWARENESS: DEVELOPING PHONEMIC
AWARENESS IN FIRST GRADE STUDETNS THROUGH A BACKPACKING
PROGRAM
By
Shannon Kaye Sanger
May, 2001

The role of phonemic awareness in beginning reading acquisition was
researched. Studies suggested that the presence of phonemic awareness in
young children facilitates learning to read. Research also suggested a positive
relationship between parental involvement and reading acquisition. A handbook
containing activities designed for use in a backpacking program was created.
The activities involve parents in developing phonemic awareness in their
children. These activities are to be sent home with students and completed with
the assistance of their parents. The handbook also contains assessments and
instructions for teachers regarding the implementation of this backpacking
program.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
Unfortunately, children do not always enjoy reading. As one child stated,
"I'd rather clean the mold around the bathtub than read" (quoted in Juel, 1988, p.
442). As teachers we must develop the ability and desire of children to read
independently and often. If our desire is that children read often, we must teach
them to read well.
Ultimately those who can read well respond rapidly, accurately, and with
little effort to the orthographic, phonological, semantic (meaning-bearing), and
contextual patterns of text (Adams, 1990). As a part of the phonological cueing
system, phonemic awareness plays a strategic role in the complex process of
skillful reading. According to Adams (1990):
In the course of proficient reading, the processes supporting orthographic,
phonological, and semantic identification of words occur interactively and
interdependently; without the complete and proper operation of all three,
the reader is left with neither capacity nor support for comprehension.

(p. 8)
A lack of phonemic awareness, for example, slows the phonological processing,
and therefore, the simultaneous working of all four processors (Orthographic,
Phonological, Semantic, and Context) because it contributes to slower word
recognition skills. This slowed ability to recognize and understand the meaning
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of words results in less energy for the reader to expend on comprehension of text
(Adams, 1990; Stanovich, 1994).
As a supportive agent in letter-sound correspondences and word
recognition, phonemic awareness is of crucial importance in becoming a
proficient reader. This is especially true because the English language is based
upon an alphabetic principle. Because this alphabetic principle means that letter
combinations are a representation of the phonemic structure of speech, it is
important that children develop an awareness of phonemes early in literacy
acquisition. Phonemic awareness enables children to use letter-sound
correspondences, which in turn helps them learn to spell and read words.
Phonics, a necessary component of reading instruction, requires an
understanding of phonemes because it is the system in which these units of
sound are represented by written symbols. Although phonemic awareness is not
synonymous with phonics, it is likely that children who lack phonemic awareness
will not benefit from phonics instruction because they will not understand what
the letters and spellings represent (Adams, 1990; Adams, Foorman, Lundberg,

& Beeler, 1998; Fox, 2000; Juel, Griffith, & Gough, 1986; Eldredge, 1995;
Savage, 2001 ).
A considerable amount of evidence supports the importance of phonemic
awareness for beginning reading acquisition (Adams et al. 1998; Juel, 1988;
Torgesen, Morgan, & Davis, 1992). Without it, the orthographic, phonological,
semantic and contextual processing of words is slowed with the consequence
that comprehension waivers as the beginning reader expends cognitive energy in
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decoding (Adams, 1990). Not having an understanding of phonemes seems to
be related to a person's ability to understand letter-sound correspondences and,
thus, beginning readers without this skill are slowed in their ability to learn to read
and spell words. Children who understand and can undertake phoneme
segmentation and phoneme blending tasks successfully, seem to learn to read
new words more easily, and are more likely to develop early reading skills than
their counterparts. Finally, research has shown that those who have developed
skills in phonemic awareness before formal reading instruction takes place, later
develop better reading skills than those children who lack phonemic awareness
(Bradley & Bryant, 1983; Wagner & Torgesen, 1987).

Purpose of the Project
The purpose of this project is to produce a handbook containing a set of
activities that facilitate the development of phonemic awareness in the emergent
reader. This set of activities is designed and structured for use in a backpacking
program. Therefore, these activities will also facilitate involving parents in the
process of developing phonemic awareness in their children.

Significance of the Project
Understanding the alphabetic principle is of extreme importance in
learning to read. This principle is based on an understanding that written symbols
represent spoken sounds. Therefore, phonemic awareness is an indispensable
component of the act of reading as well. This awareness enables one to map out
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the sounds of the language with the representative letters. Furthermore, if
children can recognize a group of words that differ in only one letter, they will
understand the role of these letters in unfamiliar words (Byrne & FieldingBarnsley, 1989). Phonemic awareness helps readers recognize words
automatically and accurately, increasing the efficiency of the Orthographic,
Phonological, Semantic, and Context processors, and allowing the reader to
focus attention on the demanding task of comprehending text.
Early reading instruction that does not include developing phonemic
awareness hinders the ability of emergent readers to break the alphabetic code
and leaves them less capable of reading unfamiliar words (Seymour & Elder,
1986). Although those who lack phonemic awareness may be capable of
memorizing isolated letter-sound correspondences, they will be less capable of
reading or writing words that they have not previously encountered ( Griffith &
Olson, 1992).
Research has consistently revealed that phonemic awareness is a
predictor of future success in reading (Juel, 1988; Juel, Griffith, & Gough, 1986;
Lomax, & McGee, 1987; Turnner, & Nesdale, 1985). While reading, one should
be able to quickly recognize a word and unlock its meaning. Phonemic
awareness enables readers to recognize words automatically and accurately,
allowing for the comprehension of text.
Activities that expose children to phonemes increase familiarity with the
small units of sound (i.e. rhyme and alliteration exercises) which strengthens
their ability to learn to read and write (Adams, 1990). The activities provided in
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this project will increase familiarity with these units of sound. They will help to
build upon the phonemic knowledge that some students may already possess, as
well as help expose and develop this awareness in those students who have had
little to no exposure to phonemes.

Limitations of the Project
The following is a list of the limitations of this project:
1) The activities in this handbook are limited to the primary grades.
2) Some teachers may not place value on developing phonemic
awareness in their students, and therefore will not put the activities
presented in this project to use.
3) Parents whose primary language is not English may have difficulty
participating in the activities with their children.
4) Parents are not always willing to spend time helping their children
learn, and may not participate in the activities sent home with their
child.
5) The activities presented in this project will only be beneficial to those
students who do not already have a firm understanding of phonemic
awareness.
6) Some students might not complete the activities sent home in the
backpacks.
7) The activities presented in this project are designed to be used as a
supplement to a reading program.
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Definition of Terms
The following terms will appear in this project. Therefore, they are defined
below to help increase understanding of the project.
Alphabetic Principle- The principle that the written language system of
English (and other languages) is based on the relationship between spoken
sounds and written symbols and that each speech sound has its own graphic
counterpart (Savage, 2001 ).
Context Processor- The mental operation in which one uses the context in
which a word appears to predict its meaning and sends this information to the
Meaning processor (Adams, 1990).
Decoding- Converting coded signals into understandable messages.
Decoding may involve reader use of phonic analysis, structural analysis, or
context clues in word identification (Crawley & Merritt, 2000).
Deletion- The ability to omit the beginning, middle, or ending sound from a
word and identify the word that remains. For example, say the word /bat/ without
a /bl. (Jordana & Callela, 1998).
Encoding- Representing phonemes by letters (Eldredge, 1995).
Isolation- Pronunciation, in isolation, of the phoneme occupying a
designated location in a given word (Lewkowicz, 1980).
Onset- All the sounds of a word that come before the first vowel, for
example, /bl/ and /b/ before lank/ (Neuman, Copple, & Bredekamp, 2000).
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Orthographic Processor- The mental operation in which one links
individual letters together into multi-letter patterns to make words, and then
sends this information to the Phonological and Semantic processors (Adams,
1990).
Phoneme Blending/Synthesis- The ability to combine a sequence of
isolated phonemes together to produce either a recognizable word or a nonsense
word (Torgesen et al., 1992).
Phoneme Segmentation/Analysis- Sensitivity to, or explicit identification of
individual phonemes in words (Torgesen et al. 1992).
Phoneme Substitution- Responding to a spoken word, paired with an
isolated phoneme, by pronouncing the new word formed by substituting the
isolated phoneme for one of the sounds of the word (Lewkowicz, 1980).
Phonemes- Those smaller-than-a syllable speech sounds that correspond
roughly to individual letters or graphemic units (Adams, 1990).
Phonemic Awareness- An understanding and an ability to detect the
series of individual sounds that make up speech (Yopp, 1992).
Phonics- The system by which symbols represent sounds in an alphabetic
writing system (Adams et al., 1998).
Phonological Awareness- A sensitivity to, or explicit awareness of, the
phonological structure of words in one's language (Torgesen, 1995).
Phonological Processor- The mental operation in which one takes letters
or multi-letter patterns as input from the Orthographic processor and responds

8

with any and all pronunciations that it has associated to that letter or spelling
pattern (Adams, 1990).
Phonology- Study of the unconscious rules governing speech-sound
production (Adams et al., 1998).
Rime- The vowel(s) and any consonants that follow it in a syllable, for
example, look! in /book/ (Savage, 2001 ).
Semantic Processor- The mental operation in which one uses the input it
receives from the three other processors (Orthographic, Phonological and
Context) to create accurate interpretations of unknown words or to recall the
meaning of familiar words (Adams, 1990).
Word Identification- Involves the use of context clues and simple phonics
generalizations (Reutzel & Cooter, 1996).

Overview of the Remainder of the Project
Chapter Two will consist of a review of research and literature related to
phonemic awareness. It will also include justification for the importance of
developing phonemic awareness as well as explanation of the various levels of
phonemic awareness. Chapter Three will describe the procedures undertaken
by the author to create the set of activities presented for use in a backpacking
program. Chapter Four will consist of an explanation of how to incorporate these
activities into a backpacking program, a collection of activities to be used in such
a program, as well as assessments for the primary grade teacher to use.
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Chapter Five will include the author's summary of the key things she learned
while completing the project, conclusions and recommendations.

CHAPTER TWO
REVIEW OF THE LITERATURE

Introduction
Sadly, at least 10 million children in the United States are unsuccessful readers
(Fletcher, Foorman, & Francis, 1996). Unfortunately, research has shown that few of
these poor readers will catch up to their counterparts who had a good start in reading
(Juel, 1988; Torgesen, 1998). The ability to read is an essential component to
successfully function in today's society. Reaching one's full potential, whether it be at
work, school or anywhere else in this society, requires literacy. Phonemic awareness is a
catalyst to literacy and has been shown to be a powerful predictor of later reading
achievement (Adams, 1990; Eldredge, 1995; Juel, 1988).
Speakers and listeners of the English language automatically manipulate units of
sound to create and to understand words in their spoken language. Phonemic awareness
is the purposeful turning of one's attention to these individual units of sound. One may, for
example, combine the phonemes /c/, Jal, and /p/ to make the word /cap/, or one may
discover that the words /cap/ and /map/ differ by their initial phonemes, Jc/ and /ml
(McGee, Poremba, & Richgels, 1996). Because phonemic awareness involves the ability
to consciously analyze the units of sound within speech, an efficient reader must be able
to successfully complete several tasks. A child who is phonemically aware can
successfully identify words that rhyme, distinguish between different sound patterns, count
and split syllables, blend and segment phonemes, and manipulate sounds within any
given word. Each of these tasks will be discussed in this chapter.
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Included in this chapter is an explanation of the importance of helping students
develop an understanding of the sound structure of language. A description of phonemic
awareness as a component of phonological awareness is then provided. This is followed
by a discussion of the reciprocity principle. Guidelines for successful phonemic
awareness instruction are also provided and each of the five levels of phonemic
awareness are explained. Another section of this chapter is devoted to a discussion of
parent participation in helping children become more phonemically aware. Finally, a
summary of this chapter compiles the main points gained from this review of literature.

Phonemic Awareness as a Component of Phonological Awareness
Phonemic awareness falls under the broader category of phonological awareness
(Adams, 1990; Eldredge, ·1995). Therefore it is important to define phonological
awareness and its relation to phonemic awareness. Some researchers define
phonological awareness as an awareness or sensitivity to the phonological structure of
words in a language (Torgesen, 1995). This includes word awareness (i.e., an
understanding that sentences and phrases consist of words), syllable awareness, an
understanding of onsets and rimes, and finally, an understanding of phonemes (Adams,
1990; Snider, 1995; Torgesen, 1995). While others use the terms phonological and
phonemic awareness interchangeably (e.g., Neuman, Copple, & Bredekamp, 2000),
separate definitions for each will be used in this project. Phonological awareness will be
defined as a sensitivity to the phonological structure of words in a language and it includes
phonemic awareness. Phonemic awareness will be viewed as an understanding and
ability to detect the individual sounds (i.e., phonemes) that make up speech (Yopp, 1992).
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The order in which children acquire phonological abilities is not entirely understood.
However, research has suggested that there is a developmental sequence (see Figure 1)
(Adams, 1990; Wagner & Torgesen, 1987). It seems that it is easiest to first become
aware of spoken words (Adams, 1990). Next, one can quite easily direct conscious
attention to the syllables in words (Liberman, Shankweiler, Fischer, & Carter, 1974).
Treiman (1985) discovered that young children (five year olds) find that breaking syllables
into onsets (any consonant sounds that precede a vowel within a syllable) and rimes (the
vowel(s) within a syllable and the consonant sounds that follow it) is easier than
recognizing individual phonemes. For example, in the word /bath/, the onset is /b/ and the
rime is lath/. Finally, children must become consciously aware of the meaningless units of
sound (phonemes) that make up speech.
At the phonemic level tasks range in difficulty too (Adams, 1990; O'Connor,
Jenkins, Leicester, & Slocum, 1993; Yopp, 1988). Blending tasks (e.g., "Put the sounds

/fl, la/, /ti, together to make a word.") appear less difficult than manipulation tasks (e.g., "If
you take the /s/ off of /stop/ what word is left?"). Phonemic awareness seems to be the
most difficult of all phonological abilities to teach and to learn (Adams, 1990; Blachman,
1984). Because phonemic awareness is considered to be one component of a hierarchy
of metalinguistic skills, it is beneficial for children to learn certain skills (i.e. that language
consists of words, syllables, and onsets/rimes) before proceeding to phonemic awareness
(Stahl & Murray, 1994). Therefore, although this review of literature will focus primarily on
phonemic awareness, phonological awareness is also touched upon and some of the
activities presented in Chapter 4 will develop both phonological skills (as precursors to
phonemic awareness) and phonemic awareness in children.
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Developmental
Progression
Easiest. ..

Most Difficult. ..

Recognition of...

Example

Words

Clap once each time you
hear a new word in the
sentence, "Jan went
outside."

Syllables

Tap once on the table
each time you hear a
new syllable as I say the
word /baby/.

Onset-rime

What sounds (the onset)
come before the vowel in
the word /bat/? What is
the sound made by the
vowel and the sounds
that follow it in the word
/bat/ (the rime)?

Phonemes

What sounds do you hear
in the word /cat/ ?

Figure 1. Levels of Phonological Awareness

Rational for Teaching Phonemic Awareness
As one of the two best predictors of how well Kindergarten children will learn to
read, phonemic awareness is crucial to literacy acquisition (Juel, Griffith, & Gough, 1986;
Griffith, 1991; Hall, 2000; Share, Jorm, Maclean, & Matthews, 1984; Stanovich, 1994;
Yopp, 1988.). Numerous studies have demonstrated that children who acquire skills in
phonemic awareness become better readers and spellers (Bradley & Bryant, 1983; Castle
& Cunningham, 1990; Davidson & Jenkins, 1994; Lie, 1991; Nicholson & Riach, 1994 ).

In 1983, Bradley and Bryant presented the first study to provide empirical evidence
of a causal link existing between phonemic awareness and reading and spelling
acquisition. This study contained two methods; a longitudinal measure and a controlled,
intensive training program in sound categorization (i.e., rhyming and alliteration tasks).
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Children who could not read (4 to 5 years in age) were immersed in an intensive training
program that focused on categorizing words on the basis of common sounds. Nearly 400
children were followed for four years. Even after four years, it was clear that the intensive
training in sound categorization, received by some of the children in the study, had a
powerful influence on their abilities to learn to read and spell.
One study, conducted by Griffith (1991 ), examined the direct effect of phonemic
awareness on spelling development. The intent of this study was also to determine
whether or not phonemic awareness had a direct effect on memorized orthographic units
(also known as word-specific information), especially those found in irregular words.
Ninety-six first grade children and 87 third grade children completed three tests- spelling,
word specific, and phonemic awareness tests.
In her study, Griffith (1991) found that the difference in spelling ability among
children could be attributed to phonemic awareness and word specific information. The
study revealed that children in the first grade rely heavily on phonemic awareness to spell
words because they use a sequential encoding process when spelling. For example,
when trying to spell the word /tan/ the first grade child will segment the word into its
individual phonemes It!, la/, Inf, and represent each of these sounds with its
corresponding grapheme. By third grade, children have a much better grasp of phonemic
awareness and therefore their use of memorized orthographic units (word-specific
information) becomes an important component of spelling ability. Many of these children
have memorized the orthographic units that represent various phonemes (especially those
that are ambiguous such as /ious/ in /luscious/) and use these memorized spellings more
than they use a sequential encoding process when they spell. This study demonstrated
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that phonemic awareness acts as a foundation for both spelling development and wordspecific information.
Phonemic awareness also assists children in effectively employing word
identification strategies while reading. For example, Wood (2000), found that children who
understand the sound structure of language make good use of orthographic analogy while
reading. When a child who is phonemically aware, for example, comes to an unknown
word such as /chat/ he may recognize that the ending sounds in the word /chat/ (/at/) are
the same as those in the word /cat/. This observation would assist the child in reading the
word. Lie (1991) emphasized that to be effective, a training program in oral word analysis
must lead to a level of automaticity. According to Stanovich ( 1994), skilled readers rely on
their knowledge of phonemes to recognize words rapidly and automatically, thus allowing
them to focus their attention on understanding the text. He further explains,
"Comprehension fails not because of over-reliance on decoding skill, but because
decoding skill is not developed enough" (p. 283).
Earlier, Wagner and Torgesen ( 1987) found that those who were skilled at
completing

~honeme

segmentation and phoneme blending tasks were more likely to

acquire early reading skills than those lacking such skills. Torgesen and his colleagues
found that children who received training in both phoneme segmentation and phoneme
blending were better able to learn to read new words than those who received no such
training (Torgesen, Morgan, & Davis, 1992). Research has also shown that children who
have developed skills in phonemic awareness (as a prerequisite to formal reading
instruction) later develop better reading skills- as measured through longitudinal studies
and on reading performance after participating in intensive phonological and phoneme
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training programs- than those children with little to no awareness of phonemes (Bradley et
al., 1983; Lundberg, Frost, & Petersen, 1988).
There has been scientific brain research related to phonemic awareness. For
example, Sally Shaywitz, a neuroscientist, has been studying the brain mechanisms
related to reading for 30 years (D'Arcangelo, 1999). In observing the brains of children as
they read, she found that there are differences in how the brains of good readers process
print information compared to how the brains of poor readers process the same
information. Specifically, her research has revealed that the area in the brain presenting
the most difference in patterns of activation among poor readers and good readers relates
to phonemic awareness. When children in the study were asked to identify rhyming words
and to use the sounds of letters to read words, there was an increase in the activation in
the back of the brain among good readers, but minimal to no activation in the brains of
poor readers completing these same tasks (Shaywitz, Shaywitz, Pugh, Fulbright,
Constable, Shankweiler, Liberman, Skudlarski, Fletcher, Katz, Marchione, Lacadie,
Gatenby, & Gore, 1998). Incredibly, Shaywitz and other neuroscientists found that the
angular gyrus, the area in the brain that transcodes print to language, was the main area
of difference between the brains of good readers and poor readers. Actually, the angular
gyrus seems to be related to performance of phonemic analysis. This area appears to be
inactivated as poor readers read. This research provides scientific evidence for the strong
influence of phonemic awareness on learning to read.
The necessity of phonological skills in learning to read and write may depend upon
the degree to which a language is phonetic. If this is true, then phonological awareness
will have a stronger impact on Norwegian students than English speaking students

17

because the Norwegian language is more phonetically regular than English. Lie (1991 ),
conducted a study of the impact of phonological awareness (specifically, word analysis
tasks) on Norwegian students learning to read. This longitudinal study followed 200
children from the beginning of first grade to the end of second grade. Children in the two
experimental groups involved in the study received systematic training in phonemic
awareness throughout the first grade school year. The training proved to have a
facilitative effect on both reading and spelling acquisition of the students involved in the
experimental groups a year and a half later. Evidence from the study also supported the
idea that children with low general intelligence benefited more than children with an
average or high intelligence from the training in phonemic segmentation. This study
demonstrated that providing children with direct instruction on phonological awareness
skills facilitates their reading and spelling abilities.
The Alphabetic Principle
When children are learning to read they must learn how to identify written words
and how to gather meaning from a text. To comprehend text, readers must be able to
identify words quickly and accurately (Juel et al., 1986; Stanovich, 1994). This rapid
identification of words depends on the reader's understanding of the alphabetic principle
(Torgesen, 1995).
In an alphabetic script like English, speech is represented or encoded in letters.
The reader gleans meaning from letter expressions by understanding how the letters in
the written (graphophemic) system relate to the phonemes in spoken language. To
successfully complete this task, readers must understand that speech can be broken
down into smaller parts. This means that the reader must become phonemically aware to
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read (Byrne & Fielding-Barnsley, 1991; Share et al. 1984; Yopp, 1992). Adams (1990)
states:
Faced with an alphabetic script, the child's level of phonemic awareness on
entering school may be the single most powerful determinant of the success she or
he will experience in learning to read and of the likelihood that she or he will fail.
(p. 304)

According to Byrne and Fielding-Barnsley (1989), coming to the realization that
speech is composed of many small units of sound (i.e., phonemes), is an achievement
young readers make in acquiring the alphabetic principle. Byrne and Fielding-Barnsley
(1991) found that, although not completely sufficient for acquisition of the alphabetic
principle, a solid understanding of letter knowledge (i.e., "a" makes the /a/ sound) and of
the phonemic structure of language are necessities. In one study, Bradley (1988) found
that phonemic awareness is essential in acquiring the alphabetic principle. Byrne and
Fielding-Barnsley (1995) confirm this: "We have consistently argued, on the basis of the
evidence we have gathered that phonemic awareness and letter knowledge make
independent contributions to the child's discovery of the alphabetic principle and hence to
early reading success" (p. 497).
Phonemic awareness helps children learn to read and write better. It enables them
to make a connection between the spoken sounds in the English language and the written
symbols by which sounds are encoded and, thus, understand the alphabetic principle. In
becoming literate in a language consisting of an alphabetic orthography, such as English,
phonemic awareness is an essential component of learning to read, write, and spell
successfully.
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Natural Acquisition and the Reciprocity Principle
Is phonemic awareness naturally acquired or is it learned? Some believe that it is
acquired naturally as children develop skills in phonological awareness and as they learn
to read (Wood & Terrell, 1998). Yet, others believe that it does not develop naturally and
must be explicitly taught (Lundberg, Frost, & Peterson, 1988). This explicit teaching of
phonemes is then believed to enhance reading acquisition.
Wood and Terrell (1998) found that children do appear to develop some phonemic
ability naturally. For example, after an assessment of phonemic skills, preliterate children
were found capable of completing both simple (i.e., identifying the sounds of letters) and
complex (i.e., identifying the remaining part of a word once a phoneme has been deleted)
phonemic awareness tasks. Furthermore, in their longitudinal study of these same
children, it was clear that the phonemic awareness skills that the children seemed to
naturally possess aided in learning to read and spell (at least to some degree), and that
the children's understanding of these skills increased as they used these skills in learning
to read. However for some it was clear that explicit instruction would help children
become more successful in applying their understandings to spelling and reading tasks.
Specifically, the ability of children to identify rhyming words increased as reading ability
improved.
Other researchers believe that phonemic awareness does not develop
automatically (Lundberg, Frost, & Peterson, 1988). The results of one study indicate that
an individual does not spontaneously develop the ability to attend to the phonemes in
speech (Morais, Cary, Alegria, & Bertelson, 1979). This was discovered in a study where
illiterate adults were unable to successfully complete phoneme deletion or addition tasks,

20
while adults from a similar environment who had learned to read as youth or adults could

(
complete such tasks. This ability to manipulate phonemes, therefore, appears to develop
as an individual learns to read. The results of this study reveal the reciprocal relationship
that exists between learning to read and the increasing development of phonemic
awareness. That is, phonemic awareness aids in reading acquisition and increases as
children learn to read.
If phonemic awareness does not develop naturally, there is a need to help children
develop such skills through instruction and practice. Fortunately, it is possible to train
children in phoneme identification skills (Byrne & Fielding-Barnsley, 1991 ). In their work
with five year olds, Ball and Blachman ( 1991 ), found that, "children can be taught to
segment words into phonemes" (p. 62). In another study, Lundberg et al. (1988) taught
six year old children how to manipulate phonemes before they received any formal
reading instruction. One year later the children in the experimental group (who received
training in phonemic awareness) outperformed children in the control group (who received
no such training) on reading and spelling tasks. Furthermore, the positive effect that the
training had on the experimental group was lasting. This effect was observed through a
longitudinal evaluation of the training program. Even two years after they received the
phonemic training, an evaluation revealed the ability of these children to use their
knowledge of phonemes on novel tasks. It also demonstrated the superior reading and
spelling skills of the children in the experimental group.
Phonemic awareness, whether acquired naturally or learned through explicit
instruction, is crucial to literacy development. It is extremely important, therefore, that
teachers assess the levels of phonemic awareness among their students and help those
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lacking an understanding of the sound structure of language develop this awareness.
Early skills in phonemic awareness predict future success in learning to read, as was
demonstrated in the Wood et al. (1995) study. Meanwhile these skills increasingly
develop as children learn to read, which is noted in the research by Lundberg et al.
(1988). Together these processes demonstrate the reciprocity principle (McGuinness,
McGuinness, &, Donohue, 1995).

Phonemic Awareness Instruction
Several important factors contribute to effective phonemic awareness instruction.
Teachers should take these into consideration as they prepare lessons to help students
develop phonemic awareness. Yopp and Yopp (2000) offer several helpful guidelines in
preparing for successful phonemic awareness instruction.
Activities designed to develop phonemic awareness in children should be selected
according to the needs of the child. Some suggested activities for young children are
songs, chants and games that play with the sounds of words (Adams & Buck, 1995). For
young children Yopp (1992) also encourages making phonemic awareness instruction
playful, interactive and such that it invokes curiosity and experimentation with language.
Griffith and Olson (1992) emphasize the importance of exposing children to literature that
plays with sounds such as with rhymes or stories with alliteration. If they hear rhymes or
alliteration on a daily basis, for example, children will eventually be able to create their
own rhymes or words with the same sounds. The authors also suggest that phonemic
awareness can be developed over time by providing daily opportunities for children to
write about their own ideas, rather than copying stories or poems, using invented
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spellings. These experiences with writing force children to map spoken language onto
written language or to identify and represent the sounds of letters. Beck and Juel (1995)
suggest incorporating word play, nursery or Dr. Seuss rhymes, and exposing children to
storybooks.
Snider (1995) recommends that activities such as those suggested above be used
after or simultaneously with explicit instruction of phonemic skills. This is important
because research has demonstrated that phonemic awareness increases and effects
reading achievement when explicit instruction is provided. These types of implicit
activities (i.e., games, songs, rhyming text) provide useful opportunities to practice
previously learned skills.
Lesson Planning
When helping students develop phonemic awareness, teachers should be sure to
engage students in purposeful lessons. Sometimes teachers provide playful language
experiences for their students, but they do not have an identified objective for that
experience. This is not as effective because although phonemic awareness may be
developed to some extent through activities that experiment with language, development
occurs much more when lessons revolve around an intended goal. Adams and Buck
(1995) suggest that to be most effective, phonemic awareness instruction should be
developed with a specific objective in mind. Further, instruction must be systematic,
including a progression of activities from those that are easiest to those that are most
difficult (i.e., exposing children to larger units of sound before smaller units) ( NRP, 2000;
Snider, 1995).

23

When developing a specific objective for instruction in phonemic awareness, it is
necessary to consider the different aspects of phonemic awareness. For example, in any
one lesson, the teacher will need to decide what unit of sound will be emphasized (see
Figure 2) and what operation students will be expected to complete in regard to the
specified unit of sound. They will then need to determine whether or not the activities will
be mainly oral or if they will include cues such as chips or letters.
Figure 2 will be helpful to teachers in determining the size of the unit of sound upon
which to direct a student's attention. When planning, first identify the unit of sound to be
emphasized. Initially, children should be exposed to larger units of sound. As the child
improves in his ability, he should then be exposed to increasingly smaller and smaller
units of sound. It seems that children find it easier to identify and control larger units of
sound than smaller units of sound. With children who have very little experience
identifying and manipulating the sounds in speech it is suggested that one begin with a
focus on rhyme. Once the child grasps this concept, he should be introduced to the units
of sound within words. Because the syllable is the largest unit of sound within a word,
instruction would include identifying and then counting the syllables in a word. In the word
/ballroom/ for example, the words /ball/ and /room/ are the syllables. The entire word,
therefore, contains two syllables.
After the child understands and identifies rhymes and syllables, his attention should
be directed to onsets and rimes. These are the largest sub-syllabic units. Onsets are all
the sounds in a word that come before the first vowel. In the word /tank/, for example, the
onset is the letter /ti. A rime is the first vowel and all the sounds that follow it. The letters
and consequent sound lank/ constitute the rime in the word /tank/. When the child has a
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firm grasp in each of the three preceding areas, attention should be directed to the
phoneme. Introducing children first to the large units of sound and then moving to
increasingly smaller units of sound enables them to gain a solid understanding of the
sound structure of the English language.
Unit of Sound
Easiest. ..

Assignment
The child can recognize
that words rhyme.

Example
Do the words /man/ and
/mat/ rhyme?

The child can identify the
units of sound within a
word:
1. Identify and count the
syllables within a
word
2. Identify onsets and
rimes

Clap once for each
syllable in the word
/scary/.
Say the first part of the
word /bat/. (lb/)

Put the sounds /s/, Iii, It!
The child can focus on
together to make a word.
the phonemes within
words.
Figure 2. Sequence of teaching units of sound (Yopp et al., 2000)

Most Difficult. ..

Modeling is essential in teaching these units of sound. Effective phonemic
awareness instruction begins with teacher modeling of a skill which is followed by guided
practice of the demonstrated skill (Snider, 1995). Na"lve students need explicit instruction,
including modeling, to learn a new skill. Snider (1995) differentiates between modeling
and explaining concepts. Na"lve students (such as those who lack phonemic awareness)
will not understand a skill through a simple explanation. Modeling is much more explicit
and more clearly teaches a concept. Once children can successfully perform the same
task independently even after instruction on that task has ended, then practice activities
such as games and songs are appropriate. Teachers must be careful to balance
instructional time with modeling of new concepts and practice activiti'es.
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The Use of Cues
Another important aspect of phonemic awareness instruction is the use of cues.
Some activities that children participate in may be strictly oral, while others may include
some type of action or object--a cue--in representation of a sound. For example, the child
may be asked to clap once for each syllable heard in a spoken word. He may be given
chips used as visual cues to represent sounds in a word. A kinesthetic cue might involve
a particular body movement such as jumping when a specified sound is heard. Ultimately,
letters are incorporated into phonemic awareness instruction as cues. Several studies
have demonstrated that combining phonemic awareness activities with letter-sound
instruction, at some point during reading instruction, is beneficial in understanding the
alphabetic principle. Byrne and Fielding-Barnsley (1995), found that combining phonemic
awareness training with letter cues is very effective in helping students learn to decode.
The children in another study who received phonemic awareness training (specifically in
the area of sound categorization) along with explicit connection to letters, excelled in
reading and spelling above all other participants in the study (Bryant et al. 1983). For
clarity, it is important to note that this combination of phonemic awareness and lettersound instruction becomes phonics instruction and is, therefore, no longer solely
phonemic awareness instruction.
Application of Skills
Although phonemic awareness is a critical component to becoming literate, it alone
is not sufficient for literacy acquisition (Griffith, 1991 ). Therefore, it is important to help
children make connections between the skills they acquire in phonemic awareness and
other skills necessary for reading. Eventually teachers must show children how to apply
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their knowledge of sounds to letters. Snider (1995) recommends that as teachers develop
phonemic skills in their students, they should also be teaching them how those sounds
(phonemes) correlate with letters. The NRP (2000) agrees, stating that characteristics
representative of the most effective phonemic awareness instruction include explicit and
systematic teaching of the manipulation of phonemes with letters. A study conducted by
Ball and Blachman (1991) revealed that children who receive phonemic awareness
training and letter-naming, as well as letter-sound training, spell better and improve more
in reading skills (i.e., word identification) than children who do not receive such training.
Cunningham (1990) found that when children understand the value of a strategy or
"the when" and "the why" of its use, they will be better able to transfer it to reading. In her
study, two groups of children were given training in phonemic awareness. Both groups
gained the necessary skills after training was complete. However, the experimental group
that received explanation of the goals and purposes of building phonemic awareness skills
and the effect of these skills on successful reading, as well the opportunity to use these
skills while reading, was better able to apply their newly gained knowledge to relevant
activities.
Time
According to Yopp and Yopp (2000) the amount of time spent on teaching
phonemic awareness to children varies. After reviewing several training programs, they
suggest spending a minimum of 10 minutes each day to a maximum of 30 minutes per
day. In some training programs instruction takes place only on certain days of the week
(Byrne & Fielding-Barnsley, 1991 ). The training sessions in another instructional program
met four times each week for 20 minutes over a period of seven weeks (Ball & Blachman,
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1991 ). However, in referring to a phonemic awareness training program that included only
eight sessions, Lie (1991 ), suggests that to effectively influence reading and spelling
performance, a training program must not be too short. Instruction should be planned
according to the specific needs of students in the classroom. Generally, it has been shown
that phonemic awareness is worthwhile and that the quality of instruction is more
important than the quantity (Yopp & Yopp, 2000).
Phonemic Awareness: One Component of a Comprehensive Reading Program
Phonemic awareness instruction is most useful when used in conjunction with a
comprehensive reading program (NRP, 2000). Children should be exposed to a rich
literary environment in which they experience an extensive vocabulary, are immersed in
literature, experiment with language, and participate in activities (such as phonological
tasks) which force them to look at language aside from meaning (Baumann, Hoffman,
Duffy-Hester, & Moon Ro, 2000; Yopp & Yopp, 2000). A comprehensive reading program
includes not only explicit teaching in phonemic awareness, but also word specific
information, orthographic practice (that is practice with naming, recognizing, and writing
letters), teaching of the alphabetic principle, help in comprehending text, and application of
skills (Neuman et al., 2000; Adams, 1990). Essentially though, phonemic awareness is
most beneficial when it is incorporated as one important part of a broad literacy program.
The most effective phonemic awareness instruction then, includes many important
components. Teachers should provide explicit, systematic instruction, including modeling
of phonemic awareness skills. Lessons must be built around a specific objective and
based upon the specific need of the child. Instruction should start with the largest unit of
sound and focus on increasingly smaller units (Snider, 1995). Cues, such as letters, can
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be used to draw connections between the sounds of a language and their written
representations. Once children understand a skill they should be provided with
opportunity to review and practice it. Children should be given time to apply their
understandings to the tasks of reading, writing, and spelling. Finally, phonemic
awareness should be viewed as just one key component of a comprehensive reading
program (Yopp & Yopp, 2000). In conclusion: "Effective instruction in phonemic
awareness requires explicit instruction that informs children about phonemic awareness
and the alphabetic principle and careful attention to the order in which activities are
presented" (Snider, 1995, p. 446).

Levels of Phonemic Awareness
Evidence has demonstrated that certain phonemic awareness tasks are easier to
complete than others. Torgesen, Morgan, and Davis (1992) discovered that it is much
more difficult to help children gain the ability to perform phoneme segmentation tasks than
to help them learn to successfully complete blending tasks. Yopp et al. (2000) discuss the
importance of building a child's understanding of phonemes by gradually increasing the
difficulty of tasks expected of the child to complete. The emphasis given to the gradual
teaching of various phonemic awareness tasks is due to the level of difficulty that each
provides. Torgesen (1995) further clarifies that children become increasingly capable of
manipulating phonemes as their familiarity with them grows. For example, while children
in Kindergarten may only be able to identify similar sounds, such as rhymes, with
appropriate instruction, by the end of first grade they will be capable of blending long
strings of letters together to make words. Vandervelden and Siegel (1995) discovered
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that teachers who provide the most effective phonemic awareness instruction understand
the developmental phases of phonemic awareness.
Adams (1990) suggests that there are five levels of phonemic awareness. Each
level contains increasingly difficult tasks to be completed by the reader. It is important to
note that although Adams provides five levels of phonemic awareness some of these
levels require and build upon both phonological and phonemic skills. For example, tasks
that require children to focus on words or parts of words such as syllables draw upon
phonological skills (along with phonemic skills) because children are not focussing solely
on the discrete units of sound (phonemes). Also, within each level there are varying
degrees of difficulty to be completed by the student. See Figure 3 for a brief overview of
each level and its corresponding description.
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Level

Description

Example

One

Sound Awareness:
Recognize the sounds of
words.

Recite the nursery
rhyme of
Humpty Dumpty.

Two

Oddity Tasks: Compare and
contrast the sounds in words
based on alliteration and
rhyme.

Which word does
not belong in this
list?
/Pull/, /Hug/, /Pen/
(Pen)

Three

Syllable -Splitting: Take
the beginning sound off of a
word and pronounce that
sound in isolation.

Tell me the first
sound you hear in
the word /heat/. (h)

Blending Tasks: Put sound
segments together to make a
word.

Put the sounds,
/p/ .. .la/ .. .It!
... together to make
a word. (Pat)

Four

Phoneme Segmentation:
Decomposing a syllable into a
series of phonemes.

Five

Phoneme Manipulation:
Adding, deleting, or moving
any given phoneme to create a
new word.

What sounds do
you hear in the
word, /sun/? ( /s/,
/u/, /n/)
What word would
you make if you
changed the /c/ in
the word /cat/ to a
/bl? (/bat/)

Figure 3. Levels of phonemic awareness (Adams, 1990)

Recognizing the Sounds of Words
The ability to hear the sounds of words is the most basic level of phonemic
awareness. This is often gauged by a child's knowledge of nursery rhymes. In a study
conducted by Maclean, Bradley, and Bryant (1987) results demonstrated that early
knowledge of nursery rhymes correlates positively with a child's ability to gain an
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understanding of more abstract phonological skills. Results also revealed that this
knowledge aided in the development of emergent reading tasks.
Oddity Tasks
The second level of phonemic awareness involves recognition of common
elements in words. Performance is measured using "oddity" tasks. For example, children
may be orally presented with a list of four words and then asked to determine which of the
four words "does not belong in the list "(Adams, 1990). This differentiating between words
may be based on either the initial, medial, or final sounds heard in the words. If a child is
asked to distinguish between a group of words by examining the medial sound, for
example, he must determine that the word /dog/ does not belong in a list consisting of the
words /sad/, /had/ and /mad/. When children are distinguishing between words based on
either middle or final sounds, they are, essentially, distinguishing between words that
rhyme and those that do not. Therefore, this level of phonemic awareness requires an
ability to analyze the similarities and differences between words by examining alliteration,
medial sounds, and rhyming patterns. The results of one study (Yopp, 1988) indicated
that Kindergarten children find rhyming tasks to be the easiest of all phonemic awareness
tasks to complete and phoneme deletion tasks to be the most difficult.
When participating in rhyming activities children should be exposed to rhyming
words that begin with continuous sounds (i.e., sounds, such as /f/, /1/, and /m/ that can be
"stretched out"), before they are introduced to rhyming words that begin with stop sounds
(i.e., sounds such as /b/, /cl, or /g/, that cannot be "stretched out"). It is more difficult to
say stop sounds in isolation because if a vowel appears, for example, after the /c/ in a
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word you get "cuh-uh" instead of "cuh." Furthermore, presenting sounds in this order
prepares students for saying stop sounds in segmenting activities (Snider, 1995).
Syllable-Splitting and Blending Tasks
The next level of phonemic awareness is measured by two tasks. First, students
must determine and isolate the initial phoneme of a word or syllable. The child, for
example, may be asked to give the first sound heard in the word /feet/. He would
therefore make the sound that represents the letter /f/. Sometimes the child will then be
asked to pronounce the remaining part of the word. So, using our example with the word,
/feet/, the child would express that the remaining part of word (after the /f/ is removed) is

feet!. This is called syllable splitting.
The second task within this level involves blending phonemes. For example, a
child may be given the segments of a word, such as /r/, Iii, !pl, and be asked to blend the
sounds together to make a word /rip/. As mentioned earlier, Torgesen et al. (1992),
discovered that it is easier to teach children to blend sounds together to create words than
it is to teach them to segment the sounds within words (segmenting is the next level to be
discussed). Children who can successfully complete both syllable-splitting tasks and
blending tasks demonstrate that they understand that words can be broken down into
meaningless units of sound, as revealed through their ability to complete syllable-splitting
tasks. These children also demonstrate that they are comfortable with hearing and
pronouncing phonemes in isolation, as shown through their ability to blend sound.
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Segmentation Tasks
Segmenting sounds is the next and increasingly difficult level of phonemic
awareness. At this level, children must understand that words can be completely brok?n
down into a series of phonemes. Children may be asked to tap out the number of
phonemes in each syllable of a word (Liberman, Shankweler, Fischer, and Carter, 1974).
A child would tap on a table three times, for example, for the word /bat/ because three
phonemes, /s/, /a/, and /ti, make up that one syllable word. The purpose then, of requiring
a child to complete such tasks is to determine their ability to take a syllable and identify
each meaningless part that comprises a word.
Snider (1995) offers several suggestions when teaching children to segment words.
First, she suggests having children begin by segmenting words with only two phonemes
since this is easiest. Once children can successfully segment words with two phonemes,
they should be presented with words that consist of three phonemes. These words should
begin with continuous sounds. Experience with three phoneme words beginning with stop
sounds should follow. Finally, students should practice segmenting words with four
sounds. These are t.he most difficult to segment because they contain either an initial or
ending blend. This blend requires the student to segment the onset-rime and to segment
within either the onset or rime. When segmenting the word /clap/ for example, the student
must first break the word into its onset (/cl/) and rime (/ap/). Then the student must
segment the onset (/cl/) into two sounds, even though it is a blended unit. This
recommended progression in teaching segmenting skills reflects the varying degrees of
difficulty that can reside within just one level of phonemic awareness.
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In their study, Torgesen et al. (1992) observed three groups of Kindergarten
children receiving different types of instruction. The aim of the study was to determine
which type of instruction had the greatest impact on learning to read new words. One
group received instruction in phoneme blending. Another group received instruction in
both phoneme blending and phoneme segmentation skills. The third group (the control)
received no training in phonemic awareness, but was exposed to various language
experience activities focused on deriving meaning. They found that children who were
taught both blending and phoneme segmentation skills were better able to learn to read
new words than children taught only how to blend sounds or children who received
absolutely no training in phonemic awareness. The group that was trained in both
blending and segmentation skills also excelled above the others in their ability to apply
their new understandings of the sound structure of language to novel reading
assignments.
Manipulation Tasks
Manipulating sounds is the most sophisticated of all phonemic awareness activities.
This is because students must have an understanding and be capable of identifying
syllables in words and the phonemes that constitute those syllables. In addition, students
must add, delete, or move selected phonemes to create a new word. Tasks at this level
are usually too difficult for children in the first grade to complete (Adams, 1990). An
example of a phoneme manipulation exercise would be to ask a child to pronounce the
word /bat/ without the /b/, thus creating the word /at/. Another type of manipulation task
involves adding a phoneme to change one word to another. For example, the child may
be asked to provide the new word that is created when It! is added to the beginning of the
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word /rip/. Children also may be asked to take the phonemes within a word and put them
in a different order to create a new word or a nonword. For example, put the sounds in
/pot/ in reverse order.

Parental Involvement
"If, as teachers and administrators, we are truly committed to student growth in
reading and other academic areas, then parental involvement can no longer be
considered an option. It is a must" (Fredericks & Rasinski, 1989, p. 85). Parental
involvement has been shown to play a powerful role in the development of literacy
acquisition. It became clear, in an early study by Durkin (1966), that children who learned
to read early had parents who were very involved in this early success by reading
themselves, thus, serving as role models. These parents read to their children, spoke with
them about various experiences, and provided materials that enabled their children to
experiment with reading and writing activities. In their study, Anderson, Wilson, and
Fielding (1988) found that the amount of time a child spends reading outside of the school
environment greatly affects his progress in learning to read.
The results of a study by Juel, Griffith, and Gough, 1986, demonstrated that
students with poor phonemic awareness are frequently minority children. They found
ethnicity to be a contributing factor to phonemic awareness acquisition. The authors posit
that the poorer phonemic awareness skills of these children may be attributed to dialect,
second language differences, and, possibly, to cultural differences. To help improve the
phonemic awareness skills of these children, they suggest providing opportunities for
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them to play with words at home through rhyming games and exposure to rhyming sounds
in printed form, such as in nursery rhymes and Dr. Seuss books.
Similarly, Metsala (1996) suggests taking several important steps in reaching
children from varying socioeconomic and parent education levels. He strongly
encourages classroom teachers to gain an understanding of the home experiences of
their students and parental perspectives on the purposes and processes associated with
literacy. This can be accomplished through discussion with parents, responses to
interview questions, or comments in diaries that parents can be asked to keep over the
period of a week. Parents' perspectives are important because they inform teachers
about the types of literacy experiences children receive at home. They also provide
information that enables teachers to better involve parents in their child's literacy
acquisition in ways that are sensitive to their varying beliefs and literacy abilities. In order
to make the home interaction between parent-child most effective, teachers with students
whose parents have language and literacy barriers, will need to be very conscientious
about the types of activities sent home with the student. The activities sent home should
be aligned with parental strengths so that parents can be involved.
Wang, Haertel, and Walberg (1993) report that the home environment directly
affects student learning. In a longitudinal study, Walker, Greenwood, Hart, and Carta
( 1994) found that children from lower SES backgrounds demonstrated lower language
and reading oriented skills throughout elementary school. These children are often raised
in environments in which the availability of word games, books, stimulating toys or other
factors that enhance language development are not accessible due to limited financial
funds. Unfortunately, these environments provide for fewer early language experiences.
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Experiences with language at an early age can contribute greatly to future reading and
spelling achievement. Wang et al. (1993) accentuate the importance of teacher
developed strategies that increase parent participation in their child's academic career.
Suggestions include encouraging parents to demonstrate the value of education, help
their children daily with academic pursuits, provide an environment in which books and
writing materials are easily accessible (school/classroom libraries can often provide such
materials), read to their children, and limit television viewing. Children should know that
their parents value academic success.
Many teachers have found that sending items such as trade books with
accompanying activities, magazine packs, and/or writing materials (i.e. lined, and unlined
paper, markers, pencils, crayons, etc.) home with students is beneficial (Farris, 1987;
Reutzel & Fawson, 1990; Richgels & Wold, 1998). This is an effective mechanism for
involving parents in modeling the value and appreciation in completing tasks that involve
reading and writing. These activities involve students in at- home activities with their
parents that foster literacy. If parents are unwilling or unable to participate in the at-home
activities, classroom volunteers have been noted to be effective in helping children enjoy
these literacy experiences (Reutzel & Fawson, 1990).
Research clearly demonstrates that parental involvement is an extremely important
factor in literacy growth. Parents serve as role models that encourage students to read
and write, and demonstrate the value of being literate. With this in mind, teachers
possess an educational opportunity. By involving parents in the education of their
students and providing at-home literacy experiences, teachers can aid in the development
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of a child's understanding of the sound structure of language, reading abilities, writing
skills, and more.

Summary
Research has shown that some phonemic awareness enables children to
understand the alphabetic principle. This understanding helps children learn to read,
write, and spell successfully. Phonemic awareness develops as children learn to read and
enhances literacy acquisition.
The most successful phonemic awareness instruction includes several
important components. Explicit, systematic teaching is provided which includes modeling
of new concepts. Instruction should progress from the largest to the smallest units of
sound. Specific objectives must be chosen for each lesson. These objectives should be
built around the specific unit of sound to be emphasized based upon the developmental
level of the student. Various cues, such as chips, can be incorporated to make
connections between phonemes and letters and to enhance learning. Teachers must help
students determine how to best apply their new knowledge of sounds to help them excel
in reading. Finally, it is important that phonemic awareness be considered just one aspect
of a comprehensive reading program.
It is important to note that phonemic awareness is a component of phonological
awareness. It is helpful if children develop phonological skills as precursors to phonemic
skills. This is because phonemic awareness is the most sophisticated level within
phonological awareness.
It has been suggested that there are five levels of phonemic awareness. Each
level involves increasingly difficult activities. These tasks range from the most basic
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concept that words are composed of sounds to the ability to manipulate any given
phoneme within a word. When a child can successfully complete any task within each of
the five levels, he is said to be phonemically aware.
Parental involvement is key to a child's success in becoming literate. Parents
serve as strong role models for their young students. Unfortunately, children from homes
of low SES background and/or language and literacy barriers often lag behind their peers
in phonemic awareness and reading abilities. To effectively help each child, teachers
must be very aware of the specific needs of their students. Activities that are sent home,
for example, should allow for participation by the parent and child together. This may
differ for the child whose parents speak a different language. It is important that teachers
try to involve all parents in the education of their children because they serve as an
influential force to the success of their child.
Phonemic awareness builds literacy skills. Its development can be reached
through a variety of activities including songs, poems, and games. Whether students are
at risk for reading failure or not, they all need to understand the sound structure of the
English language. This understanding is a stepping stone to literacy which enables each
individual to function to his fullest potential in today's society.

CHAPTER THREE
PROCEDURES

The author believes that reading is an essential component of functioning in
today's society. Because the ability to read is so important, she wanted to become
more informed about the essential components of effective reading instruction.
Having heard some about the importance of phonemic awareness, but having
learned little about it, she was very interested in pursuing the topic.
The author reviewed research literature related to phonemic awareness to gain
information about the topic. After reading research studies that were conducted to
determine the necessity of phonemic awareness, she became convinced of its
importance. The benefit of parental involvement was also revealed, and therefore,
research related to parental involvement was read and summarized as well.

Need for Phonemic Awareness
Upon reading research related to phonemic awareness, the definite need for
the skill became quite evident. Phonemic awareness is one of two best predictors of
success in learning to read (Adams, 1991; Hall, 2000) . Because English is based
upon an alphabetic script, phonemic awareness is needed. This understanding that
speech is composed of a series of sounds enables children to map the sounds of
language out onto print. The research literature reviewed indicated that children with
skills in phonemic awareness excel in reading and spelling tasks (Bradley & Bryant,
1983; Castle & Cunningham, 1990). Without this awareness children struggle when
trying to successfully complete reading tasks because they lack an understanding of
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the alphabetic principle making the English spoken and written systems seem
arbitrary (Adams, 1990; Byrne & Fielding-Barnsley, 1995).
Research has also revealed that children with low SES backgrounds often
have low levels of phonemic awareness (Walker, Greenwood, Hart, & Carta; 1994 ).
They often do not experience much language play at home because their parents
have limited resources, speak another language, or have low literacy levels
themselves (Walker et al., 1994). The need to involve parents in the education of their
children -especially in literacy acquisition- seemed obvious.
In talking to veteran teachers about the literacy instruction that they provide, it
was also clear that effective reading instruction includes phonemic awareness as
well as encourages parental involvement. One class that the author attended at
Central Washington University touched upon phonemic awareness, and another
provided extensive information on the need for and implementation of parental
involvement.
These same points were expressed at an IDEA conference that the author
attended in the fall of 2000. At this conference research related to the brain and
reading was presented. The presenters shared their findings of a difference in brain
patterns among those who could successfully complete phonological tasks (which
require phonemic awareness) and those who could not. Furthermore, it was the
students who could not complete such tasks that struggled in reading acquisition.
The benefit of parental involvement in the education of their children was also
expressed at the conference.
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Through research, discussions with veteran teachers, classes, and
conferences the author became more and more interested in phonemic awareness.
It was through these venues that she learned more about the importance of phonemic
awareness and parental involvement. Finally, information gained from these sources
was compiled to form a set of activities for use in a program to enhance the
development of phonemic awareness among children.

The Backpacking Program
With the need for phonemic awareness and parental involvement made clear,
the author wanted to develop a program to support the learning that took place in the
primary classroom. After reading about the success of backpacking programs, the
author decided to create a set of activities for use in a backpacking program. This
type of program would help develop phonemic skills and involve parents in the
process.
The backpacking activities would be used to offer practice in phonemic
development after children had received direct instruction of phonemic skills in the
primary classroom. The activities could also be used if children demonstrated
understanding of a skill previously learned, but still needed practice in that area. The
program would provide practice and flexibility in order to meet the varying needs and
levels of students in the classroom.
This type of program would allow for a variety of activities that provided practice
in developing important skills related to phonemic awareness. It also would also
permit flexibility. This would enable teachers to change the activities that were sent
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home so that they met the needs of the child and the parents. Certain activities, for
example, may not be conducive to the participation of parents with language barriers.
Therefore, after determining the needs of the parents, the teachers could send home
activities that both the parent and child could enjoy together.
The author has listed five levels, each with accompanying activities, related to
phonemic awareness. Each level targets a specific dimension of linguistic
awareness and each lays groundwork for the next. Tasks increase in difficulty as the
student progresses through each level. Assessments of phonemic awareness have
also been included for use in determining the phonemic level of each student.

CHAPTER FOUR
THE PROJECT

The purpose of this project was to develop a handbook containing a set of
activities for use in a backpacking program (see Appendix). The activities would
support and offer practice of the direct instruction in phonemic awareness
provided in the classroom. They would also facilitate the involvement of parents
in the education of their children.
General education teachers may find the activities provided in this
handbook useful. The target population is first grade learners. Teachers may,
however, find the activities to be useful in Kindergarten through second grade
classrooms because of the varying academic levels of students within any class.
The handbook includes activities that facilitate the development of
phonemic awareness in primary students. It is divided into five levels-- each
corresponding to an increasingly difficult dimension of phonemic awareness.
Each level is listed-- along with accompanying activities-- sequentially according
to its complexity. Assessments are also included to assist in determining the
average level of the students in a classroom at the beginning of a school year
and to evaluate student progress as they are taught and given opportunity to
practice skills related to phonemic awareness throughout the school year.
Following is a description of the five levels related to phonemic
development implemented in the handbook. It is important to note that the
activities within some of these levels require and build upon both phonological
and phonemic skills. For example, tasks that require children to focus on words
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or parts of words such as syllables draw upon phonological skills (along with
phonemic skills) because children focus on combinations more than on the
discrete units of sound (phonemes). Also, within each level there are varying
degrees of difficulty. Therefore, activities within each level are also sequenced
according to complexity.

Five Levels for Phonemic Development:
1. Listening:
This section aids in the development of analytical listening skills.
Children must learn to listen attentively. This will enable them to
identify the sounds of words and eventually the sounds within
sentences and words. A child who listens analytically will eventually
become capable of identifying words that sound the same in poems
and nursery rhymes. As the child continues to develop skills in
phonemic awareness his/her analytical listening skills will be facilitative
in identifying and manipulating the different sounds that make up
words.
The initial activities at this level direct children's attention to
everyday sounds such as the shutting of a door or the tapping of
fingers on a table. Proceeding activities require children to listen
carefully to language and for the sounds of words. For example, in
attending to language children may be asked to identify which words
do not make sense as you recite a mixed up poem. Listening activities
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aid in the development of sound awareness and prepare students to
successfully complete rhyming activities in which they must not only be
sensitive to the overall sounds of words, but also focus their attention
on the specific parts of sounds that make them similar or different.
2. Rhyming:
This section focuses on oddity tasks. Children must compare and
contrast the sounds in words based on alliteration and rhyme. For
example, a child who is capable of successfully completing activities at
this level can identify which word does not belong in a list of words
such as /baU, /ball/, /pen/, and /beU based on alliteration. Within this
level children will first be exposed to rhyming words that begin with
continuous sounds (i.e. If/, /I/, and Im! that can be "stretched out") and
then introduced to rhyming words that begin with stop sounds (i.e.,
sounds such as /b/, !cl, or lg! that cannot be "stretched out").
3. Words and Sentences:
This section helps provide students with a basic awareness of words
and sentences . Learning to read and write is dependent upon an
understanding of what words and sentences are. Research has
demonstrated that children often do not posses a firm understanding of
what words are (Adams, 1998). Therefore the activities in this section
focus mainly on developing word awareness.
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4. Awareness of Syllables:
This section will include syllable-splitting activities, requiring an
awareness of onsets and rimes. During an activity at this level, for
example, a child may be asked to take the beginning sound off of a
word and pronounce that sound in isolation.
5. Phonemes:
This section will include activities in which children focus on the
discrete sounds in speech called phonemes. Children will begin by
blending phonemes together. For example, they may be asked to put
the sounds /s/, /u/, /n/ together to make a word. After successfully
completing blending activities children will begin to practice
segmentation tasks. They will begin by segmenting words with only
two phonemes and gradually progress to segmenting words with three
and then four phonemes. The words that they are asked to segment
initially will begin with continuous sounds rather than stop sounds.
Finally, children will participate in activities involving phoneme
manipulation. They may be asked to add, delete, or move any given
phoneme to create a new word.
Each of the above levels is listed in sequential order in the handbook.
Within each level various activities corresponding to the examples given above
and to increasing levels of difficulty are provided. A section including phonemic
awareness assessments is included as well. The handbook also includes
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curriculum instructions for teachers, parent letters and book lists. A copy of the
handbook can be found in the appendix.

CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
Research supports the importance of phonemic awareness in literacy
development (Adams, 1990; Davidson & Jenkins, 1994; Hall, 2000; Stanovich,
1994). Phonemic awareness is a predictor of future success in literacy
acquisition. Therefore, children who develop skills in phonemic awareness
become better readers and spellers.
As the author reviewed research related to phonemic awareness, and
learned about the topic through classes and conferences, she became even
more convinced of its importance in literacy instruction. Through these same
venues the impact of parental involvement also became evident. As teachers,
we must know how to help our students learn to read and write. Phonemic
awareness is an essential agent in literacy development and parental
involvement can greatly contribute to a child's educational success.
Parental involvement is a key factor in literacy growth. Parents serve as
role models that encourage students to read and write, and demonstrate the
value of being literate. Parents often want to know how and what to do to help
their children succeed educationally. With some guidance, parents can
participate in helping their children develop skills in phonemic awareness.
Teachers should work to involve parents in the educational process of their
children. By involving parents in the education of their students and providing athome literacy experiences, teachers can aid in the development of children's
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understanding of the sound structure of language, reading abilities, writing skills,
and more.
Hopefully, the handbook created for this project will help develop
phonemic awareness in children. It will provide guidance for parents in
participating in the education of their children. I am hopeful that the handbook
will also be beneficial to teachers. Assessments are provided to help determine
the phonemic areas in which students need practice. Activities are included
which provide opportunity to reinforce direct instruction given in the classroom.
The materials provided in the handbook can be beneficial in educating children,
involving parents in the process, and guiding teachers.

Conclusions
Functioning in today's society requires literacy. Therefore, as teachers we
must help our students become literate. It is our responsibility to become
knowledgeable about the skills that children need in order to learn. Phonemic
awareness is one skill that greatly influences the ability of children to learn to
read and spell. As teachers we must know how to teach children to read and
write. Phonemic awareness is a key component of literacy instruction and should
be implemented early in literacy education.
Parents are their child's first teacher. Therefore, they have a great impact
on their child's education. Teachers must work to involve parents in the
educational process. If teachers provide some instructions and ideas or activities
for parents to employ with their children, a powerful educational opportunity can
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be created. Teachers who take advantage of the influence that parents play in a
child's educational development maximize learning opportunities for their
students.
With the importance of knowing about phonemic awareness and helping
develop it in students, and with the knowledge of the value of parental
involvement in teaching children, the handbook that was created hopefully will
benefit several different aspects of the educational process. It provides teachers
with knowledge about the specific skills that students need to build for reading
acquisition as well as activities and assessments to help children acquire these
skills. It also provides instructions and activities to send home to parents so that
they can help their children learn to read and write successfully. Finally, it
provides children with necessary experiences that enable them to interact with
their parents and learn at the same time.

Recommendations
The author suggests that this handbook be used to reinforce the
instruction in phonemic awareness that is provided in the classroom. The
activities can be sent home to offer opportunity for students to practice what they
learn and to involve parents in the education of their children.
The activities in this handbook are targeted for children entering the first
grade. However, it is recommended that they be used with children of all ages
who lack skills in phonemic awareness. These activities can be modified to meet
a wide range of needs and ages of students.
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The author intends to adapt the activities that are sent home to meet the
specific needs of students in her classroom. Parental instructions will also be
adapted to the needs of parents. For example, if parents are not fluent in English
then instructions will be translated. Also, if she finds that certain instructions are
either too detailed or lack detail, the instructions will be modified to meet the
specific needs of the parents.
The author will assess the phonemic skills of her students at the beginning
of the school year and then periodically throughout the year. The assessments
provided in the handbook, may prove to be quite time consuming. Therefore the
author recommends that the teachers using the assessments enlist the help of
paraeducators and volunteers in the classroom in administering these tests.
Another possibility would be to adapt the test so that it can be used to assess
small groups of children. Modifying the test in this way would make it more time
efficient. After reviewing several phonemic assessments and the accompanying
instructions, the author became convinced that when testing students in the first
grade it would be not be advisable to test an entire class of students of this age
at one time. At this age, tests should be given to individual students or to small
groups of children.
Although the activities in this handbook have been designed for use at
home between a parent and child, they can also be used in the classroom in
several ways. Teachers can have paraeducators and/or classroom volunteers
work through various activities with students. This would be very useful for those
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students whose parents will not dedicate time to completing the activities sent
home. Many of the activities in the handbook can also be adapted so that small
groups of children can work on them together. Teachers can also adapt the
activities for use with the whole class. Finally, the activities in this handbook
provide a springboard to teachers from which they can create similar, yet
different experiences for children in working with phonemes.
The author has had several parents read through the instructions for
various activities in this handbook. Some parents have stated that the
instructions are clear, but overly detailed. Others have found that the instructions
met their needs well. Through the process of creating this program and soliciting
the response of parents to the instructions, the author has come to the
conclusion that this program might be more effective if she were to simplify the
instructions and written materials sent home to parents (i.e., parent letter and
parent/guardian comments sheet) to some degree. However, she also believes
that because there is such a wide range of needs and desires among parents,
detail can be useful. At this point, the instructions in this program provide explicit
detail for those parents that need it. Those parents not needing the detail can
skim the materials for the information that they need. One of the changes that
the author plans to pursue in relation to this program, is to learn how to better
meet the challenge of providing enough information, but not too much for the
variety of parental needs in today's schools.
The author also had an opportunity to have children take a backpack
home and complete the accompanying activity with their parent. Both the parent

54

and child response was very positive. The children stated that they enjoyed the
activities and the books that were sent home. The parents stated that they found
the directions easy to follow. In talking with the parents they really seemed
excited to share the experience that their child had had with the backpack. It
seemed to be advantageous to the child, the parent, and the teacher.
The author hopes to implement this handbook in a first grade classroom of
her own. She intends to continue to add activities to the handbook and to make
changes that she finds make it more effective. Some specific changes that the
author would like to make to this handbook would be to add more activities that
involve music, translate instructions into Spanish or another major language
spoken by families in the area in which she works, and to simplify some of the
more detailed sets instructions. If possible, and if she finds it to be beneficial, the
author would also like to make a set of audio tapes that contain oral instructions
for parents. Each of the above changes will be considered as the author puts
this program to use. She believes that this will give her insight into the specific
ways in which this handbook could be adapted to make it even more effective.
After conducting research in the area of phonemic awareness and
learning about the importance of parental involvement in the educational process
the author has learned several important things. She has learned that phonemic
awareness strengthens the ability of children to become literate. It is an ability
that should be developed early in children. The author feels that she now has a
repertoire of activities at varying levels that help develop phonemic awareness as
well as phonological skills in students. She has learned that parents often want
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to be involved in educating their children, but aren't sure how. Therefore, it is
important that teachers educate them in this way and work to create a
partnership between home and school. Finally, the author has learned that
materials that are sent home to parents must be easy to understand and follow.
Through the completion of this project the importance of reading current research
has become quite evident to the author as well.
The author has learned a lot through the process of completing this
project. She intends to share this information and practical applications (i.e.,
phonemic activities) with future colleagues. In an attempt to further her
professional growth, research will also continue to be collected and reviewed in
this area as well as in other educational fields.
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About This Handbook

This handbook includes activities that facilitate the development of
phonemic awareness in primary students. It is divided into five levels-- each
corresponding to an increasingly difficult dimension of phonemic awareness.
Each level is listed-- along with accompanying activities-- sequentially according
to its complexity. Assessments are also included to assist in determining the
average level of the students in a classroom at the beginning of a school year
and to evaluate student progress as they are taught and given opportunity to
practice skills related to phonemic awareness throughout the school year.
Following is a description of the five levels related to phonemic
development implemented in the handbook. It is important to note that the
activities within some of these levels require and build upon both phonological
and phonemic skills. For example, tasks that require children to focus on words
or parts of words such as syllables draw upon phonological skills (along with
phonemic skills) because children are not focussing solely on the discrete units
of sound (phonemes). Also, within each level there are varying degrees of
difficulty. Therefore, activities within each level are also sequenced according to
complexity.
Five Levels for Phonemic Development:
1. Listening:
This section aids in the development of analytical listening skills.
Children must learn to listen attentively. This will enable them to
identify the sounds of words and eventually the sounds within
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sentences and words. A child who listens analytically will eventually
become capable of identifying words that sound the same in poems
and nursery rhymes. As the child continues to develop skills in
phonemic awareness his/her analytical listening skills will be facilitative
in identifying and manipulating the different sounds that make up
words.
The initial activities at this level direct children's attention to
everyday sounds such as the shutting of a door or the tapping of
fingers on a table. Proceeding activities require children to listen
carefully to language and for the sounds of words. For example, in
attending to language children may be asked to identify which words
do not make sense as you recite a mixed up poem. Listening activities
aid in the development of sound awareness and prepare students to
successfully complete rhyming activities in which they must not only be
sensitive to the overall sounds of words, but also focus their attention
on the specific parts of sounds that make them similar or different.
2. Rhyming:
This section focuses on oddity tasks. Children must compare and
contrast the sounds in words based on alliteration and rhyme. For
example, a child who is capable of successfully completing activities at
this level can identify which word does not belong in a list of words
such as /bat/, /ball/, /pen/, and /bet/ based on alliteration. Within this
level children will first be exposed to rhyming words that begin with
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continuous sounds (i.e. If/, Ill, and Im/ can be "stretched out") and then
introduced to rhyming words that begin with stop sounds (i.e., sounds
such as /b/, /cl, or lg/ that cannot be "stretched out").
3. Words and Sentences:
This section helps provide students with a basic awareness of words
and sentences . Learning to read and write is dependent upon an
understanding of what words and sentences are. Research has
demonstrated that children often do not posses a firm understanding of
what words are (Adams, 1998). Therefore the activities in this section
focus mainly on developing word awareness.
4. Awareness of Syllables:
This section will include syllable-splitting activities, requiring an
awareness of onsets and rimes. During an activity at this level, for
example, a child may be asked to take the beginning sound off of a
word and pronounce that sound in isolation.
5. Phonemes:
This section will include activities in which children focus on the
discrete sounds in speech called phonemes. Children will begin by
blending phonemes together. For example, they may be asked to put
the sounds /s/, /u/, /n/ together to make a word. After successfully
completing blending activities children will begin to practice
segmentation tasks. They will begin by segmenting words with only
two phonemes and gradually progress to segmenting words with three
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and then four phonemes. The words that they are asked to segment
initially will begin with continuous sounds rather than stop sounds.
Finally, children will participate in activities involving phoneme
manipulation. They may be asked to add, delete, or move any given
phoneme to create a new word.
Each of the above levels is listed in sequential order in the handbook.
Within each level various activities corresponding to the examples given above
and to increasing levels of difficulty are provided. A section including phonemic
awareness assessments is included as well (beginning on page 214). The
handbook also includes instructions for teachers regarding the set up and use of
this program (beginning on page 5), as well as parent letters and book lists.
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6
Curriculum Instructions for Teachers

1. Assess the entire class at the beginning of the year using the test (Form A)
and following the instructions given in the Testing section (see page 214) of this
handbook. Determine the average phonemic level of the class. Begin providing
direct instruction at this level within the class.

A. Students below class average: Review the tests of those students who fall
below the phonemic level of the class average. Determine the level at which
each of these students need extra practice/help and begin sending home
activities provided in the section, matching their level of need. For example, if a
child tests below the class average, review his test to determine what level/s of
phonemic awareness he understands and at what level he needs extra help. It
may be that he can successfully complete activities in the first level (listening) but
needs extra help in the next level (rhyming). If this is the case then he should be
sent home with activities in the rhyming section for extra practice.
B. After reviewing a child's test, the teacher must determine what activities
would be most appropriate for the needs of that student within that level. Some
students may not need to begin with the very first activity within a level and
complete every activity within that level. The teacher should pick and choose
activities within a student's level of need that are most appropriate. Also, these
activities may need to be adapted for maximum parental involvement (i.e., if
possible, provide instructions in the native language of parents).
2. As you are providing direct instruction (at the average phonemic level of the
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class) and offering opportunity for students in your class to apply what they are
learning you should be observing your learners. For those that seem to be
struggling in their success at this level, activities can be sent home to offer extra
practice.
3. After completing the whole class instruction offered at any one level a posttest can be given to the entire class. If the majority of the students
demonstrate readiness to move to the next level, begin teaching lessons that
facilitate phonemic development at that level.
Note: The tests in the Testing section have been designed for individual testing.
Therefore, if you are post-testing the entire class after completing whole class
instruction at any one level of phonemic awareness (i.e. rhyming, words and
sentences, syllables, etc.) it would be most efficient to either adapt the test (Form
B) for administration to the whole class, have a classroom aid/parent adminster
the test or use a different assessment tool.

A. Review the post-tests to determine which students need more practice and
instruction at the level most recently taught. These students should be sent
home with activities at this level for more practice. Periodically reassess
students completing these activities until they demonstrate a firm
understanding of that level.
B. Once a student demonstrates strong understanding of the level he has been
practicing, he can be sent home with activities from the next level. However,
the decision to send home activities from the next level should be based upon
teacher discretion. Some students may not need extra help at the next level.
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Whole class instruction and practice times during class may be sufficient at
the next level. If this is not the case, activities in the next level should be sent
home for practice.
Note: If whole class post-testing after any one level of phonemic awareness

reveals that the majority of the class did not gain a firm understanding at the level
most recently taught, the teacher should spend more time offering direct
instruction and practice in this area until students demonstrate readiness to
proceed to the next level.

Also, the activities in the handbook should definitely

be sent home with those students who are struggling in phonemic awareness,
but can also be sent home with those who are doing well. They provide extra
practice students and offer opportunity for parents to participate in the education
of their children.

9
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Teacher Instructions for Preparing the Backpacks
*Below is a list of instructions for preparing the backpacks for use. These
instructions will only need to be followed once as they are a list of steps to be
taken at the beginning of the school year in preparation for using the
backpacking program.
1. This backpacking program has been designed for use with actual backpacks.
Generic, transparent backpacks (9" X 12" high) have been selected.
Although this program has been designed for use with actual backpacks, one
could easily adapt it and send the materials home in something besides a
backpack such as a folder, cloth sac, or large sized ziplock bags.
The Back ack

2. A minimum of 10 backpacks is recommended for use with this program.

3. Write each child's name on a name tag (such as on tag board pieces 8.5" X
3" high) and laminate. When a child is sent home with a backpack he will leave
his personal backpack at school and take the Story or Song Carry-Along
backpack home (place any essential personal belongings of the child along with
the materials for the activity inside the backpack). The name tag of the child
using the backpack should be placed in the front (transparent) pocket of that
backpack while it is at school. The backpacks all look the same, so the name tag
will enable the teacher to determine the exact backpack any particular student is
using at any time. Before sending the backpack home with the child, remove the
name tag from the backpack. When the child returns to school with the backpack
the next day place his name tag back in the front pocket of the backpack if he'll
be keeping it for another night. Be sure to remove the name tag before sending
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the child home with the backpack. The major purpose of the name tags is to
eliminate confusion among backpacks while they are at school. Removing the
name tags before sending the backpacks home is a safety precaution for
protecting strangers from knowing the names of the children
The Name Tag

Name Ta in Front Pocket of Backpack

4. Make copies and laminate the Story or Song Carry-Along Checklist (located in
Miscellaneous Materials). You will need one laminated Story or Song CarryAlong Checklist for each backpack. This checklist will remain in the same

backpack throughout the school year (place the checklist in the front pocket of
the backpack). The lamination will allow you to write on the Story or Song CarryAlong Checklist with a Vis-a-vis marker and erase that writing each time you

send a different activity home in that backpack (different activities will require
different messages to be written on the checklists).
Story or Song Carry-Along Checklist

Checklist in Front Pocket of Backpack
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5. You will need one large (10" X 7") envelope for each backpack. After labeling
each envelope you may want to laminate them. Label the outside of each
envelope as follows:

Important Materials for Activity
1. Parent Letter: Parents, please read this first
2. Activity Instructions: Next, read and follow these instructions to lead your
child through the activity.
3. Activity Sheet: Most activities are accompanied with an activity sheet.
4. Parent/Guardian Comments Sheet: Parents please complete this
informational sheet after you have lead your child through the activity in this
backpack.
5. Please place all of the above items back into the envelope and be sure the
envelope is in the backpack before sending Story or Song Carry-Along
backpack to school with your child. Thanks!

Each envelope will be placed inside of the main pouch of the backpack as shown
below.
Labeled Envelope Containing Information for Parents

Envelope Inside Main Pouch of Backpack
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6.

You may want to make a lost and found tag for each backpack as well.
Laminate a tag including the school's address and your name. Punch a hole
in the corner so that it can be attached to the backpack with a ring.

Lost & Found Tag

Lost & Found Tag on Backpack
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Teacher Instructions for Sending an Activity Home

*Below is a set of instructions to guide the teacher in sending an activity home.
Refer to these as often as needed until the process becomes familiar.

1. Use the Teacher Checklist to gather all appropriate materials for the chosen
level and activity. For example, if you have chosen to send a child home with
the Hiding the Alarm Clock activity (Listening level 2) you will need to refer to
the Listening-2 Teacher Checklist to determine what materials must be placed
in that backpack before sending it home.
*Typically each backpack will include a Story or Song Carry-Along Checklist
(laminated), a parent letter, a book/poem, instructions for the enclosed
activity, and a parent/guardian comments sheet.

2. The Teacher Checklists are to be used as a guide in gathering the materials
that are needed for an activity. One can mentally check off each item as it is
placed into the backpack rather then literally checking off items on the list, or
one can use the transparency that has been created. Although, it is possible
to literally check off each item on the checklist, that would create extra work
for the teacher as he would continually be copying and replacing each
checklist on which he writes.

A transparency (Overlay for Standard Checklist) has been created to lay over
the Teacher Checklist, while gathering materials for an activity. This Overlay
for Standard Checklist contains 5 columns. If a teacher is sending the same

activity home with up to five different students on the same night, she can
write each student's name at the top of a column (using a Vis-a-vis marker)
and check off items as they are gathered for each backpack. This overlay
can be cleaned and reused as many times as needed. This will save on
creating extra paper work and provides a way for the teacher to literally check
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off items as they are placed into a backpack. The Overlay for Standard
Checklist is located in the Miscellaneous section of this handbook.

3. Select a book from the appropriate level on the Book List. If, for example, you
need a book to accompany the Hiding the Alarm Clock activity (Listening level
2) choose either Sheep in a Jeep, Polar Bear, Polar Bear, What Do You
Hear?, or Too Many Tamales from the Listening Book List. This Book List is

located at the beginning of the section with listening activities in the
handbook. Some activities do not require a book because they employ a
poem or song. In this case record the name of the poem or song provided for
the activity on the checklist to be sent home. The Teacher Checklist for each
activity will identify whether a book, song, or poem is used for that particular
activity.

4. Be sure to write the title of the book ( or the title of the song or poem used for
the activity) on the Story or Song Carry-Along Checklist.

5. Circle yes, no, or optional under the Activity Sheet item listed on the Story or
Song Carry-Along Checklist corresponding to whether or not the activity sheet

must be returned to school (some activities do not have activity sheets and of
those that do, some do not need to be returned to school). Consult the
Teacher Checklist coinciding with the activity you are sending home for this

information.

6. Circle yes or no under the Audiotape item listed on the Story or Sand CarryAlong Checklist regarding whether or not an audiotape is enclosed in the

backpack for that particular activity. Consult the Teacher Checklist coinciding
with the activity you are sending home to determine whether or not the activity
requires an audiotape.

15
7. Use the space below the Teacher Notes to Parents item on the Story or Song
Carry-Along Checklist to provide any additional comments or clarification for

the parents.

8. Place the parent letter, instructions for the activity and parent/guardian
comments sheet inside the large envelope you labeled for the backpack.
*The parent/guardian comments sheet is located in Miscellaneous Materials

Note: The parent letter located in Miscellaneous Materials should be sent home
with each child at the beginning of the school year. The parent letter that is to be
sent in each backpack is found in the section from which the activity you are
sending home is taken. For example, if you are sending home the Hiding the
Alarm Clock activity then you should place the parent letter found at the

beginning of the Listening section in that backpack.

9. The instructions for parents, that accompany some of the activities, are quite
complex. Therefore, the teacher may find it necessary to simplify some of the
instructions for certain parents.

10. Teachers may find it helpful to keep a file on each student that takes
backpacking activities home. Each time a students brings a completed
activity back to school the teacher can place the activity sheet in the file for
future records.

11.Each time an activity is sent home with a child the name of the activity and
The tile of the book/poem should be recorded on the Checkout Record
(located in Micellaneous Materials). When the student returns the activtiy to
the classroom, the teacher can also record the date (of return) on the activity
sheet.
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The Checkout Record contains 12 small boxes number 1 through 12. The
teacher records which activity has been sent home, under the representative
number of that activity. If the child is sent home with Listening activity 1, then
the teacher should write "L" under box #1. If a student is sent home with
Rhyming activity 2, then the teacher should write "R" under box #2. Below is
a list of each of the letters used to represent the type of activity sent home:
Listening: L
Rhyming: R
Words & Sentences: WS
Syllables: S
Phonemes: P

17
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Story or Song Carry-Along Checklist
Please be sure to include all of the items listed below in the backpack before returning it to
school with your child.

o
o

o
o

Parent Letter-located inside envelope
Book/Poem:
Activity Instructions-located inside envelope
Audio tape (please rewind)

Yes

o

Yes

o
o

No

Activity sheet:

No

Optional

Parent/Guardian Comments sheet-located inside envelope. Please complete this sheet!
Teacher notes to parents:

A

A A A

Ill 111111111

A

A A A

Ill 111111111

A

A A A

Ill 111111111

A

I~

A A A

A

111111111

Ill

A

A

A

A

111111111

A

A

Ill 111111111

Dear First Grade Parents,

Literacy activities provided at home can have a great impact on your child's
reading and writing development. Story or Song Carry-Along is a backpack that includes
activities that facilitate the development of phonemic awareness. Phonemic awareness is
an ability to hear the individual sounds that make up speech, and it involves the
completion of many different types of tasks. Research has shown that phonemic
awareness strongly facilitates learning to read, write and spell.
Throughout the school year our class will be developing skills in phonemic
awareness. Because parents play such an influential role in the education of their
children, I feel it is important that students practice the things they learn at school, with
their parents at home. Therefore, periodically your child will bring home a backpack
containing activities that both you and your child can enjoy together and that provide
opportunity for your child to practice the phonemic skills he/she is learning in the
classroom. Because children learn at different paces and have different needs, your child
may bring home a backpack with a different activity than the one your neighbor's child
brings home. This is to be expected as I am trying to meet the variety of needs of each
child in my class.
Each backpack will include a story, poem, or song for you and your child to read
together as well as a short activity to allow students to practice the phonemic skills that
they are learning in the classroom. Instructions for each activity will also be included.
Please use the materials sent home with your children to model the value of literacy and
to participate in the enjoyment of helping your child learn.
Thank you for your support!

A

Child's Name:
Parent's Name:

~~~~~~~~-

~~~~~~~~-

ParenUGuardian Comments

1. My child and I read the story/poem together (circle response):

Yes

No

2. My child enjoyed the activity (circle response): Very Much Some A Little Not at all

3. My child found that this activity was (circle response):
too easy

just right

too difficult

4. We would enjoy having this backpack/activity return to our home (circle response):

Yes

No

5. Please provide any additional information you wish to inform me of regarding your
child's experiences with the activity and story/poem/song included in this backpack:

Thank you for your comments! The information you provide about your child's learning
experiences is very helpful!
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It is not very difficult to listen
for sounds that one expects to
hear. Hearing unexpected
sounds such as those that do
not correspond to speech is
more difficult simply because
people do not usually turn
their attention to such sounds.
That is the purpose for
listenting activities. Children
must learn to listen actively
and attentively to the variety
of sounds that they hear
(including those they don't
expect). Developing analytical
listening skills will be
beneficial to literacy
developement (Adams, 1998).

Dear Parents/Guardians,
Enclosed is an activity intended to help your child begin to listen more actively and
attentively to the variety of sounds that he/she hears. Developing strong listening skills
facilitates literacy development. Reading to and with your child is also very important. Reading
aloud demonstrates to children how words on a printed page can be spoken and how individual
sounds fit together to make words.
Therefore, please read the enclosed story or poem to your child. Then follow the
instructions to complete the accompanying activity.
You may keep the Story or Song Carry-Along backpack for two nights. Please send the
backpack containing all of its original materials back to school with your child after this time. A
checklist of materials to be sent back with the backpack is included for your convenience. If you
need more time with the backpack or have any questions, please call me at _ _ __
Also, if you are short on time please just complete the listening activity. The time you
spend helping your child learn is invaluable. Enjoy your time together!
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Book List
Listening

Listening Level 1:

1. Henny Penny by Jane Wattenberg
2. A Giraffe and a Half by Shel Silverstein
3. Jambo Means Hello by Muriel Feelings
Listening Level 2:

1. Sheep in a Jeep by Nancy Shaw
2. Polar Bear, Polar Bear, What Do You Hear? By Bill Martin and Eric Carle
3. Too Many Tamales by Gary Soto
Listening Level 3:

1. Uno, Dos, Tres; One, Two, Three by Pat Mora
2. Sheep on a Ship by Nancy Shaw
Listening Level 4:

1. One Fish, Two Fish, Red Fish, Blue Fish by Dr. Seuss
2. Edwina the Emu by Sheen Knowles
Listening Level 5:

1. Noisy Nora by Rosemary Wells
2. Silly Sally by Audrey Wood
3. Lon Po Po by Ed Young
Listening Level 6:

1. Cows in the Kitchen by June Crebbin
2. Old Mother Hubbard by Alice Provenson
3, We Are a Rainbow: Somos un Arco Iris by Nancy Grande Tabor
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Listening Level 7:

1. The Real Mother Goose by Rand McNally & Company (parents can choose
one of the nursery rhymes to read to their child).
2. The Story of Jumping Mouse by John Steptoe
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Teacher Checklist
Listening-!
Materials for "Listening to Sounds." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Listening 1 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Listening to Sounds," Activity Instructions- place inside designated envelope in
backpack

o

"Listening to Sounds," Activity Sheet- place inside designated envelope in backpack

*Option to return activity sheet is Optional. Circle this option pertaining to the "Activity
Sheet" item on the checklist.
o

*

"Listening to Sounds," Audiotape
There is an audiotape to accompany this activity. Circle the yes option pertaining to

the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Listening-I
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Listening to Sounds"
*Follow the written instructions below to lead your child through this activity.

1. Explain to your child that there are many, many sounds all around us. If we listen
carefully we can hear sounds indoors and outdoors and all around us.
2. Explain that we can hear the most sounds when we listen with our eyes closed. When
we have our eyes open we are paying attention to the things that we see and hear
instead of just what we hear. So for this activity we must close our eyes when we are
listening for sounds. That way we will focus all of our attention on what we hear.
3. Ask your child to sit with his eyes closed for about 15-30 seconds (you can extend or
decrease the amount of listening time according to the needs of your child) and just
listen for the sounds he hears around him.
4. When the listening time is up, have your child tell you all the sounds that he can
remember hearing. Record this on the spaces under the title, "Household Sounds," on
the enclosed activity sheet.
5. Now explain to your child that he will listen to the sounds on the enclosed audiotape
(side A). Explain that as he listens and identifies each sound on the tape, you will be
recording his responses.
6. Put the tape in the recorder and listen to the first sound on side A (all sounds are on
side A). The sound will be played twice. After hearing the second playing of the
sound stop the tape and ask your child to tell you what sound he thinks he just heard.
If needed, supply a hint. Follow these steps as you have your child listen to each
sound on the tape and record his response by circling yes , no, or with hint depending
on whether or not your child correctly identifies the sound.

Note: Once you have completed this activity and read the enclosed story to your child (if
you chose to do so) please refer to the checklist to assist you in placing all of the original
items back into the backpack and send it with your child to school the next day
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Activity Sheet
"Listening to Sounds" Record
Instructions: First, ask your child to sit with his eyes closed for about 1530 seconds and just listen for the sounds he hears around him. Record the
sounds that your child reports hearing during the 30 seconds below, under
the "Household Sounds" title. Then listen to the sounds on the tape. As
your child listens to the sounds, record his/her identification of each sound
in the table titled "Mystery Sounds," by circling yes, no, or with hint
corresponding to your child's response to each sound he hears.
Household Sounds

Mystery Sounds

Sound Number & Sound

Correct Response

1. Telephone ringing

Yes

No

With Hint

2. Wind

Yes

No

With Hint

3. Dog

Yes

No

With Hint

4. Bird

Yes

No

With Hint

5. Bell

Yes

No

With Hint

6. Drum roll

Yes

No

With Hint

7. Piano

Yes

No

With Hint

8. Trumpet

Yes

No

With Hint

9. Footsteps

Yes

No

With Hint

10. Rain

Yes

No

With Hint
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Teacher Checklist

Listening-2

Materials for "Hiding the Alarm Clock," Backpack
o Parent letter
o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o Book
*Choose a book from the Book List under the Listening 2 category. Be sure to
record the title of the book on the checklist to be sent home in the backpack.
o

"Hiding the Alarm Clock," Activity Instructions- place inside designated envelope in
backpack

o

"Hiding the Alarm Clock," Activity Sheet
* There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.

o

"Hiding the Alarm Clock," Audiotape

* There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o Ticking clock or timer

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Listening-2

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Hiding the Alarm Clock"
*Follow the written instructions below to lead your child through this activity
l. Remove the timer from the backpack.

2. Explain to your child that he must close his eyes and wait for you to tell him when to
open them.
3. Once your child has closed his eyes, hide the timer somewhere in the house (you may
want to limit the hiding space by telling your child that the timer is hidden somewhere
in one room such as the Living room).
4. After hiding the timer, tell your child to open up his eyes and find the timer by
listening for the sound that it makes. Explain that he must listen very carefully for the
ticking sound that it makes. Other sounds around that house may make it harder to
hear the timer, so he must listen VERY CAREFULLY.
5. Repeat this game at least 3 times.
6. Take a few minutes to complete the "Parent/Guardian Comment" sheet located in the
envelope.
Possible Variations:
}- Record the amount of time it takes to find the timer each time and have your child try
to decrease the amount of time it takes to find the timer.
}- Take turns finding the timer with your child. You hide it for your child the first time
and have him hide it for you to find the next time.

Have Fun!!

Note: Once you completed this activity and read the enclosed story to your child (if you
chose to do so) please refer to the checklist to assist you in placing all of the original
items back into the backpack and send it with your child to school the next day.
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Teacher Checklist
Listening-3
Materials for "Sequence of Sounds." Backpack
o

Parent Letter

o

Parent!Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Listening 3 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Sequence of Sounds," Activity instructions- place inside designated envelope in
backpack

o

"Sequence of Sounds," Activity sheet- place inside designated envelope in backpack

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

*

"Sequence of Sounds," Audiotape
There is an audiotape to accompany this activity. Circle the yes option pertaining to

the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
Listening-3
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INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Listening to Sequences of Sounds"
*Follow the written instructions below to lead your child through this activity

1.

Find something in your house that makes a familiar noise such as closing a door,
blowing a whistle, clapping, tearing a piece of paper etc. Ask your child to close his
eyes and use one of those items to make a familiar noise for him to identify.

2. Tell your child to listen carefully and to keep his eyes closed and identify the noise
that you are making. Have him identify at least three different noises that you make.
3. Once your child understands the game, explain that he is now going to listen to two
noises in a row-one after the other-on the enclosed audiotape (side A).
4. Before turning on the audiotape, take the "Sequences of Sounds," activity sheet out of
the envelope in the backpack. Turn the audiotape to side A. Have your child listen to
the first two sounds that can be heard on the tape. After hearing these two sounds ask
him to identify both sounds and the order in which he heard them. For example, have
your child say, "First I heard a __ and then I heard __ . Record this information
in the appropriate place on the activity sheet.
5. There are 4 more pairs of sounds. Have your child listen to each pair; stopping the
tape after each pair of sounds to record the sounds your child reports hearing.
6. After your child has listened to and identified the 5 pairs of sounds on the tape, have
him listen to and identify in sequence the remaining 4 sets of sounds on the tape.
These sets may include only two sounds or they may include more than two sounds.
Be sure to stop at each pause between a new set of sounds to record the sounds that
your child reports hearing. Also, encourage your child to report the sounds that he
hears in sequence. Please record your child's responses on the activity sheet (no
matter if they are correct or incorrect). This information is very important in helping
me determine where your child may need more practice and what areas he
understands well. Thanks!
Possible Variations:
~ Have your child make a sound or several sounds in a row for you to identify with
your eyes closed.
~ Listen to the tape again and complete the listening exercises as a team. Did you get
them all right?
Note: Once you have completed this activity and read the enclosed story to your child (if
you chose to do so) please refer to the checklist to assist you in placing all of the original
items back into the backpack and then send it with your child to school the next day.
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Activity Sheet
"Sequences of Sounds"
Pairs of Sounds
1. I heard

and

2. I heard

and

3. I heard

and

4. I heard

and

5. I heard

and

Sets of Sounds
*Although there are three lines for each item, some of the sets of sounds
may include only two sounds.

1. I heard _ _ _ _ _ _ _ _ _ _ _ _ _ _ a n d - - - - - - - ·
2. I h e a r d - - - - - - - _ _ _ _ _ _ _ and _ _ _ _ _ __
3. I heard

-------------- and - - - - - - -

4. I h e a r d - - - - - - - - - - - - - - a n d _ _ _ _ _ _ _,

and----------·
Completed by
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

(
Listening-4

Materials for "Listening for the Missing Sound." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from .the Book List under the Listening 4 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Listening for the Missing Sound," Activity instructions-place inside designated
envelope in backpack

o

"Listening for the Missing Sound," Activity sheet- place inside designated envelope

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Listening for the Missing Sound," Audiotape

* There is an audiotape to accompany this activity. Circle the yes option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Listening-4

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Listening For the Missing Sound"
*Follow the wiitten instructions below to lead your child through this activity
1. Explain to your child that the two of you are going to listen to a series of sounds
together and identify each of the sounds in that seiies. Take out the audiotape and
listen to the first set of sounds (Side A) on the tape. Hint: It may be helpful to close
your eyes while listening for the sounds as this blocks out other possible distractions.
Stop the tape.
2. Together, try to identify each of the sounds. Record them on the "Missing Sounds,"
activity sheet (located in the envelope). Now you are going to listen to the same
series of sounds again, except that one sound will be missing. You must identify the
omitted sound. Turn on the tape and listen to the se1ies of sounds as it is played again
(this seiies will have one missing sound). Record the missing sound on the activity
sheet.
3. Explain to your child that the activity you just completed together was an example of
the type of listening activities he will now be completing on his own.
4. Have your child listen to the next series of sounds on the tape and identify each of the
sounds that he hears. Record your child's response in the appropriate place on the
activity sheet. Then have your child listen to the seiies of sounds as it is played again,
but this time he must identify the sound that is missing. Record the missing sound on
the activity sheet as well. Follow the above instructions to complete this activity.
There are 5 seiies of sounds each with a missing sound.
5. Please be sure to take a few minutes and complete the "Parent/Guardian Comments,"
sheet before returning this backpack to school with your chid.

Note: Once you completed this activity and read the enclosed story to your child (if you
chose to do so) please refer to the checklist to assist you in placing all of the oiiginal
items back into the backpack and then send it with your child to school the next day.
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Activity Sheet
"Listening for the Missing Sound"

1. *This first listening exercise should be completed as a team
(parent/guardian & child).
The sounds we heard were: - - - - - - - - - - - - - - - - - The missing sound w a s - - - - - - - - - - - - -

*The following listening activities should be completed by the child.
Parents please record your child's responses to each series of sounds.
2. The sounds that I heard were

The missing sound was
3. The sounds that I heard were
The missing sound was
4. The sounds that I heard were
The missing sound was
5. The sounds that I heard were
The missing sound was

6. The sounds that I heard were
The missing sound was

Completed by:
and _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Listening-5
Materials for "Nonsense." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Listening 5 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Nonsense," Activity Instructions- place inside designated envelope in the

backpack
o

"Nonsense," Activity Sheet- place inside designated envelope in backpack

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Nonsense," Audiotape

* There is an audiotape to accompany this activity. Circle the yes option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

The written sample of 'Tm a LittleTeapot"

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
Listening-5

39

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Nonsense"
*You may use the w1itten instructions below OR the oral instructions (side A) on the
enclosed audiotape.

1. Read or sing 'Tm a Little Teapot" twice with your child. A wlitten sample of the
song is enclosed or you can sing along with the recording on the tape (side A).
2. Now explain to your child that he is going to listen to the song again on the tape but
this time certain parts of it will sound wrong. Tell your child to listen carefully
because I'm going to try to tlick him. Explain that he must detect which parts sound
wrong. For example, instead of healing, 'Tm a little teapot short and stout," he may
hear, 'Tm a little teapot tall and thin." Instruct your child to say, "Stop," each time
he hears me say something wrong. That is your cue to stop the tape.
3. Once you have stopped the tape ask your child to explain what was wrong, and what I
should have said instead of what I did say. For example, if after healing the first line,
"I'm a little leapot," he says, "Stop," stop the tape and record his explanation of what
seemed wrong. He response may be that instead of saying "leapot", I should have
said "teapot." Record his exact response on the space near the part in the song to
which he is referring on the activity sheet. Then tum the tape back on and have your
child continue listening to the song. Each time your child hears something wrong he
should say, "Stop," and you should stop the tape to record the changes that he
suggests be made to fix the song.
4. Listen to the song one more time in its mixed up form (you do not need to rewind the
tape; a second recording of the mixed up version follows the first). Repeat steps 2
and 3 to see if your child can identify anything more or if he notices anything
different. Record any new responses in the space provided on the activity sheet.
5. Please be sure to take a few minutes and complete the "Parent/Guardian Comments,"
sheet before returning this backpack to school with your child.

Note: Once you completed this activity and read the enclosed story to your child (if you
chose to do so) please refer to the checklist to assist you in placing all of the oliginal
items back into the backpack and then send it with your child to school the next day.
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Activity Sheet
"Nonsense!"

Instructions: There is a space after each place in the song that is "mixed
up," or wrong. If your child notices that there is something wrong at any
particular part record his exact explanation of what seemed wrong in the
space closest to the part in the song to which he is referring. For example,
if after hearing the first line, ''I'm a little leapot," he says, "Stop," stop the
tape and record his explanation of what seemed wrong. His response may be
that instead of saying "leapot", I should have said "teapot." You would then
write the word "teapot" on the space following "leapot" because your child
noticed that I should have said "teapot," rather than "leapot." The parts of
the song that are "mixed up," are in parenthesis.

I'm a Little Teapot
(the mixed up version)
I'm a little (leapot) _ _ _ _ _ _ _ _ _ __
Short and Stout
Here is my handle and here (my spout is) _ _ _ _ _ _ _ _ _ __
When I get all (plugged) _ _ _ _ _ _ up hear me shout
Tip me over and (break me a p a r t ) - - - - - - - - - - - - - -

Completed by _ _ _ _ _ _ _ _ _ _ and _ _ _ _ _ _ _ _ __
*Please return this completed sheet to school with your child. Thanks!
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I'm a Little Teapot
I'm a little teapot
Short and Stout
Here is my handle and here is my spout
When I get all steamed up hear me shout
Tip me over and pour me out
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Teacher Checklist

Listening-6
Materials for "Nonsense Again." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Listening 6 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Nonsense Again," Activity Instructions- place inside designated envelope in
backpack

o

"Nonsense Again," Activity Sheet- place inside designated envelope in backpack

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Nonsense Again," Audiotape

* There is an audiotape to accompany this activity. Circle the yes option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o The written sample of "Humpty Dumpty"

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Listening-6

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Nonsense Again!"
*You may use the written instructions below OR the oral instructions (side A) on the
enclosed audiotape.
1. Read through"Humpty Dumpty," twice with your child. A written sample of the
nursery rhyme is enclosed or you can read along with the recording on the tape (side
A).
2. Now explain to your child that he is going to listen to the song again on the tape but
this time certain parts of it will sound wrong. Tell your child to listen carefully
because I'm going to try to trick him. Explain that he must detect which patts sound
wrong. For example, instead of hearing, "Humpty Dumpty had a great fall," he may
hear, "Humpty Dumpty had a small fall." Instruct your child to say, "Stop," each
time he hears me say something wrong. That is your cue to stop the tape.
3. Once you have stopped the tape ask your child to explain what was wrong, and what I
should have said instead of what I did say. For example, if after hearing the first line,
"Humpty Dumpty wall on a sat," he says, "Stop," stop the tape and record his
explanation of what seemed wrong. His response may be that instead of saying "wall
on a sat", I should have said "sat on a wall." Record his exact response on the space
near the part in the song to which he is referring on the activity sheet. Then tum the
tape back on and have your child continue listening to the song. Each time your child
hears something wrong he should say, "Stop," and you should stop the tape to record
the changes that he suggests be made to fix the song.
4. Listen to the nursery rhyme one more time in its mixed up form (you do not need to
rewind the tape; a second recording of the mixed up version follows the first). Repeat
steps 2 and 3 to see if your child can identify anything more or if he notices anything
different. Record any new responses in the space provided on the activity sheet.

5. Please be sure to take a few minutes and complete the "Parent/Guardian Comments,"
sheet before returning this backpack to school with your child.

Note: Once you completed this activity and read the enclosed story to your child (if you
chose to do so) please refer to the checklist to assist you in placing all of the original
items back into the backpack and then send it with your child to school the next day.
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Activity Sheet
"Nonsense Again!"

Instructions: There is a space after each place in the song that is "mixed
up," or wrong. If your child notices that there is something wrong at any
particular part record his exact explanation of what seemed wrong in the
space closest to the part in the song to which he is referring. For example,
if after hearing the first line, "Humpty Dumpty wall on a sat," he says,
"Stop," stop the tape and record his explanation of what seemed wrong. His
response may be that instead of saying "wall on a sat," I should have said
"sat on a wall." You would then write the word "sat on a wall" on the space
following "wall on a sat" because your child noticed that I should have said
"sat on a wall," rather than "wall on a sat." The parts of the song that are
· "mixed up," are in parenthesis.

Humpty Dumpty
(the mixed up version)
Humpty Dumpty (wall on a sat) _ _ _ _ _ _ _ _ __
(Dumpty Humpty)
(One of)
(the word "couldn't" is missing)

Completed by

had a great fall
the King's horses and all the King's men
put Humpty together again

and _ _ _ _ _ _ _ __

*Please return this completed sheet to school with your child. Thanks!
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Humpty Dumpty

Humpty Dumpty sat on a wall
Humpty Dumpty had a great fall
All the King's horses and all the King's men
Couldn't put Humpty together again
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Teacher Checklist

Listening-7
Materials for "Do You Remember?" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Listening 7 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Do You Remember?" Activity Instructions- place inside designated envelope in
backpack

o

"Do You Remember?" Activity Sheet

*There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.
o

"Do You Remember?" Audiotape

* There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

"Do You Remember?" suggested instructions

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Listening-7
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Do You Remember?"
*Follow the w1itten instructions below to lead your child through this activity

I. Explain to your child that this is a game in which he must listen very carefully to the

instructions that he is given.
2. Explain that you are going to tell him to complete a series of actions. For example,
you may tell him to sit down, stand up, point to the front door, and laugh loudly.
Your child has to try to remember each action that you ask him to complete and
perfo1m each action in the order in which it was asked.
3. Inform your child that you will begin with easier instructions and give increasingly
more difficult instructions as he progresses.
4. You may think up your own instructions or refer to the suggested list located in the

backpack.
5. Parents/Guardians please take a few minutes to complete the "Parent/Guardian
Comment," sheet located in the envelope.

Note: Once you completed this activity and read the enclosed story to your child (if you
chose to do so) please refer to the checklist to assist you in placing all of the original
items back into the backpack and send it with your child to school the next day.
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Activity Sheet
Do You Remember?
Suggested Instructions

1. Sit down. Stand up. Walk to the front door.
2. Open the front door. Wave your hand. Close the front door.
3. Crawl under the table. Kneel. Blink your eyes three times.
4. Stand up. Do two jumping jacks. Pick up one book. Sit down.
5. Clap twice. Touch your feet. Tap your nose. Sit down.
6. Walk to your room. Open the door. Close the door. Shut your eyes.
Open your eyes.
7. Stand on your right foot. Switch to your left foot. Hop once. Pat your
tummy while you hop again on your left foot.
8. Walk on your tip toes to the kitchen. Get a spoon. Tap your right knee
with the spoon while you smile at your parent/guardian.
9. Skip from the Kitchen to the Living room. Tap your left foot on the
Living room floor four times. Pick up two books while you fake a yawn.
10. Stand up your left foot. Sit on a chair. Stand on your left foot and
smile. Walk to the front door and frown. Touch the floor. Point the
ceiling. Fold your hands.
Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed activity sheet to school with your child. Thanks!
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As children experience various
rhyming activities. their
attention is directed to the
similarities & differences in the
sounds of words. This helps
them to see that words carry
meaning. but also take on
physical form. Understanding
that words have physical form
prepares children for activities
that require them to identify
words & sentences and eventually
tasks involving recognition &
manipulation of smaller &
smaller segments of words
including onsets. rimes. &
phonemes.

Dear Parents/Guardians,
The enclosed rhyming activity is designed to help your child attend to the similarities and
differences in the sounds of words. This will help your child as he/she learns to read. Reading
to and with your child is also very important. Reading aloud demonstrates to children how
words on a printed page can be spoken and how individual sounds fit together to make words.
Therefore, please read the enclosed story or poem to your child. Then follow the
instructions to complete the accompanying activity.
You may keep the Story or Song Cany-A!ong backpack for two nights. Please send the
backpack containing all of its original materials back to school with your child after this time. A
checklist of materials to be sent back with the backpack is included for your convenience. If you
need more time with the backpack or have any questions, call me at _ _ __
Also, if you are short oq time please just complete the rhyming activity. The time you
spend helping your child learn is invaluable. Enjoy your time together!
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Book List
Rhyming

Rhyming Level 1:

1. Goodnight Moon by Margaret Wise Brown
2. Don't Forget the Bacon by Patricia Hutchins
3. Alligator Pie by Dennis Lee (the poem)
Rhyming Level 2:

1. Is Your Mama a Llama? by Deborah Guarino
2. Moose on the Loose By John Hassett
Rhyming Level 3:

1. Yum, Yum All Done by Jerry Smath
2. When Mama Comes Home Tonight by Eileen Spinelli
Rhyming Level 4:

1. Edward the Emu by Sheen Knowles
2. Fire! Fire! Said Mrs. McGuire by Bill Martin Jr.
Rhyming Level 5:

1. Soap! Soap! Don't Forget the Soap! by Tom Birdsey
2. Mice are Nice by Charles Ghigna
Rhyming Level 6:

1. Barnyard Hullaba/loo by Giles Andreae and David Wojtowycz
2. A Beasty Story by Bill Martin Jr. and Steven Kellogg
Rhyming Level 7:

1. Bear's Busy Family by Stella Blackstone
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2. Ten Terrible Dinosaurs by Paul Strickland
Rhyming Level 8:

1. Faint Frogs Feeling Feverish and Other Terrifically Tantalizing Tongue
Twisters by Lilian Obligado
2. Where the Sidewalk Ends by Shel Silverstein (parents can choose one of
the poems to read to their child)
Rhyming Level 9:

1. The Biggest Snowball Ever by John Rogan
2. The Cat Barked? by Lydia Monks
3. Whoever You Are by Mem Fox
Rhyming Level 10:

1. Chugga-Chugga-Choo by Kevin Lewis
2. Clickety Clack by Rob and Amy Spence
Rhyming Level 11:

1. Away From Home by Anita Lobel
2. The Awful Aardvarks Go to School by Reeve Lindbergh
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Teacher Checklist
Rhyming-1

Materials for "Match the Words That Rhyme," Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 1 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Match the Words That Rhyme," Activity Instructions- place inside designated
envelope in backpack

o

"Match the Words That Rhyme," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Match the Words That Rhyme," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness: Creative Teaching Press. 1997.

54
Rhyming-!

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Match the Words That Rhyme"
*Follow the written instructions below to lead your child through this activity.
1. Tell your child that two words rhyme when they sound the same. For example, the
words /cat/ and /bat/ rhyme because they sound the same. Explain that the words
/cup/ and /pup/ also rhyme because they sound the same as well.
2. Take out the activity sheet. This sheet contains four rows of objects. Each row
contains two objects that rhyme. Tell your child that he must place an "X" over the
two objects in each line that rhyme (in the first line , the child should place an "X"
over the dog and another "X" over the frog).
3. Please send this completed activity sheet back to school with your child. Thanks!

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!

,l'"""'·"

("'

\

lnstructiol
Mark an "X" over the two objects in each line that rhyi . Each object that appears in
a rectangle (i.e. dog, bed, whale, clock) will rhyme with one of the objects to the right of it (these
rhyming objects will appear in a square).

Please note: Content on this page was redacted due to copyright concerns.
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Teacher Checklist
Rhyming-2

Materials for "Find the Rhyming Word." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 2 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Find the Rhyming Word," Activity Instructions- place inside designated envelope in
backpack

o

"Find the Rhyming Word," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Find the Rhyming Word," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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Rhyming-2

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Find the Rhyming Word"
*Follow the w1itten instructions below to lead your child through this activity.

1. Explain to your child that you are going to say a word to him such as lake. He must
listen closely to the list of words that he hears next and identify which word within
that list rhymes with the word lake.
2. After saying the word, lake you will say three to five more words such as paper,
computer, rake, cloud. Your child must identify which of those four words rhymes
with lake.
3.

The activity sheet includes ten sets of words. Read each set of words to your child
and have him identify the word within each set that rhymes with the first word that
you say.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Find the Rhyming Word"

Instructions: Parents say the italicized word before the colon such as fake
(in question #1) and tell your child to listen for the word in the list that you
read next (such as ship, cat, make) that rhymes with fake (make). Circle the
word that your child identifies as rhyming with the italicized word in each
set.

1. Fake: ship, cat, make
2. Sock: rock, ceiling, in
3. Fat: eraser, mat, desk, floor
4. Light: foot, rabbit, night, whisper
5. Lake: paper, computer, rake, cloud, ocean
6. Sing: song, ring, drink, chocolate, boy
7. Sun: fun, baby, school, box, moon
8. Fan: box, puppy, ran, picture, garbage
9. Rain: snow, moon, lane, run, smile
10. Mice: friend, rice, mouse, book, stream

Completed by
and _ _ _ _ _ _ _ _ _ _.
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-3

Materials for "Find the Rhyming Words." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

* Choose a book from the Book List under the Rhyming 3 category.

Be sure to record

the title of the book on the checklist to be sent home in the backpack.
o

"Find the Rhyming Words," Activity Instructions- place inside designated envelope
in backpack

o

"Find the Rhyming Words," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Find the Rhyming Words," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pe1taining to
the "Audiotape" item on the checklist.

o Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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Rhyming-3
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Find the Rhyming Words"
*Follow the written instructions below to lead your child through this activity

l. Explain to your child that you are going to read a list of words aloud to him. He must
listen closely to the list of words that he hears and identify the two words within that
list that rhyme. For example, you may say, "Listen to the following words;fake, ship,
make. Which two words in that list rhyme?"
2. The activity sheet includes ten lists of words. Each list contains two rhyming words.
Read each list of words to your child and circle the two words that your child
identifies as rhyming words within each list.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!

61

Activity Sheet
"Find the Rhyming Words"

Instructions: This activity sheet includes ten lists of words. Each list
contains two rhyming words. Read each list of words to your child and circle
the two words that your child identifies as rhyming words within each list.

1. sail, baby, rail, pot
2. flat, bike, rat, pet
3. mean, tree, ice, scene, pop
4. late, rate, hike, liquid, moon
5. nob, sun, rob, bat, jump
6. study, nail, fail, read, sleep
7. write, climb, last, fast, cup
8. mask, rain, flask, glass, ball
9. tiny, lamp, ramp, paper, bug
10. send, tour, mend, trip, hour

Completed by
and. _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-4

Materials for "Find the Rhyming Word Again," Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 4 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Find the Rhyming Word Again," Activity Instructions- place inside designated
envelope in backpack

o

"Find the Rhyming Word Again," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Find the Rhyming Word Again," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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.Rhyming-4
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Find the Rhyming Word Again!"
*Follow the w1itten instructions below to lead your child through this activity

l. Explain to your child that you are going to say a word to him such as jump. He must
listen closely to the list of words that he hears next and identify which word within
that list rhymes with the word jump.

2. After saying the word, jump you will say three or four more words such as down,.
bear, bump, pencil. Your child must identify which of those four words rhymes with
jump.
3. The activity sheet includes ten sets of words. Read each set of words to your child
and have him identify the word within each set that rhymes with the first word that
you say.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Find the Rhyming Word Again"

Instructions: Parents say the italicized word before the colon such as hat
(in question #1) and tell your child to listen for the word in the list that you
read next (such as sit, bet, cat) that rhymes with hat (cat). Circle the word
that your child identifies as rhyming with the italicized word in each set.

1. Hat: sit, bet, cat
2. Pen: him, ten, stir
3. Glue: floor, mat, two
4. Dog: donkey, up, hog, paper
5. Jack: ring, tack, wire, mirror
6. Wag: balloon, tooth, bag, sing
7. Zoom: she, pet, pig, doom
8. Jump: down, bear, bump, pencil
9. Kind: blind, crayon, out, car
10. Van: finger, tan, raisin, party

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!

65

Teacher Checklist
Rhyming-5

Materials for "Find More Rhyming Words." Backpack
o

Parent Letter

o

ParentJGuardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 5 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Find More Rhyming Words," Activity Instructions- place inside designated envelope
in backpack

o

"Find More Rhyming Words," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Find More Rhyming Words," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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Rhyming-5
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Find More Rhyming Words"
*Follow the written instructions below to lead your child through this activity

L Explain to your child that you are going to read a list of words aloud to him. He must
listen closely to the list of words that he hears and identify the two words within that
list that rhyme. For example, you may say, "Listen to the following words; van,
finger, tan. Which two words in that list rhyme?"
2. The activity sheet includes ten lists of words. Each list contains two rhyming words.
Read each list of words to your child and circle the two words that your child
identifies as rhyming words within each list.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Find More Rhyming Words"

Instructions: This activity sheet includes ten lists of words. Each list
contains two rhyming words. Read each list of words to your child and circle
the two words that your child identifies as rhyming words within each list.

1. pet, vet, time, smile

2. call, pen, wall, cry
3. his, zipper, dipper, mask, pencil
4. noise, outside, tub, club

5. soft, pen, quiet, Ken, blanket
6. wet, math, walk, bet, kitchen
7. tan,hug,bath,bug,run
8. mug, bump, jump, jam, book

9. box, bite, coat, kite, rule
10.door, hug,jar,see,stop,car

Completed by

and _ _ _ _ _ _ _ _ __

*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-6
Materials for "Rhyme St01ies." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 6 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Rhyme Stories," Activity Instructions- place inside designated envelope in the
backpack

o

"Rhyme Stories," Activity Sheet

*There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.
o

"Rhyme Stories," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Rhyming-6

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Rhyme Stories"
*Follow the written instructions below to lead your child through this activity

1. Read the enclosed story aloud to your child. As you read the story to your child stop
periodically (such as after one to two sets of rhyming words) and ask your child to
identify the rhymes that he hears.

Hint: You may want to read the story once without asking your child any questions
pertaining to rhyming words so that he can just listen to the story. Then reread the story,
this time stopping periodically to ask your child to identify the rhyming words.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Teacher Checklist
Rhyming-7
Materials for "More Rhyme Stories," Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 7 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"More Rhyme Stories," Activity Instructions- place inside designated envelope in
backpack

o

"More Rhyme Stories," Activity Sheet

*There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.
o

"More Rhyme Stories," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Rhyming-7
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"More Rhyme Stories"
*Follow the written instructions below to lead your child through this activity

l. Read the enclosed story aloud to your child. As you read the story to your child stop
periodically (such as before reading the second word of a rhyming pair) and ask your
child to guess what word would fit next. For example, if you read a line such as "the
mice eat rice," you would not read the word rice out loud, but instead have your
child guess a word that would identify a food that mice eat that rhymes with the word
mice (rice).
Hint: You may want to read the story once without asking your child any questions
pertaining to rhyming words so that he child can just listen to the story. Then reread the
story, this time stopping periodically to ask your child to guess the rhyming words.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!

72

Teacher Checklist
Rhyming-8
Materials for "Rhymes in a Song," Backpack
o

Parent Letter

o Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o Book
*Choose a book from the Book List under the Rhyming 8 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.

o "Rhymes in a Song," Activity Instructions- place inside designated envelope in
backpack
o

"Rhymes in a Song," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.

o "More Rhyme Stories," Audiotape
*There is an audiotape to accompany this activity. Circle the yes option pertaining to the
"Audiotape" item on the checklist.

o Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness Songs & Rhymes: Creative Teaching Press,
Inc. 1998.
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Rhyming-8
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Rhymes in a Song"
*Follow the written instructions below to lead your child through this activity
l. Remind your child that words that sound the same, rhyme. For example, the words
/book/ and /cook/ rhyme. Ask your child if he can think of a word that rhymes with
/star/.

2. Tell your child that he is going to listen to a song. Explain that he must listen closely
because at the end of the song you are going to ask him to tell you all of the rhyming
words that he heard in the song.
3. Take the audiotape out of the backpack and place it into the tape player (side A).
4. After the song has played through once, stop the tape. Ask your child to tell you any
rhyming words that he can remember hearing in the song (there are a total of six).
Record any rhyming words that your child reports hearing on the activity sheet.
5. The song plays twice on the tape so that if needed, your child can listen to it again.
Allow your child to listen to the song as many times as needed until he feels that he
has identified all of the rhyming words in the song. Stop the tape after each playing
of the song to record any new rhyming words that your child identifies on the tape.
Note: Your child may find it easier to identify rhyming words in the song if he is
permitted to have you stop the tape each time he hears a pair of rhyming words. For
example, you could instruct him to say, stop, each time he hears rhyming words. You
would then stop the tape and record the rhyming words that your child reports hearing. If
this method of completing this activity would work better for your child, then please
accommodate for him.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Rhymes in a Song"
Instructions: Please record each of the rhyming pairs (i.e., any two words
that rhyme such as /cat/ and /bat/) that your child reports hearing on the
designated spaces below. There are three rhyming pairs (six words) in the
song.

1. Rhyming Pair #1:

and
(bean)

2. Rhyming Pair #2:

(green)
and

(fellow)
3. Rhyming Pair #3:

and
(bed)

Completed by

(yellow)

(red)

and _ _ _ _ _ _ _ _ __

*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-9
Materials for "Rhyming Sentences." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 9 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Rhyming Sentences," Activity Instructions- place inside designated envelope in
backpack

o

"Rhyming Sentences," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Rhyming Sentences," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness: Creative Teaching Press, Inc. 1997.
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Rhyming-9
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Rhyming Sentences"
*Follow the written instructions below to lead your child through this activity
1. Remind your child that two words rhyme when they sound the same. For example,
the words /mail/ and /sail/ rhyme because they sound the same.
2. Tell your child that you are going to say a sentence to him, but in that sentence you
will leave one word out. You will ask him to supply a word. The word that he
supplies must rhyme with one of the words in the sentence.
3. Follow the sample script below to walk your child through a practice activity. Say
the words that appear in bold, and place special emphasis on the word that appears in
bold and in italics.
Sample Script:

Parent: "See the frog jump over the
. What is an object that a frog might
jump over that rhymes with the word /frog/? Your child can supply any word that
rhymes with frog, even if it doesn't make perfect sense (but it must rhyme with the word
that you emphasize as you read the sentence, in this case that word is /frog/). Examples
of words that could be inserted to complete this sentence include: log, dog, hog.
4. Read each sentence on the activity sheet aloud to your child. As you read each
sentence, make sure you emphasize the word that appears in italics (this is the word to
which your child will supply a rhyming word). Record the word that your child
supplies on the designated space following each sentence (on the activity sheet).

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the miginal items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Rhyming Sentences"
Instructions: Read each sentence below to your child. Ask him to supply a
rhyming word to complete each sentence that you read. Place extra
emphasis on the word within each sentence that appears in italics. This is
the word that your child must make his word rhyme with. Please record that
word that your child supplies to complete each sentence on the space
following each sentence. Suggested rhyming words following each sentence
in parenthesis.

1. The mouse ran through the
2. I love to eat

(house, blouse)
(meat, wheat)

3. I went for a run in the hot, hot

(sun)

4. I got a hole in my sock when I tripped over a
dock)
5. If you look up in that tree, you will see a
6. The pigs that I know love to show off their

(rock, clock,

(bee, key, pea)
(wigs, jigs)

7. That man over there took a ______ (book, look, hook)
8. I love to feel the sand in my _ _ _ _ _ (hand)

and _ _ _ _ _ _ _ _ __
Completed by
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-10
Materials for "Hink Pinks." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 10 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Hink Pinks," Activity Instructions- place inside designated envelope in

the backpack
o

"Hink Pinks," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Hink Pinks," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness: Creative Teaching Press, Inc. 1997.
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Rhyming-10
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Hink Pinks"
*Follow the written instructions below to lead your child through this activity

l. Remind your child that two words rhyme when they sound the same. Provide an
example of rhyming words such as /rock/ and /sock/.
2. Tell your child that you are going to give him a clue in the form of a riddle. He must
use that clue to answer the riddle. But his answer must be a pair of rhyming words.
3.

Use the sample script below to model and clarify this activity for your child. Say the
words that appear in bold.

Sample Script:
Parent: I am going to tell you a riddle. The answer to the riddle will be two words
that rhyme. Here is the riddle: What do you call a dark bag? The answer to this
riddle is: black, sack. Help your child discover this answer or if he doesn't need help
allow him to figure it out on his own.

4. Read each set of riddles on the activity sheet to your child. Record his response to
each riddle.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Hink Pinks"
Instructions: Read each riddle to your child. Record his response on the
designated space following each riddle. Circle the words "with hint," or "no
hint," corresponding to whether or not you provided your child help in
uncovering the riddle. The answers are provided in parenthesis at the end
of each riddle.

1. What do you call a large cat? (fat, cat)
Student Response:

With Hint/No Hint

2. What do you call an unhappy father? (sad, dad)
Student Response:

With Hint/No Hint

3. What do you call a very warm pan? (hot, pot)
Student Response: - - - - - - - - - -

With Hint/No Hint

4. What do you call someone with colorful hair? (red, head)
Student Response: _ _ _ _ _ _ _ _ __

With Hint/No Hint

5. What do you call a large hog? (big, pig)
Student Response:

With Hint/No Hint

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Rhyming-11
Materials for "Rhyming/Alliteration: Odd One Out." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Rhyming 11 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Rhyming/Alliteration: Odd One Out," Activity Instructions- place inside designated
envelope in backpack

o

"Rhyming/Alliteration: Odd One Out," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Rhyming/Alliteration: Odd One Out," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhyme and Reason in Reading and Spelling: The University of
Michigan Press. 1985.
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Rhyming-11

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Rhyming/Alliteration: Odd One Out"
*Follow the w1itten instructions below to lead your child through this activity
1. Tell your child that you are going to say a list of words to him. He must listen very
closely to that list. One of the words in that list will not belong. Explain that it is his
job to find the word that doesn't belong in the list.
2. Tell your child that some words will have the same beginning sound, some will have
the same middle sound, and some will have the same ending sound. For example,
words with the same beginning sound include: sun, sit, sap. Words with the same
middle sound include: bit, tin, win. Words with the same ending sound include: bag,
rag, wag.

3. Use the sample script below to provide an example of this activity for your child. Say
the words that appear in bold.
Sample Script:

Parent: "Listen to this list of words very closely and tell me which word does not
belong. The list is: fun, fish, cut, find. Which word does not belong?" Your child
should identify /cut/ as the word that doesn't belong because all of the other words begin
with the sound of the letter /fl.
Parent: "Here is a different list of words. Listen closely again and tell me which
word doesn't belong in the list. The list is: bat, tip, map, pan. Which word does not
belong?" Your child should identify /tip/ as the word that doesn't belong because all of
the other words contain the middle sound of the letter /a/.
4. Read each list of words on the activity sheet to your child. He must identify the word
that doesn't belong in each list. Record his response to each list in the designated place
on the activity sheet.

83

Activity Sheet
"Rhyming/ Alliteration: Odd One Out"

(

Instructions: Read each list of words to your child. Circle the word in each
list that he identifies as the one that doesn't belong.

1. waist, tide, tune, ton

2. map, moon, sun, mix
3. cap, sap, tap, tip

4. box, rock, mitten, hot
5. lip, tap, cat, map
6. key, den, pen, hen,
7. fish, fist, lamp, fan

8. tin, stand, lad, mud

9. lock, grass, rock, sock
10. pin, pen, bake, put,

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!

Learning to read and write is
dependent upon an
understanding of what words
and sentences are. Therefore.
children mu.st have a basic
awareness of words and
sentences. Adams (1998) asserts
that research has demonstrated
that young children often lack
an awareness of words. The
activities in this section.
therefore. focus mainly on
developing basic word awareness.

Dear Parents/Guardians,
Enclosed is an activity intended to help your child begin to develop a basic awareness of
words and/or sentences. Developing an understanding of what words and sentences are will help
your child as he/she learns to read and write. Reading to and with your child is also very
important. Reading aloud demonstrates to children how words on a printed page can be spoken
and how individual sounds fit together to make words.
Therefore, please read the enclosed story or poem to your child. Then follow the
instructions to complete the accompanying activity.
You may keep the Story or Song Carry-Along backpack for two nights. Please send the
backpack containing all of its original materials back to school with your child after this time. A
checklist of materials to be sent back with the backpack is included for your convenience. If you
need more time with the backpack or have any questions, call me at _ _ __
Also, if you are short on time please just complete the words/sentences activity. The time
you spend helping your child l~fim is invaluable. Enjoy your time together!
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Book List
Words and Sentences

Words and Sentences Level 1:

1. If You Give a Pig a Pancake by Laura Numeroff
2. Pignic by Anne Miranda
3. Yagua Days by Cruz Martel
Words and Sentences Level 2:

1. Tuesday by David Wiesner
2. Picnic by Emily Aarnold
Words and Sentences Level 3:

1. I Love You So Much by Carl Norac
2. What's My Job? by Lyn Calder
Words and Sentences Level 4:
1. Frog's Lunch by Dee Lillegard
2. Some Smug Slug by Pamela Duncan Edwards
3. Chato's Kitchen by Gary Soto
Words and Sentences Level 5:

1. Chocolate Chip Hippo by Vincent Andriani
2. Watch William Walk by Ann Jonas
Words and Sentences 6:

1. The Big Wide Mouthed Frog by Ana Martin Larranaga
2. Not Now Said the Cow by Joanne Oppenheim
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Words and Sentences 7:

1. Fox in Socks by Dr. Seuss
2. The Mitten by Jan Brett
3. The House in the Sky by Robert San Souci
Words and Sentences 8:

1. The Lady with the Alligator Purse by Nadine Bernard Westcott
2. To Market, To Market by Anne Miranda
Words and Sentences 9:

1. These Hands by Hope Lynne Price
2. If You Give a Mouse a Cookie by Laura Numeroff
3. Borreguita and the Coyote by Verna Aardema
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Teacher Checklist
Words and Sentences-!

Materials for "Is That a Sentence?" Backpack
o Parent Letter
o Parent/Guardian Comments sheet-place inside of designated envelope within
backpack
o

Book

*Choose a book from the Book List under the Words and Sentences 1 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Is That a Sentence?" Activity Instructions- place inside designated envelope in
backpack

o

"Is That a Sentence?" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Is That a Sentence?" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Words and Sentences-I
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Is That a Sentence?"
*Follow the w1itten instructions below to lead your child through this activity.

1. Tell your child that a sentence is like a really short story. It tells about something and
names who or what it is telling about. For example, "(your child's name) likes to
(something your child enjoys doing)." After making a sentence for your child, say,
"This is a sentence." Give him several more examples of sentences.

2. Now give your child an example of a nonsentence. For example, you make say, "has
blonde hair." Tell your child that this is not a sentence because a sentence must name
who or what it is about. Then fix the sentence so that it is complete, "Daniel has
blonde hair." Give your child another example of this type of nonsentence. You may
say, "has a black jacket." Again, explain why this is not a complete sentence and fix
so that it is complete.
Now, give examples of another kind of incomplete sentence. These sentences should
be missing a predicate. For example, say, "the boy." Explain that this isn't a
sentence either because even though we know who the sentence is about (i.e., the
boy), the sentence does not tell us anything about the boy. Share another example of
this type of nonsentence. For example, you may say, "the cat," or "the car." Again,
explain why this is not a complete sentence and fix it so that it is complete.
3. After discussing examples of sentences with your child, explain that you are going to
read some sentences (see activity sheet) to him and he must give you a "thumbs up"
or "thumbs down" depending on whether or not the sentence is complete. If your
child identifies a nonsentence, encourage him to try to make it complete. Record his
responses in the designated spaces on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Is That a Sentence?"

/

\

Instructions: Parents, read each sentence/nonsentence to your child. Tell
your child to give you a "thumbs up if the sentence you read is complete, and
thumbs down if it is not complete. Circle "yes," if your child gives a "thumbs
up," and circle "no" if he gives you a "thumbs down." If your child says that a
sentence is incomplete, ask him to add something to the sentence to make it
complete. Write the new sentence that your child makes on the line
following the incomplete sentence.

1. Jill went to town.
Yes
No
2. had pizza. - - - - - - - - - - - - - - - - - - - Yes
No
3. The children went out to play in the snow.
Yes
No
4. went to the p a r k . - - - - - - - - - - - - - - - - Yes
No
5. The dog had. - - - - - - - - - - - - - - - - - Yes
No
6. two dollars. - - - - - - - - - - - - - - - - - - Yes
No
7. Sherry loves flowers.
Yes
No
8. the p i a n o . - - - - - - - - - - - - - - - - - - - Yes
No
Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

(
Words and Sentences-2

Materials for "Make a Sentence." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 2 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Make a Sentence," Activity Instructions- place inside designated envelope in
backpack

o

"Make a Sentence," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Make a Sentence," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Words and Sentences-2
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Make a Sentence"
*Follow the written instructions below to lead your child through this activity.
1. Your backpack includes a wordless picture book. Look through the book with your
child. As you are looking through it, discuss what is happening in the picture on each
page. As you discuss each picture you will be developing the storyline for the book.
2. After reading through the book together once, open the book back up to the first page.
Explain to your child that you are going to think of one sentence to describe
something in the picture on that first page. For example, you may think of a sentence
such as,"The dog looks tired."
3. Once you think of a sentence tell your child, "I have a sentence." Then state your
sentence to your child. Write the sentence you thought of on the designated space on
the activity sheet.
4. Tum the page and tell your child that you are going to think of a different sentence to
describe something in the picture on this page. Repeat steps 2 and 3.
5. Now tell your child that the two of you will develop a sentence together. Tum to the
next page in the book and work as a team to think of one sentence to describe
something in the picture. Record that sentence on the designated space on the activity
sheet.
6. Now tell your child that he is going to think of a sentence on his own. Have him tum
to one of his favorite pictures in the story. Then tell him to think of one sentence to
describe a part of the picture. Write the exact sentence that your child states in the
designated space on the activity sheet. Have your child tum to another of his favorite
pictures in the book. Tell him to think of a different picture to describe a part of this
picture. Record his sentence on the activity sheet. Have your child think of one more
sentence describing part of a different picture in the book. Record this sentence on
the activity sheet.
Important: Please be sensitive to the needs of your child. You may need to model more
than two sentences for him or you may need to help him develop his own sentences. If
he is finding it quite easy to make sentences, ask him to become more detailed in the
sentences he makes. For example, instead of making a sentence such as "The boy went
outside," ask your child to identify what the boy appears to be doing outside. Your child
may say, "The boy went outside to ride his bike."

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Make a Sentence"

Instructions: Parents, record the two sentences that you create as a model
for your child under "Parent Sentences." Record the sentence that you and
your child create together under "Team Sentence." Then record the
sentences that your child creates under "Student Sentences." If you had to
help your child create any of the sentences he was trying to create on his
own, please circle "with help," under each sentence with which you provided
help. If you did not help your child create the sentence, please circle "no
help."
Parent Sentences:

1.

Team Sentence:

3.
Student Sentences:
4.
With Help

No Help

With Help

No Help

With Help

No Help

5.

Completed by _ _ _ _ _ _ _ _ _ _ _ and _ _ _ _ _ _ _ _ __
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c

Teacher Checklist

Words and Sentences-3

Materials for "The Idea of a Word" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 3 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"The Idea of a Word" Activity Instructions- place inside designated envelope in
backpack

o

"The Idea of a Word" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"The Idea of a Word" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Word cards: 8 sets of word cards. Refer to the "Words Cards" sheet for the word
cards

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Words and Sentences-3
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"The Idea of a Word"
*Follow the written instructions below to lead your child through this activity.
1. Take the word cards out of the backpack. Place the cards in piles on the table. Each
pile should contain a different colored set of cards. You will have a red pile, a blue
pile, a pink pile, a green pile, an orange pile, a yellow pile, a purple pile and a brown
pile.
2. Tell your child that you are going to say a sentence. Say, "Jim talks." Explain that
this sentence has two parts and that these two parts are called words. Tell your child
that the two words in this sentence are "Jim," and "talks."
3. Take the red pile of cards and lay them out one after the other, to make the sentence
"Jim talks." It should look like this: ~ ltalksl
4. Now explain that you are going to make a sentence that has three parts. Tell your
child that the new sentence you make will have three parts because it will have three
words. Take the blue pile of word cards and set each on the table, one after the other
as you say the word on each card (be sure to say to the words in sentence order). You
will say, "Tom sat down." As you say each word set the word card on the table to
represent the spoken word. These word cards should be placed on the table right
underneath the cards from the first sentence. It should look like this:

5. Compare the lengths of the two sentences. Have your child count (touching each card
as he counts) the number of words in each sentence. Then explain that this sentence
is longer than the first because it has more words.
6. Repeat steps 2 through 5 using the remaining sets of cards. Clear the table frequently
so that there are always only two sentences on the table (one below the other, as
shown above) at one time. With each set of sentences your child should count the
number of words per sentence and identify the longest sentence. Record his
responses on the activity sheet. Use the remaining sets of word cards as follows:
pink pile and green pile together, orange pile and yellow pile together, purple pile,
and brown pile together.
*For clarification: Each colored pile of words cards makes one sentence. For example,
all of the pink cards can be put together to make the sentence "Sam eats food."
Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"The Idea of a Word"
Instructions: Please record the number of words that your child counts for
each sentence. Then circle the color representing the longest sentence that
your child identifies in each set. For example, in set #1 if your child states
that there are 2 words in the pink sentence record that on the space that
follows, "number of words in pink sentence." Then record the number of
words that your child states make up the green sentence. Lastly, circle
either the word "pink" or the word "green" according to the sentence that
your child identifies as being the longest of the two.

Set #1:
Number of words in pink sentence:
Number of words in green sentence: __
The longest sentence was: pink
green

Set #2:
Number of words in orange sentence:
Number of words in yellow sentence: __
The longest sentence was: orange
yellow

Set #3:
Number of words in purple sentence:
Number of words in brown sentence: __
The longest sentence was: purple
brown

Completed by
and----------*Please send this activity sheet back to school with your child. Thanks!
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*Teachers, copy each set of cards onto the assigned color
and cut them out along the l::lorders. You may want to
laminate them as well. Then place them inside a ziplock
reg and put inside of reckpack. It would also be helpful
to label the ziplock reg with the name "word cards. "

Red:

J-· -•

•
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Blue:

T1

•

sat

99

(

Pink.:

100

(

Green:

T-·- -..

lo

for

-...

1111

I

ce

101

Orange:

102

Yellcm:

ent
t

t.te

store ·

103

Purple:

can

play

t.te

104

Brown:

a·-,
-

not

105

narre
cat
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Teacher Checklist

Words and Sentences-4

Materials for "Count the Words." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 4 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Count the Words" Activity Instructions- place inside designated envelope in
backpack

o

"Count the Words" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Short Words Verses Long Words" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Poker Chips (for use as markers)- place poker chips inside ziplock bag and label it

''Markers''
o

Container (bag or plastic bowl to hold markers)

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Words and Sentences-4

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Count the Words"
*Follow the written instructions below to lead your child through this activity.
l. Take the counters (poker chips) out of the backpack, and place them in front of your
child. Take the container out of the backpack and place that in front of your child as
well.

2. Tell your child that you are going to say a sentence. Explain that he must place one
marker (poker chip) into the container each time you say a word in the sentence.
3. After saying a sentence, have your child take the markers (poker chips) out of the
container and count how many he used to represent the number of words in that
sentence. Record the number of markers your child uses to represent each sentence
on the activity sheet.
4. Discuss whether or not he used the appropriate number of markers for each sentence.
If he did not use the appropriate number of markers to represent the number of words
in the sentence say the sentence again (more slowly) and help him place a marker into
the container to represent each word you say.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Count the Words"
Instructions: Read each sentence to your child. Record the number of
markers (poker chips) that your child uses to represent the words in each
sentence.

1. Jam is for toast.
Number of markers used: _ _
2. Seals eat fish each day.
Number of markers used: _ _
3. I can read and write well.
Number of markers used: _ _
4. I like to play games at my school.
Number of markers used: _ _
5. Jane has a pet bird who sings songs.
Number of markers used: _ _
6. My teeth are white not black.
Number of markers used: _ _
7. Cake is for the birds.
Number of markers used: _ _
8. Jim can bake a fake cake.
Number of markers used: _ _
9. I ride my bike to the store and buy food.
Number of markers used: _ _
Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

Words and Sentences-5

Materials for "More Play With Words." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 4 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"More Play With Words" Activity Instructions- place inside designated envelope in
backpack

o

"More Play With Words" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"More Play With Words" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Words and Sentences-5
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"More Play With Words"
*Follow the written instructions below to lead your child through this activity.

1. Tell your child that you are going to say a sentence and that he must listen very
closely to that sentence. Explain that he is going to be asked how many words are in
that sentence and then he will be asked to clap once for each word in the sentence as
he says the sentence.
2. Parent, you will say each sentence on the activity sheet to your child. After saying
the first sentence on the activity sheet ask your child to tell you how many words he
heard in the sentence. You will then say the sentence again for your child. After
repeating the sentence, tell your child that this time you want him to say the sentence
and clap once for each word he says. Refer to the example that follows:
Sample Sentence #1: Jim likes food.
Parent: Say the sentence. "Jim likes food." Now ask your child, "How many words
were in the sentence?" (record the number of words that your child reports hearing on
the appropriate space on the activity sheet).
Parent: Say the sentence again. "Jim likes food." Explain to your child that now you
want him to say the sentence and as he says the sentence he should clap once for each
word in the sentence.
Child: "Jim" (simultaneous clap) "likes" (simultaneous clap) "food"(simultaneous clap).
Parent: Record the number of times that your child clapped on the appropriate place on
the activity sheet.
*Follow the example above with each of the sentences on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"More Play With Words"
Instructions: Parents follow the model provided on the "Instructions," sheet
to lead your child through each sentence. Record the number of words that
your child says each sentence contains in the appropriate place as well as the
number of times that your child claps while saying each sentence.

1. Anne eats ants.
Number of words: __
My child clapped __ times while saying this sentence.
2. Bill likes to swim.
Number of words: __
My child clapped __ times while saying this sentence.
3. Joe swims in the lake.
Number of words: __
My child clapped __ times while saying this sentence.
4. Kaye bought a pet for me.
Number of words: __
My child clapped __ times while saying this sentence.
5. I love to watch the stars.
Number of words: __
My child clapped __ times while saying this sentence.
6. We drink pop too much.
Number of words: __
My child clapped __ times while saying this sentence.
7. Seals are cute.
Number of words: __
My child clapped __ times while saying this sentence.
Completed by

and _ _ _ _ _ _ _ _ __

*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

Words and Sentences-6

Materials for "Hearing Words in Sentences." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 5 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Hearing Words in Sentences" Activity Instructions- place inside designated
envelope in backpack

o

"Hearing Words in Sentences" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Hearing Words in Sentences" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Markers: Put 7 poker chips in a ziplock bag and label the outside, "Markers."

o

"Sentence Grid"

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Words and Sentences-6
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Hearing Words in Sentences"
*Follow the wtitten instructions below to lead your child through this activity.

1. Take the markers (poker chips) out of the zip lock baggy labeled "Markers."
2. Explain to your child that you are going to say a sentence. He must listen closely to
the sentence because he will be asked to repeat the sentence. As he repeats the
sentence he will be asked to place one marker (poker chip) on the "Sentence Gtid,"
each time he says a word. Therefore, each marker (poker chip) will represent a word.
The markers should be placed on the "Sentence Grid" from left to right.
*Follow the steps in Sample 1 (below) to model this activity for your child.
Sample 1

Sentence: My dog eats worms.

Parent: Say the sentence out loud, "My dog eats worms."
Repeat the sentence, but this time place one marker (poker chip) in a square on the
"Sentence Gtid," as you say each word in the sentence (make sure you place the first
poker chip in the far left hand square on the gtid and move right).
After placing 4 markers (poker chips) on the grid (one for each word in the sentence)
repeat the sentence once more. As you repeat it, touch each marker while pronouncing
the word it represents.
*Follow the steps in Sample 2 (below) to walk your child through this activity. This
sample is meant to serve as a practice exercise, so that your child understands what he
will be doing with this particular activity.
Sample 2

Sentence: I love cows.

Parent: Say the sentence out loud, "I love cows."
Now ask your child to repeat the sentence. Tell him that he must place one marker
(poker chip) on the "Sentence Grid" (starting on the far left hand side) for each word that
he says.
Now ask your child to repeat the sentence one more time. Tell him to point to each
marker while pronouncing the word it represents.
Record the number of markers that your child uses to represent the words in each
sentence in the appropriate place on the activity sheet, and circle yes or no as to whether
or not your child places the markers from left to tight as he says each word in the
sentence.
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Activity Sheet
"Hearing Words in Sentences"
Instructions: Parents read each sentence to your child. Record the number
of markers that your child uses to represent the words in each sentence and
circle yes or no as to whether or not your child places the markers from left
to right as he says each word in the sentence.

1. It is hot.
Number of markers used:

Yes

No

2. The sun is bright.
Number of markers used:

Yes

No

3. Dogs and cats fight.
Number of markers used:

Yes

No

4. I am smart.
Number of markers used:

Yes

No

5. My friend is quite nice.
Number of markers used:

Yes

No

6. Tim and Jim can win the race.
Number of markers used:

Yes

No

7. Sue has two big pet pigs.
Number of markers used:

Yes

No

8. I got sick.
Number of markers used:

Yes

No

9. We went for a long walk.
Number of markers used:
Yes
No
Completed by
and
*Please send this completed sheet back to school with your child. Thanks!
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Sentence Grid
*Place one marker (poker chip)in a square to represent one word. A
sentence with four words would show four markers (one in each square) on
the grid. Be sure to place the first marker (representative of the first
word in the sentence in the square in the far left).
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Teacher Checklist
Words and Sentences-7

Materials for "Short Words Verses Long Words." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 6 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Short Words Verses Long Words" Activity Instructions- place inside designated
envelope in backpack

o

"Short Words Verses Long Words" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Short Words Verses Long Words" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: mate1ials to be returned with the backpack

o

Magnetic Letters- place magnetic letters inside ziplock bag and label it "Magnetic
Letters"

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.

117

Words and Sentences-7
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Sholt Words Verses Long Words"
*Follow the written instructions below to lead your child through this activity.
l. Tell your child that you are going to say two words (such as tree and flower). He

must listen closely to the words because you are going to ask him which word is
longer.
2. Say the first two words on the list (see Activity Sheet) aloud. Ask your child which
word he thinks is longest. Circle the word that he says is longest on the activity sheet.
3. Take the magnetic letters and make the two words, lying one underneath the other so
that your child can see if his prediction was conect. It should look like this:

~
IFlowetj

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Short Words Verses Long Words"

Instructions: Say each of pair of words to your child. Ask him to tell you
which word he thinks is longer. Circle that word that he identifies as being
the longest of each pair. Then use the magnetic letters to print out the
letters and lay them one underneath the other to compare their lengths.

1. ant---brontosaurus
2. bee---butterfly
3. motorcycle---bus

4. car---automobile

5. ladybug---cow
6. dog---giraffe
7. elephant---cat

8. truck--- mosquito
9. car---ambulance

and _ _ _ _ _ _ _ _ __
Completed by
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Words and Sentences-8

Materials for "Word Lengths," Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 8 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Word Lengths" Activity Instructions- place inside designated envelope in

the backpack
o

"Word Lengths" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Word Lengths" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Word & Category Cards- See "Word & Category Cards," sheet.

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Words and Sentences-8

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Word Lengths"
*Follow the written instructions below to lead your child through this activity.

1. Take the word cards out of the backpack and set them on the table. Take the
"category cards" out of the backpack and place them on the table as well.
2. The "category cards" should be placed at the head of the table. The word cards
should be placed in a pile on the table. Your child will be placing the cards in
columns under the "category cards."
3. Tell your child that he must pick the first word card in the pile. He must read the
word and then place it under the "short," or "long" category card. Explain that the
short words should be placed into the "short" category and the long words in the
"long" category.
Refer to the sample below:

Short

Long

Table
Ball
Shoe

Dinosaur
Earthquake
Literature

4. Once your child has placed each word card under the "category card" that he thinks is
correct, read each set of words together (first a short word, then a long word). Help
your child see that the longer words are bigger because they have more letters.
5. Record your child's categorization of each word on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Word Lengths"

Instructions: Circle "short" or "long" according to where your child places
each word card. For example, if he places the word baby under the "short"
category card then circle "short" on this activity sheet after the word baby
under the column titled, "Child's Response."
Words

Baby

Child's Response
Short
Long

Dinosaur

Short

Long

Earthquake

Short

Long

Baseball

Short

Long

Table

Short

Long

Bat

Short

Long

Wall

Short

Long

Calendar

Short

Long

Book

Short

Long

Mountain

Short

Long

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Word & Category Cards
*Teachers, copy all word cards onto the same color of
paper. Copy the "category cards" onto a different color.
'Ihen, cut all cards out along the borders. Place the word
cards into a ziplock rag labeled "word cards, " and put the
"category cards" into a ziplock rag labeled "category
cards."

Wbi:d cards:

table

123

calen ----

124

::.-ountain

125

dinosaur

126

category cards:
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Teacher Checklist
Words and Sentences-9

Materials for "Putting Words into Context." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Words and Sentences 9 category. Be sure
to record the title of the book on the checklist to be sent home in the backpack.
o

"Putting Words into Context" Activity Instructions- place inside designated envelope
in backpack

o

"Putting Words into Context" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Short Words Verses Long Words" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Word Cards- See sheet labeled "Word Cards." Place them inside of ziplock bag and
label it "Word Cards."

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998 & Rhymes & Reasons: Heinemann. 2000.
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Words and Sentences-9

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Putting Words into Context"
*Follow the written instructions below to lead your child through this activity.

1. Pull the words cards out of the backpack and set them on the table in front of your
child. There should be two separate piles of words cards (each pile is a different
color is clipped to together with a paper clip).
2. Explain to your child that you are going to say a sentence. He must take the word
cards in the green pile and lay them out on the table in sequence to make the sentence.
For example if you say, "I love cherries," your child must lay the word cards out as
follows:
00 !Jovel !Cherries!

Hint: Say the sentence as many times as needed until your child has put the word cards
in the order he thinks is correct.
3. Once your child places the words in the order that he perceive as being correct have
him read the sentence that he has created. If the words are placed in the correct order
on the table, the sentence will make sense when he reads it. If the cards are not
placed in the correct order the meaning of the sentence will be changed and it
probably will not make sense. If this is the case, help your child fix the sentence so
that it makes sense. Explain that if the words do not appear in the correct order the
meaning of the sentence is changed.
4. After each sentence that you read (see the activity sheet for the sentences) record
whether or not your child put the cards in the correct order without your help.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Putting Words into Context"
Instructions: Read each sentence (tongue twister) to your child. Read each
sentence as many times as needed until your child has placed the word cards
for that sentence in the order that he thinks correctly represents the
sentence. The word cards for the first sentence are green and the word
cards for the second sentence are blue. Circle "yes" if your child puts the
words in the correct order for each sentence without any help and "with
help" if he needs your assistance.

1. Sally sells seashells by the seashore.
Yes
With Help

2. Peter Piper picked a peck of pickled peppers.
Yes
With Help

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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*Teachers, copy each set of cards onto the assigned color
and cut them out along the l::x::Jrders. You nay want to
laminate them as well. Use one paperclip to clip all of
the green cards together and one paperclip to clip all of
the blue cards together. Then place them inside a ziplock
bag and put inside of backpack. It would also be helpful
to label the ziplock bag with the name "word cards. "

Green:

Sally

sells

131

seashells

tle
seashore
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Blue:

Pete:~
~ 1 icked

Pipe:~

133

ickled
~·eppers

n

After developing an
undei.•standing that sentences
consist of words, children must
learn that words consist of small
units of speech called syllables.
Because they do not carry
meaning. syllables are not
naturally recognized. Child.1•en
can learn to recognize syllables,
however, because they can be b o
heard & felt as one speaks. In
speech. syllables are recognized
by corresponding sound p'l1lses in
the voice as well as by the opening
and closing of the jaw.
The ability to b:m:eak words into
onsets (all the sounds in a '\Vord
that come before the first VO'\l!Tel~
for example, /c/ in /cap/} and rimes
(the vowels and any consonants
that follow in a syllable; for
example, /ap/ in /cap/) is a skill
linked to syllable awareness.
After children can identify
syllables. they should be led to
recognize onsets and ri!Ties, As
children develop an awareness of
syllables and recognition of onsets
and rimes they '\Viii become better
prepared to l.vork with individual
phonemes (Adams. 1998).

Dear Parents/Guardians,
Enclosed is an activity to help your child begin to attend to the syllables within words.
As familiarity with the syllables within words increases, your child will become more prepared
to work with individual phonemes which will be helpful as he/she learns to read and write.
Reading to and with your child is also very important. Reading aloud demonstrates to children
how words on a printed page can be spoken and how individual sounds fit together to make
words.
Therefore, please read the enclosed story or poem to your child. Then follow the
instructions to complete the accompanying activity.
You may keep the Story or Song Carry-Along backpack for two nights. Please send the
backpack containing all of its original materials back to school with your child after this time. A
checklist of materials to be sent back with the backpack is included for your convenience. If you
need more time with the backpack or have any questions, call me at _ _ __
Also, if you are short 011 time please just complete the syllable activity. The time you
spend helping your child learn is invaluable. Enjoy your time together!
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Book List
Syllables

Syllables Level 1:

1. There's a Wocket in my Pocket by Dr. Seuss
2. Alligators All Around by Maurice Sendak
3. The Day of Ahmed's Secret by Florence Heide and Judith Gilliland
Syllables Level 2:

1. Oodles of Noodles by James L. Hymes
2. One Hungry Monster by Susan Heyboer
Syllables Level 3:

1. Four Famished Foxes and Fosdyke by Pamela Duncan Edwards
2. Chili-Chili-Chin-Chin by Belle Yang
Syllables Level 4:

1. A Pinky is a Baby Mouse and Other Baby Animal Names by Pam Munoz
Ryan
2. Bearobics by Vic Parker
Syllables Level 5:

1. Counting Crocodiles by Judy Sierra
2. Rush Hour by Christine Loomis
Syllables Level 6:

1. Miss Spider's ABC by David Kirk
2. Alison's Zinnia by Anita Lobel
3. Grandfather's Journey by Allen Say
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Syllables Level 7:

1. Doodle Dandies: Poems that Take Shape by J. Patrick Lewis
2. I Swapped My Dog by Harriet Ziefert
3. Nessa's Fish by Nancy Luenn
Syllables Level 8:

1. In the Small, Small Pond by Denise Fleming
2. Iron Horses by Verla Kay
3. The House in the Sky by Robert San Souci
Syllables Level 9:

1. I Spy Spooky Night: A book of Picture Riddles by .Tean Marzollo
2. One Monday Morning by Lisa Ernst
Syllables Level 10:

1. Falling Up by Shel Silverstein (parents can choose a poem to read to their
child)
2. Max's Chocolate Chicken by Rosemary Wells
Syllables Level 11:

1. New Shoes, Red Shoes by Susan Rollings
2. Amazing Grace by Mary Hoffman and Caroline Binch
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Teacher Checklist
Syllables-1
Materials for "Count the Syllables." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 1 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Count the Syllables," Activity Instructions- place inside designated envelope in
backpack

o

"Count the Syllables," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Count the Syllables," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.

139
Syllables-1
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Count the Syllables"
*Follow the w1itten instructions below to lead your child through this activity.

l. Tell your child that you will be focusing on syllables for this activity. Use the sample

script below as a guide in explaining syllables to your child. The bold words are
those that the parent would say.
Sample Sc1ipt
Parent: Syllables are small parts within words. For example, in the name Katie
there are two parts. We call these parts syllables.
Say the name slowly, /ka/-/tie/ emphasizing the two parts in the name.
Say, /ka/ is the first part in the name and /tie/ is the last part.
Repeat the name once more. This time, clap once as you say each syllable in the name.
You will say /ka/ (simultaneous clap) and then /tie/ (simultaneous clap).
Now have your child say the name Katie with you. You should both clap once each time
you say a syllable in the word. Therefore, both of you will say /Ka/ (clap) !tie/ (clap).
Using your name and the name of your child, repeat the above process to further clarify
syllables for your child.
2. Tell your child that you will be reading several words (words are on the activity sheet)
to him. With each word that your read, you will:
l. Pronounce the word
2. Say the word again. This time clap once as you say each syllable in the word.
3. Ask your child to say the word with you. As you say the word, both you and
your child should clap each time that you say a syllable in that word.
4. Now ask your child, How many syllables did you hear in that word?
5. Record his answer on the activity sheet.
Possible Variation:
~ If your child is finding it difficult to identify syllables by listening for them and
clapping, tell him to hold two fingers horizontally under his chin and feel it move as
he says each word (say each word slowly). Explain that his chin will drop each time
he says a syllable.
Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!

140

Activity Sheet
"Count the Syllables"

(

Instructions: Follow the process outlined in step #2 on the "Activity
Instructions," as you say each word to your child. Record the number of
syllables that your child says each word contains in the designated space.

1. Button
Number of syllables:
2. Baby
Number of syllables:
3. Hat
Number of syllables: _ _
4. Happy
Number of syllables: _ _
5. Dinosaur
Number of syllables: _ _
6. Earthquake
Number of syllables:
7. Radio
Number of syllables:
8. Computer
Number of syllables: _ _
9. Desk
Number of syllables: _ _
Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

Syllables-2
Materials for "Clap the Syllables." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 2 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Clap the Syllables," Activity Instructions-place inside designated enveloped in
backpack

o

"Clap the Syllables," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Clap the Syllables," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Brown Bag: Fill a brown bag with the following objects: pencil, rock, toy animal,
comb, cotton, peppermint candy, spaghetti noodles. Label the bag, "Mystery Bag"
Activity adapted from: Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998; The Website of Ame1ica Reads Challenge
READ*Write*NOW! http://www.ed.gov/Family/RWN/Activ97 I
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Syllables-2
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Clap the Syllables"
*Follow the written instructions below to lead your child through this activity.

l. Take the brown bag out of the backpack. It contains a variety of objects.
2. Tell your child that he is going to pull the objects out of the bag one at a time. Have
him close his eyes and pull one object out of the bag. Walk him through the
following process:
l. Tell your child to open his eyes and name the object. For example, if he pulls a
pencil out of the bag, he will say, pencil.
2. Now tell your child to repeat the name of the object, but this time as he says the
name of the object he must clap as he states each syllable in the word. For
example, he would say pen (simultaneously clap) cil (simultaneously clap).
3. Ask your child, How many syllables did you hear in the word?
*Have your child identify each of the objects in the bag by following the process above.
3. Record the number of syllables that your child says each named object contains.
Hint: For some of the objects you may need to help your child identify the word that is
on the activity sheet. For example, when your child pulls the spaghetti noodle out of the
bag, he may say noodle, rather than spaghetti. Please tell him to use the word listed on
the activity sheet (in this case spaghetti) to identify the object.
Possible Variations:
>- If your child is finding it difficult to identify syllables by listening for them and
clapping, tell him to hold two fingers horizontally under his chin and feel it move as
he says each word (say each word slowly). Explain that his chin will drop each time
he says a syllable.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Clap the Syllables"

Instructions: Please record the number of syllables that your child reports
each word contains in the space following the object name in the chart (all
answers should be written in the spaces under the column titled "Number of
Syllables Counted").

Object Name

Number of Syllables Counted

Pencil
Rock
Animal
Comb
Cotton
Peppermint
Spaghetti

Completed by

and _ _ _ _ _ _ _ _ __

*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Syllables-3

Materials for "Recognize the Patts in the Word." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 3 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Recognize the Parts in the Word," Activity Instructions- place inside designated
envelope in backpack

o

"Recognize the Parts in the Word," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Recognize the Parts in the Word," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Syllables-3

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Recognize the Parts in the Word"
*Follow the w1itten instructions below to lead your child through this activity.

1. Tell your child to stand up.

2. Explain that your child that you are going to say a word. He should listen closely to
the word.
3. Explain that if the word you say has more than one syllable (for example, the word
table has 2 syllalbles) then you want him to stand up. If the word you say has only
one syllable such as in the word ball then you want him to sit down.
4.

Each time your child identifies a word that has more than one syllable, ask him to tell
you how many syllables the word has.

Hint: Please read each word as many times as your child needs in order to determine
how many syllables the word contains.
5. The activity sheet provides the words to read to your child. It also contains space for
you to record your child's response to each word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Recognize the Parts in the Word"

Instructions: Please read each word to your child. Circle "stand up," if your
child stands up when you say the word or "sit down," if he sits down when he
hears the word. Also, for each word that your child stands up for, please
record the number of syllables that your child believes the word contains.

1. Candy

Student Action
Stand up/Sit down

2. Cold

Stand up/Sit down

3. Flephant

Stnnd up/Sit down

4. Cup

Stand up/Sit down

5. Road

Stand up/Sit down

6. Handle

Stand up/Sit down

7. Playground

Stand up/Sit down

8. Eat

Stand up/Sit down

9. Bicycle

Stand up/Sit down

10. Happy

Stand up/Sit down

Word

Number of Svllables

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Syllables-4

Materials for "Throw One Out!" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 4 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Throw One Out!" Activity Instructions- place inside designated envelope in
backpack

o

"Throw One Out!" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Throw One Out!" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Syllables-4
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Throw One Out!"
*Follow the w1itten instructions below to lead your child through this activity.
1. Tell your child that you are going to say three or four words. He must listen carefully
because one of the words will not belong in the list. Explain that you want your
child to tell you which word does not belong in the list.

Hint: Tell your child he must listen for the number of syllables that each word has. Two
or three of the words in the list will have the same number of syllables, but one will have
a different number of syllables. The word with the different number of syllables will be
the word "to throw out."

2. After your child identifies the word that should be "thrown out," ask him to tell you if
that word has more syllables or fewer syllables than the other words in the list.
Use the Sample Script below to lead your child through a practice activity. Parent, say
the words in bold.
Sample Script:
Parent: Listen to these words: Bat, ball, baby. Which word does not belong in the
list?

Your child should say that the word baby does not belong in the list. If he does not, help
him recognize that baby does not belong in the list because it has two syllables and the
other words have only one syllable.
Parent: Does the word baby have more syllables or fewer syllables than the
wordsbat and ball ?

3. You will find the lists of words on the activity sheet. Record your child's response to
each of the listed words on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Throw One Out!"

Instructions: Use the Sample Script on the "Activity Instructions" as a
model in leading your child through this activity. First, you will read the list
of words to your child. Circle the word that your child says does not belong
in the list. Then, ask him to tell you if that word has more syllables or fewer
syllables than the other words in the list. Circle the word ("more" or
"fewer") that represents his response.

1. ship, can, sadly
More/Fewer
2. jump, happily, calendar
More/Fewer

3. sunshine, play, doghouse
More/Fewer
4. dragon, hammer, door
More/Fewer

5. clock, bagel, dog
More/fewer

6. dollar, laughing, bed, music
More/Fewer
7. Saturday, dime, chocolate, battery
More/fewer
8. listening, table, letter, singing
More/Fewer
Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

Syl!ables-5

Materials for "Break the Code." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 5 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Break the Code," Activity Instructions- place inside designated envelope in
backpack

o

"Break the Code," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Break the Code," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Syllables-5
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Break the Code"
*Follow the written instructions below to lead your child through this activity.

l. Explain to your child that you are going to be saying some words to him, but when·
you say the words they will sound different than they normally sound because you
will be speaking in "code."
2. Tell your child that his job is to break the "code." Explain that in order to break the
"code," and discover the word he must listen very carefully.
3. Follow the sample script below to lead your child through a practice activity. Please
say the words that are in bold.
Sample Script:

Parent: Listen closely to the word that I say. "Bar-bie." (Say the word slowly
emphasizing the syllables).
Parent: What word did I say? You may need to repeat the word a few times before
your child hears the word barbie ..
4. The list of words is on the activity sheet. Please read each word to your child
(emphasizing the syllables) and record whether or not your child is able to hear each
word as you say it.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!

152

Activity Sheet
"Break the Code"

Instructions: Please read each word to your child. Read each word slowly,
emphasizing the syllables. Then ask your child to tell you what word it is
that you are saying. Circle "yes" if he identifies the word that you were
saying and "no" if he does not. Please read each word just two times to your
child.

1. Base-bal I
Yes/No
2. Fris-bee
Yes/No
3. Ca-me-ra
Yes/No
4. Pe-pper-mint
Yes/No
5. Co-co-nuts
Yes/No
6. Bas-ket-ball
Yes/No
7. Wa-ter-me-lon
Yes/No
8. Hi-ppo-po-ta-mus
Yes/No
9. Fin-ger-paints
Yes/No
Completed by
and _ _ _ _ _ _ _ _ __
*Please send this activity sheet back to school with your child. Thanks!
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Teacher Checklist
Sy llables-6

Materials for "Concentration-Initial Sounds." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 6 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Concentration-Initial Sounds," Activity Instructions- place inside designated
envelope in backpack

o

"Concentration-Initial Sounds," Activity Sheet

*There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.
o

"Concentration-Initial Sounds," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Picture Cards Sheet

Activity adapted from Learning to Read and Write: National Association for the
Education of Young Children. 2000.

154

Syllables-6
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Concentration-Initial Sounds"
*Follow the written instructions below to lead your child through this activity.
l. Take the picture cards out of the zip lock bag that is inside of the backpack. Set them

in a pile in front of you and your child.
2. Tell your child that you are going to ask him to:
a. Take one card at a time off the top of the pile.
b. Say the name of the picture that is on the card.
c. As your child names the picture tell him that you want him to emphasize the
initial sound in the name of that picture.
3. Follow the sample script below to model the above process (possibly several times)
for your child before asking him to do it on his own. Please say the words that are in
bold.
Sample Script:
Parent: Pick the first card off of the pile and lay it in front of your child so that both of
you can see it.
Parent: Say the name of the picture that appears on the card. As you say the name of
this picture, emphasize the initial sound in the name of the picture. If the word is, /moon/
say, ''m-m-m-m-oon."

4. After modeling the above process to your child, ask him to name the remaining cards
in the stack using the process that you modeled above.
5. Once your child has named each card, lay them all face down on the table or carpet in
front of you, for a game of concentration. Make four rows and four columns of cards.
See the sample below:

6. Take turns flipping over pairs of cards to find matches. Matches are any two card
cards that begin with the same initial sound. For example, if your child flips over two
picture cards-one that is a /moon/ and one that is a /mitten/ he has a match because
both picture cards begin with the /m-m-m/ sound. Collect matches. The person with
the most pairs at the end wins.

Teacher Instructions: Cut out each of the picture cards below and place them
inside a ziplock bag (in the backpack). If would be beneficial to paste the
cards onto heavier paper and laminate. They'll be used for "concentration."

fish

finger

ice skates

ice cream

lamp

letter

mittens

mouse

socks

Please note: Content on this page was redacted due to copyright concerns.

salad

vanilla shake

van

nails

nose

undershirt

umbrella

Please note: Content on this page was redacted due to copyright concerns.
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Teacher Checklist

Syllables-7
Materials for "The Bag Game." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

\:-1

Book

*Choose a book from the Book List under the Syllables 7 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"The Bag Game," Activity Instructions- place inside designated envelope in the
backpack

o

"The Bag Game," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"The Bag Game," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Two Brown Paper Lunch Bags including the following items (items do not need to be
identical in appearance): a mitten, a pencil, a plastic baggy full of cotton balls, a
plastic baggy full of balloons, a plastic baggy full of toothpicks

o

Label one brown paper bag with the word, "Sounder," and the other with the word,
"Matcher.

Activity adapted from The Reading Teacher: Newark. 1994.
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Syllables-7
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"The Bag Game"
*Follow the written instructions below to lead your child through this activity.
1. Take both brown paper bags out of the backpack. Set the one labeled, "Sounder," in
front of you and the one labeled, "Matcher," in front of your child.
2. Both bags contain the same type of objects (although the objects may not be identical
in appearance). Each bag contains a mitten, a pencil, cotton balls, balloons, and
toothpicks. Take each object out of the bags, one at a time, and identify them. Both
you and your child need to know what objects are in the bags before playing this
game.
3. After identifying each of the objects in the bags, place them all back into the bags
from which you took them.
4. As the parent, you will begin the game as the "Sounder." Your child will begin the
game as the, "Matcher.
5. Parent, as the, "Sounder," you must reach into your bag (the one labeled "Sounder")
and grab one of the five objects, but do not pull the object into the view of your child.
Clearly and loudly make the initial sound of the chosen object. For example, if you
are holding the toothpick say /t-t-t/.
6. After your child, the "Matcher," hears this initial sound, he must find the object in his
own bag (the one labeled, "Matcher) that begins with the /t-t-t/ sound. When he finds
that object (the toothpick) he should pull it out of the bag and hold it up for you to
see.
7. Now, you raise the object that you are holding up into the air for the "dramatic test."
If the two objects are the same your child has made a match. Record this on the
enclosed activity sheet.
8. Follow, the above process to play the game. After you have played it once, you may
want to switch roles so that you are the "Matcher, " and your child is the "Sounder."

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"The Bag Game"

Instructions: Parents, for each pair of objects that your child makes a
mathc with please circle the word "match," and for thsowe that he doesn
tnot make a correct match with, on the the first try, please, circle, "no
match."

1. Mitten: Match/No Match

2. Pencil: Match/No Match

3. Cotton: Match/No Match

4. Balloons: Match/No Match

5. Toothpicks: Match/No Match

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this activity sheet back tot school with your child. Thanks!
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Teacher Checklist
Syllables-8

Materials for "What's Left?," Backpack

o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 8 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"What's Left?," Activity Instructions- place inside designated envelope in

the backpack
o

"What's Left?," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"What's Left?," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness in Young Children: Paul H. Brooks
Publishing Co., Inc. 1998.
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Syllables-8
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"What's Left?"
*Follow the written instructions below to lead your child through this activity.

1. Explain to your child that sometimes, when you take a sound off of a word, a
completely new word is left. Say, "For example, the first sound in the word /ball/
is /b-b-b/ (emphasize this sound). If we take that sound off of the word we are left
with a new word. We are left with the word /all/.

2. Tell your child that you are going to ask him to:
a. Repeat a word that you say to him
b. Tell you the first sound in that word
c. Take the first sound off of that word
d. Tell you the word that is left
3. Use the sample script below to you walk your child through each of the words on the
activity sheet. Please say the words that are in bold.
Sample Script:
Parent: Say, "The first word is f-f-f-at (emphasize the /f-f-f/sound). You say the word
/fat/.
What is the first sound in the word /fat/? Your child should identify /f-/f-f/ as the first
sound in the word /fat/.
Take the /f-f-f/ sound off of the word /fat/.
What word is left? Your child should identify /at/as the word that is left.

4. Record your child's responses to each of the words in the chart on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"What's Left?"

Instructions: Parents, follow the Sample Script located on the" Activity
Instructions," sheet to discuss each word below with your child. Record
your child's response to each word in the chart below. Record the initial
sound that your child says each word begins with in the column titled, "Initial
Sound." For example, if your child says that a word begins with the /f-f/
sound then write: f-f. Also, make sure you record the word that your child
says is left when he takes the initial sound off of each word. Record this
under the column titled, "The Word That is Left."

Word

Initial Sound

The Word That is Left

1. Sat

2. Rice
3. Hair
4. Mat

5. Seat
6. Bus
7. Tall

8. Part

Completed by
and---------*Please send this activity sheet back to school with your child. Thanks!
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Teacher Checklist
Syllables-9

Materials for "What Word is That?" Backpack
o

Parent Letter

o Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o Book
*Choose a book from the Book List under the Syllables 9 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"What Word is That?" Activity Instructions- place inside designated envelope in
backpack

o "What Word is That?" Activity Sheet
*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.

o "What Word is That?" Audiotape
*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.

o Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness Songs & Rhymes: Creative Teaching Press.
1998.
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Syllables-9
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"What Word is That?"
*Follow the w1itten instructions below to lead your child through this activity.

l. Tell your child that you are going to say a beginning sound and an ending sound. He

must listen to what you say and put the sounds together to make a word.
For example, you may say, What word do you have when put the following
sounds together .. ./c/ .. ./at/. Your child should say that the word you have is /cat/.
2. The activity sheet has a list of sounds that you will read to your child and ask him to
put together to make words. Record his response on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"What Word is That?"

Instructions: Parents, before reading each pair of sounds to your child say,
"What word do you have when you put these sounds together ... " (say the
sounds). Then record your child's response on the line following each set of
sounds.

"What word do you have when you put these sounds together ... "

1. /j/ /ump/

Created Word:

2. /r/ /at/

Created Word:

3. Isl /un/

Created Word:

4. /n/ /oise/

Created Word:

5. /hi /appy/

Created Word:

6. /I/ lunch/

Created Word:

7. Im! /ail/

8. /di /ish I
9. /fl /ire/
10. Im! lake/

Created Word:
Created Word:
Created Word:
Created Word:

Completed by
and---------*Please send this completed activity sheet back to school with your child.
Thanks!
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Teacher Checklist
Syllables-10
Materials for "Add to the Rime." Backpack

o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 10 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Add to the Rime," Activity Instructions- place inside designated envelope in
backpack

o

"Add to the Rime," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Add to the Rime," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Tongue depressors/craft sticks: write one of the rimes from the activity sheet on each
"stick," with a permanent pen.

Activity adapted from Word Identification Strategies: Paul H. Brooks Publishing Co.,
Inc. 2000.
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Syllables-IO

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Add to the Rime"
*Follow the written instructions below to lead your child through this activity.
l. Read the enclosed copy of Spoiled Brat by Shel Silverstein to your child.

2. Take the zip lock bag full of "sticks" out of the backpack, but keep them in the
bag. Each "stick" contains a word ending.
3. Have your child pull a "stick," out of the bag. Help him read the word ending on
the "stick." Then tell him to add a beginning sound to the word ending to make a
real word.
4. Record each word that your child makes on the enclosed activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Add to the Rime"

Instructions: Record the word that your child makes by adding a beginning
sound to each word ending. If, for example, he picks the stick with the word
ending lick/ find that ending in the table below and then write the word that
your child creates (possibly /sick/) under the column titled, "Created Word."

Word Endinq

Created Word

-ick
-ice
-ail
-at
-ist
-iss
-all
-une
-un
-ook

Completed by
and---------*Please send this completed activity sheet back to school with your child.
Thanks!
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Teacher Checklist
Syllables-11

Materials for "Concentration-Final Sounds." Backpack
o

Parent Letter

o

ParentJGuardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 11 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Concentration-Final Sounds," Activity Instructions- place inside designated
envelope in backpack

o

"Concentration-Final Sounds," Activity Sheet

*There isn't an activity sheet for this activity. Circle the no option pertaining to the
"Activity Sheet" item on the checklist.
o

"Concentration-Final Sounds," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

Picture Cards Sheet

Activity adapted from Learning to Read and Write: National Association for the
Education of Young Children. 2000.
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Syllables-11

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Concentration-Final Sounds"
*Follow the written instructions below to lead your child through this activity
1. Take the picture cards out of the ziplock bag that is inside of the backpack. Set them
in a pile in front of you and your child.
2. Tell your child that you are going to ask him to:
a. Take one card at a time off the top of the pile.
b. Say the name of the picture that is on the card.
c. As your child names the picture tell him that you want him to emphasize the final
sound in the name of that picture.
3. Follow the sample script below to model the above process (possibly several times)
for your child before asking him to do it on his own. Please say the words that are in
bold.
Sample Script:

Parent: Pick the first card off of the pile and lay it in front of your child so that both of
you can see it.
Parent: Say the name of the picture that appears on the card. As you say the name of
this picture, emphasize the final sound in the name of the picture. If the word is, /hat/
say, "ha-t-t-t-."
4. After modeling the above process to your child, ask him to name the remaining cards
in the stack using the process that you modeled above.
5. Once your child has named each card, lay them all face down on the table or carpet in
front of you, for a game of concentration. Make four rows and four columns of cards.
See the sample below:

6. Take turns flipping over pairs of cards to find matches. Matches are any two cards
that end with the same sound. For example, if your child flips over two picture cardsone that is a /ham/ and one that is a /broom/ he has a match because both picture cards
end with the /m-m-m/ sound. Collect matches. The person with the most pairs at the
end wins.

Teacher Instructions: Cut out each of the picture cards below and place them inside a ziplock
bag (in the backpack). It would be b.eneficial ~o paste the cards onto heavier paper and laminate.
They will be used for a game of "conentration."

kite

hat

clock

milk

water

car

pencil

pen

baseball

Please note: Content on this page was redacted due to copyright concerns.

can

map

crab

cup

mud

Please note: Content on this page was redacted due to copyright concerns.

sad

me
Learning to read & write is
dependent u.pon an
understanding of the sou.nds of
language. Once children
recognize sou.nds. they will
u.nderstan_4. how these sou.nds
are represented by letters. This
understanding facilitates their
literacy development.
Children who understand how
the a]phabetice principle works.
realize that words consist of a
series of individual sou.nds.
Unfortunately, it is very difficult
to recognize the individual
sou.nds that make u.p words.
Therefore. as teachers. we mu.st
direct ou.r students' attention to
these meaningless u.nits of
sou.nd so that they can begin to
make the connection between
sou.nds & letters. Making these
connections will enhance the
literacy development of children.

Dear Parents/Guardians,
Enclosed is an activity designed to help your child begin to recognize and manipulate the
individual sounds that make up words. As your child begins to identify and manipulate these
sounds he/she will also begin to make a connection between the sounds and the letters they
represent. Reading to and with your child is also very important. Reading aloud demonstrates to
children how words on a printed page can be spoken and how individual sounds fit together to
make words.
Therefore, please read the enclosed story or poem to your child. Then follow the
instructions to complete the accompanying activity.
You may keep the Story or Song Carry"Along backpack for two nights. Please send the
backpack containing all of its original materials back to school with your child after this time. A
checklist of materials to be sent back with the backpack is included for your convenience. If you
need more time with the backpack or have any questions, please call me at _ _ __
Also, if you are short on time please just complete the phonemic activity. The time you
spend helping your child learn is invaluable. Enjoy your time together!

175

Book List
Phonemes

Phonemes Level 1:

1. Jump! By Steve Lavis
2. Little Fist, Lost by Nancy Van Loan
3. El Chino by Allen Say
Phonemes Level 2:

1. The Earth Under Sky Bear's Feet by Joseph Bruchac (parents choose one
poem to read to their child)
2. Knock at the Door and Other Baby Action Rhymes by Kay Chorao
Phonemes Level 3:

1. Let's Go Visiting by Sue Williams
2. Snow Bear by Jeon Craighead George
Phonemes Level 4:

1. Little White Dog by Laura Goodwin
2. Whistle for Willie by Ezra Jack Keats
Phonemes Level 5:

1. Mice Squeak, We Speak by Tomie dePaola
2. Miss Spider's New Car by David Kirk
Phonemes Level 6:

1. Monkey Doi By Allen Ahlberg
2. The Story of the Milky Way: A Cherokee Tale by Joseph Bruchac
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Phonemes Level 7:

1. My Puffer Train by Mary Murphy
2. Tar Beach by Faith Ringgold
Phonemes Level 8:

1. There Was an Old Lady Who Swallowed a Fly by Simms Taback
2. Mojo Means One by Muriel Feelings
Phonemes Level 9:

1. One of Each by Mary Ann Haberman
2. Max's Dragon Shirt by Rosemary Wells
Phonemes Level 10:

1. One Duck Stuck by Phyllis Root
2. The Little Rabbit Who Wanted Red Wings by Carolyn Sherwin Bailey
Phonemes Level 11:

1. A Light in the Attic by Shel Silverstein (parents choose a poem to read to
their child)
2. The Snowy Day by Ezra Jack Keats
Phonemes Level 12:

1. The Hat by Jan Brett
2. Jillian Jiggs by Phoebe Gilman
3. Gathering the Sun: An Alphabet in Spanish and English by Alma Flor Ada
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Teacher Checklist
Phonemes-I

Materials for "Guess My Word." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 1 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Guess My Word," Activity Instructions- place inside designated envelope in
backpack

o

"Guess My Word," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Guess My Word," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-I
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Guess My Word"
*Follow the written instructions below to lead your child through this activity.

1. Tell your child that you are going to give him a clue about the word that you are
thinking of and he must guess the word.

For example, you may say, "I am thinking of a word that describes what you do
when you go to bed. It has these sounds: /L-1-1-/ - /ie/. What is the word?"
2. The activity sheet contains a set of riddles and words for you to read to your child. It
is very important that as you read the sound clues for each word, you say the word
slowly, stretching out the sounds. Each word will contain two sounds. Emphasize
them clearly and say them slowly!

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Guess My Word"

Instructions: Read each of the following riddles to your child. Ask him to
guess that word that you are describing. Write his guess on the line
following each riddle.
*I have written the word that you are describing to your child in parenthesis
at the end of the first line of each riddle. I have written a description of
how to say each word so that you stretch out the sounds in each word. This
description looks different then the actual written version of the word.

1. I am thinking of something you do with your eyes. (See)
It has these sounds: /s-s-s/- /e-e/. Child's Guess:
2. I am thinking of a word that can used to described myself. (Me)
It has these sounds: /m-m-m/ - /e-e/. Child's Guess:
3. I am thinking of a word describes a place where animals live. (Zoo)
It has these sounds: /z-z-z/ - /o-o/. Child's Guess:
4. I am thinking of a word that describes the two of us together. (We)
It has these sounds: /w-w-w/ - /e-e/. Child's Guess:
5. I am thinking of a word that describes what a cow says. (Moo)
It has these sounds: /m-m-m/ - /o-o-o/. Child's Guess:
6. I am thinking of a word that describes something very cold. (Ice)
It has these sounds: /I-I-II - ls-s-s/. Child's Guess:
7. I am thinking of a word that describes a big monkey. (Ape)
It has these sounds: /a-a-a/ - /p/. Child's Guess:
Completed by:
and---------*Please send this activity sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-2
Materials for "I Say it Slow. You Say it Fast." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 2 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"I Say it Slow. You Say it Fast," Activity Instructions- place inside designated
envelope in backpack

o

"I Say it Slow. You Say it Fast," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"I Say it Slow. You Say it Fast," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.

o Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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Phonemes-2
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"I Say it Slow. You Say it Fast."
*Follow the written instructions below to lead your child through this activity.
l. Tell your child, "I am going to say a word very slowly. /F-f-f-f-f/ - /e-e-e-e/ - /t-U.
Now I'll say it fast, /FeeU."

2. Tell your child that it is his tum now. Explain that you will say a word very slowly
and then you'll ask him to say it the fast way.
3. Read each listed word on the activity sheet and record his responses.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"I Say it Slow. You Say it Fast."
Instructions: Before reading each numbered word read the sentence in bold
below. Then read each word slowly, emphasizing the sounds in the word.
Record your child's responses on the line following each word.
*I have written a description of how to say each word so that you stretch
out the sounds in the words. This written description looks different then
the actual spelling of the word. The correct spelling of the word is in
parenthesis following the descriptive sample.
I'll say a word the slow way and then you say it the fast way ...

1. /F-f-f-f/ - /e-e-e/ - /t-t/. (Feet)
Child's statement of the word:
2. /S-s-s-s/ - I u-u/ - /n-n/. (Sun)
Child's statement of the word:
3. /V-v-v-v/ - /a-a/ - /n-n/. (Van)
Child's statement of the word: _ _ _ __
4. /R-r-r-r/ - /u-u/ - /n-n/. (Run)
Child's statement of the word: - - - - 5. /W-w-w-w/ - /e-e/ - /t-t/. (Wet)
Child's statement of the word: - - - - 6. /S-s-s-s/ - /a-a/ - /t-t/. (Sat)
Child's statement of the word:
7. /F-f-f-f/ - /u-u/ -/n-n/. (Fun)
Child's statement of the word:
and _ _ _ _ _ _ _ _ __
Completed by
*Please send this completed activity sheet back to school with your child.
Thanks!
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Teacher Checklist
Phonemes-3
Materials for "Shopping List," Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 3 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Shopping List," Activity Instructions- place inside designated envelope in

the backpack
o

"Shopping List," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Shopping List," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-3
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Shopping List"
*Follow the written instructions below to lead your child through this activity.

1. Tell your child that for this activity the two of you are going to make a shopping list.

2. Tell your child that he will need to listen very closely as you tell him the items that the
two of you will need to buy.
Provide your child with the following example:
"We need to buy a /F-f-f-f/ - /a-a/ - /n/. What word did I just say?"
Write your child's response in the space following each italisized word on the activity
sheet (in the Table).
*Say each word that appears in italics (on the activity sheet) slowly. Stretch out each
sound in the word. Your child must listen to these words as you say them sound-bysound. He must blend the sounds together to make a real word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Shopping List"

Instructions: Please read each numbered sentence to your child. Stretch
out the sounds in the words that appear in italics. Say each of these words
very slowly. Your child must blend the sounds together to get the correct
word. Write his response to each word that appears in italics under the
column titled, "Shopping List."

Sentences
1. We need to buy one big, black
18-b-bl - I a-a-al - la/. (Baa)
2. We need to buy a toy for our
IC-c-c/ - /a-a-al - It/. (Cat)
3. Let's buy some
/JI- /a-al - Im-ml. (Jam)
4. We need to buy a
IP/- la-a/ - /n-n/. (Pan)
5. Let's buy a
18-b-bl - /a-al - /r-r/ of soao. (Bar)
6. We need to buy a
IC-c-c/ - /a-al - ln-n/ of souo. (Can)
7. Let's buy a case of
IP-vi - /o-o/ - lo -pl. (Pop).
8. We should buy a
/8-b-bl - /a-a-al - //-/-//. (Ball).
9. Let's buy a IH-h/ - /o-o/ - It-ti
(Hot) ID-di - /o-o/ - la-a/. (Doa)

Shoooinq List

1.
2.
3.
4.
5.
6.
7.
8.
9.

Completed by
and---------*Please send this completed activity sheet back to school with your child.
Thanks!
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(

Teacher Checklist

Phonemes-4
Materials for "Guess the Object," Backpack
o Parent Letter
o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o Book
*Choose a book from the Book List under the Phonemes 4 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Guess the Object," Activity Instructions- place inside designated envelope in
backpack

o

"Guess the Object," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Guess the Object," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o Story or Song Carry-Along Checklist: materials to be returned with the backpack
o

Brown paper bag: Label the bag, "Mystery Bag." Put the following objects inside of
the bag: a fork, a spoon, a piece of paper, a penny, a stone, a letter (magnetic), a star
(cut out from paper).

Activity adapted from Phonemic Awareness Songs & Rhymes: Creative Teaching Press,
Inc. 1998.
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Phonemes-4

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Guess the Object"
*Follow the written instructions below to lead your child through this activity.
1. Take the mystery bag out of the backpack. Tell your child to close his eyes (or place
a blindfold over them).
2. Tell your child to take an object out of the bag (keeping his eyes closed), and hold it
up.
3. When he holds the object up, you (the parent/guardian) say the name of the object
very slowly, stretching out each of the sounds in the name of the object.
*Each of the names of the objects are written on the enclosed activity sheet. A
descriptive form of the word (such as IF-f-f-1- le-el - It/) appears before the written
form of each word.
4. Tell your child to blend the sounds together to guess the object. Once he has blended
the sounds together, he should tell you his guess and then open his eyes to see if his
guess is correct.
5. Record your child's guess of each object on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Guess the Object"

Instructions: Parents, each word is written below in descriptive form. The
descriptive form identifies each sound that must be emphasized in each
word. Please record your child's guess of each object. For example, if your
child picked up the fork, and after you said the word very slowly, he guessed
that the object was a fork, you would write the word /fork/ on the line
following the statement "My child's guess was:," on item number 1.

1. /F-f-f/- /o-o/ - /r-r-r/-/k-k-k/ (Fork)
My child's guess was: _ _ _ _ _ __
2. /S-s-s/ - /p-p/ - /o-o-o/- /n-n/ (Spoon)
My child's guess was: _ _ _ _ _ __
3. /P-p/ - /e-e/ - /n-n-n/ - /y-y/ (Penny)
My child's guess was: _ _ _ _ _ __
4. /P-p/ - /a-a-a/ - /p-p/ - /r-r-r/
My child's guess was:

(Paper)

5. /S-s-s/ - /t-t-t/ - /o-o-o/ - /n-n-n/ (Stone)
My child's guess was: _ _ _ _ _ __
6. /L-1-1/ - /e-e-e/ - /t-t/ - /r-r/ (Letter)
My child's guess was: _ _ _ _ _ __
7. IS-s-sl - /t-t-t/ - /a-a/ - /r-r-r/ (Star)
My child's guess was: _ _ _ _ _ __

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-5
Materials for "Hear Ye! Hear Ye!" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 5 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Hear Ye! Hear Ye!" Activity Instructions- place inside designated envelope in
backpack

o

"Hear Ye! Hear Ye!" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Hear Ye! Hear Ye!" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-5

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Hear Ye! Hear Ye!"
*Follow the written instructions below to lead your child through this activity.
1. Tell your child that you are going to say a word and then ask him to repeat the
word. But when he repeats the word he must say it very slowly so that he is
stating each individual sound.
Use the sample script below to model this activity for your child, and to lead him through
a practice activity. Please say the words that are in bold.
Sample Script:
Parent: "Hear ye, hear ye, my word is /moo/. Now I'll say the word slowly, so that
you can hear all the sounds in the word. /M-m-m/ - /o-o-o/.
Parent: "This time I'm going to say a word and then ask you to say the word slowly
so that I can hear all of the sounds in it. "

"Hear ye, hear ye, my word is /no/. Now you say the word slowly so that I can hear
all of the individual sounds in the word."
Your child should say, /N-n-n-n/ - /0-0-0-0/, emphasizing the /n/ sound and then the fol
sound.
2. Refer to the activity sheet for the list of words to read to your child. Space is also
provided for you to record your child's response to each word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Hear Ye! Hear Ye!

Instructions: Read each word to your child. Then ask him to repeat the
word. As he repeats the word, he should say it slow enough so that all the
sounds in the word can be heard. Record your child's response to each word
you read. For example, after reading the word (/bee/) to your child, record
the sounds that your child emphasizes in the word when he repeats it, in the
space provided. If he says /b-b-b/ - /e-e-e/, write the letter "b" in the
first set of slash marks, and the letter "e" in the second set of slash marks.
If says he hears other sounds, please write those on the space as well.
Before reading each word say the following: "Hear ye, hear ye, my word

.IS ... "

1. Egg

I

I

I

2. My

I

I

I

3. Lay

I

I

I

4. We

I

I

I

5. You

I

I

I

6. Ice

I

I

I

7. Ate

I

I

I

8. Ear

I

I

I

9. See

I

I

I

10. Ray

I

I

I

Completed by
and
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist

Phonemes-6

Materials for "More of Hear Ye! Hear Ye!" Backpack
o

Parent Letter

o Parent/Guardian Comments sheet-place inside of designated envelope within
backpack
o

Book

*Choose a book from the Book List under the Phonemes 6 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"More of Hear Ye! Hear Ye!" Activity Instructions- place inside designated envelope
in backpack

o

"More of Hear Ye! Hear Ye!" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"More of Hear Ye! Hear Ye!" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-6
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"More of Hear Ye! Hear Ye!"
*Follow the written instructions below to lead your child through this activity.
1. Tell your child that you are going to say a word and then ask him to repeat the word.
But when he repeats the word he must say it very slowly., so that he is stating each
individual sound.
Use the sample script below to model this activity for your child, and to lead him through
a practice activity. Please say the words that are in bold.
Sample Script:
Parent: "Hear ye, hear ye, my word is /pie/. Now I'll say the word slowly, so that
you can hear all the sounds in the word. /P-p/ - 11-1-I/.
Parent: "This time I'm going to say a word and then ask you to say the word slowly
so that I can hear all of the sounds in it. "
"Hear ye, hear ye, my word is /pay/. Now you say the word slowly so that I can hear
all of the individual sounds in the word."
Your child should say, /P-p/ - /a-a-a/, emphasizing the !pl sound and then the /a/ sound.
2. Refer to the activity sheet for the list of words to read to your child. Space is also
provided for you to record your child's response to each word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"More of Hear Ye! Hear Ye!

Instructions: Read each word to your child. Then ask him to repeat the
word. As he repeats the word, he should say it slow enough so that all the
sounds in the word can be heard. Record your child's response to each word
you read. For example, after reading the word (/bee/) to your child, record
the sounds that your child emphasizes in the word when he repeats it, in the
space provided. If he says /b-b-b/ - /e-e-e/, write the letter "b" in the
first set of slash marks, and the letter "e" in the second set of slash marks.
If says he hears other sounds, please write those on the space as well.
Before reading each word say the following: "Hear ye, hear ye, my word

. ..."
IS

1. Bee

I

I

I

2. Two

I

I

I

3. Pea

I

I

I

4. Toe

I

I

I

5. Car

I

I

I

6. Hay

I

I

I

7. Bow

I

I

I

8. Key

I

I

I

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-7

Materials for "Move a Marker,"Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 7 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Move a Marker," Activity Instructions- place inside designated envelope in
backpack

o

"Move a Marker," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Move a Marker," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

o

"Marker Boxes," sheet

Activity adapted from Snider: School Psychology Review. 1995.
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Phonemes-7

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Move a Marker"
*Follow the written instructions below to lead your child through this activity.
1. Take the markers (poker chips in zip lock bag) out of the backpack and place them in
a pile in front of both of you. Take the sheet titled, "Marker Boxes," out of the
backpack and set that in front of the two of you as well.
2. Tell your child that you are going to show him what it is that you want them to do.
Follow the sample script below to model this activity for your child. Say the words
that appear in bold.
Sample Script:

Parent: "I am going to say a word and each time I say in a sound in that word I will
move a marker into a box."
*Say the word slowly so that you emphasize each sound in the word. As you say each
sound move a marker into a box on the sheet titled, "Marker Boxes." The first marker
should be placed in the box on the far left (it is labled as the "start box"), and each
proceeding marker should be placed in the boxes to the right of the first one

Parent: "/C-c-1 (place a chip in the first box), /a-a-a/ (place a chip in the second box), /tt/ (place a chip in the third box.
Parent: "Now I am going to say a word to you and you must move a chip into a box
each time you say sound in the word.
3. The enclosed activity sheet includes a list of words to say to your child. It also
includes space for you to record his response to each word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Move a Marker"

Instructions: Say each word that appears in italics to your child. Circle the
letters of each sound that your child represents with a marker in each word
that you say to him. If he does not represent a sound with a marker, do not
circle the letter that represents that sound. If he uses a marker to
represent a sound that is not in the word, write the letter of the sound that
your child added to the word on the space following the word. If your child
combines sounds (i.e. he moves the marker once to represent the
combination of the /n/ and the /a/ sound [Ina/]) record the sounds that
were combined. Write combined sounds like this: /na/.

1. Nail:

/N-n/

/a-a/

/1-1/

2. Leaf:

/L-1/

/e-e/

If-fl

3. Mail:

/M-m/

4. See:

/S-s/

/e-e/

5. Late:

/L-1/

/a-a/

/t-t/

Sounds my child added:

6. Lake:

/L-1/

/a-a/

/k-k/

Sounds my child added:

7. Sly:

/S-s/

8. Mile:

/M-m/

9. Baby:

/B-b/

10. Rain:

/R-r/

Sounds my child added:

/1-1/

/a-a/

/1-1/

Sounds my child added:

Sounds my child added:
Sounds my child added:

/y-yl

/I-II
/a-a/
/ai-ai/

Sounds my child added:

/1-1/
/b-b/
/n-n/

Sounds my child added:
/y-y/ Sounds my child added:
Sounds my child added:

Completed by
and
*Please send this completed sheet back to school with your child. Thanks!
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Marker Boxes

Instructions: Your child should always place the first marker (representing
the first sound in a word) in the box on the far left (it says "start here").

Note: He may not place a marker in every box for a word. For example, if a
word contains only 2 sounds, your child should only place a marker in two fo
the boxes.

Start Here
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Teacher Checklist
Phonemes-8
Materials for "Move Around with the Sound!" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 8 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Move Around with the Sound!" Activity Instructions- place inside designated
envelope in backpack

o

"Move Around with the Sound!" Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Move Around with the Sound!" Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Phonemic Awareness: Creative Teaching Press. 1997.
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Phonemes-8

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Move Around with the Sound!"
*Follow the written instructions below to lead your child through this activity.
1. Tell your child that you are going to say a word to him. He will be asked to repeat
the word.
2. Explain that as he repeats the word he must touch his head as he says the beginning
sound in the word, touch his waist as he says the middle sound in the word, and touch
his toes as he says the last sound in the word.
Follow the sample script below to model this for your child. Say the words in bold.
Sample Script:

Parent: I will say a word slowly so that you can hear each sound in the word. As I
say each sound in the word I will touch my head first, then my waist (when I say the
middle sound) and then I'll touch my toes as I say the last sound.
/C-c-c/ (touch head as you say this sound), /a-a/ (touch waste as you say this sound), It-ti
(touch toes as you say this last sound).
Parent: Now I will tell you some words and you must do what I just did for each
word that I give you.
3. Refer to the activity sheet for the list of words to read to your child. Also, record you
child's responses to each word you read on the activity sheet.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Move Around with the Sound!"

Instructions: Please read each word that appears in italics to your child.
Record the body parts that your child touches as he represents each sound
in the word. For example, if he says le-cl for the "c" sound in the word
/cat/ and simultaneously touches his head, write head on the space following
the /c/. If touches a different part of his body record the part that he
touches for that sound. If he does not say one of the sounds in the word, do
not write anything on the line following that sound. Finally, if he says one of
the sounds incorrectly (for example, he makes a long /a/ sound where there
should be a short /a/ sound) write the sound that he made on the line
following the sound that was stated incorrectly.

1. Bat: /B-b/

/a-a/

/t-t/

2. Cup: IC-cl

/u-u/

/p-p/

3. Boat: /B-b/
4. Pen: /P-p/
5. Hose: /H-h/

6. Bike: /B-b/

7. Pin: /P-p/
8. Tune: IT-ti

/o-o/
/e-e/
/o-o/
/I-I/
/I-I/
/u-u/

/t-t/
/n-n/
/s-s/
/k-k/
/n-n/
/n-n/

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-9
Materials for "Say it Slow. Then Say it Fast" Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 9 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Say it Slow. Then Say it Fast," Activity Instructions- place inside designated
envelope in backpack

o

"Say it Slow. Then Say it Fast," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Say it Slow. Then Say it Fast," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Snider: School Psychology Review. 1995.
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Phonemes-9

INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Say it Slow. Then Say it Fast"
*Follow the written instructions below to lead your child through this activity.
1. Tell your child that you are going to tell him a word. Explain that you want him to
say it very slowly, and then you want him to say it quickly.
2. Follow the sample script below to fmther explain and model this activity for your
child. Please read the words that appear in bold.
Sample Script:
Parent: I will tell you a word such as /mole/. I want you to say the word slowly, like
this: /m-m-m-m/ - /o-o-o-o/ - /I-1-1/. Then I want you to say it quickly, like this:
/mole/.

I will give you a list of words and I want to say each word slowly, like I just showed
you and then say the same word quickly like I showed you.
3. The activity sheet contains a list of words to read to your child for this activity. There
is also space for you to record his response to each word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Say it slow. Then say it fast."

Instructions: Parents, read each word that appears in italics to your child.
If he pronounces the word correctly the slow way (for example, for the
word /cat/, he says /c-c-c/ - /a-a-a/ - /t-t/), circle the word "slow," and if
he pronounces the word correctly the fast way (for the word /cat/ he says
/cat/), circle the word "fast." If he does not pronounce the word correctly
either slowly or quickly, please do not circle the word "slow," or "fast," so
that I know what areas he may need more practice in.

1. Spoon:

Slow

Fast

2. Hand:

Slow

Fast

3. Baby:

Slow

Fast

4. Penny:

Slow

Fast

5. Snail:

Slow

Fast

6. Drum:

Slow

Fast

7. Turtle:

Slow

Fast

8. Smile:

Slow

Fast

9. Flake:

Slow

Fast

10. Plane:

Slow

Fast

Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!

205

Teacher Checklist
Phonemes- 10

Materials for "Make an Action Word." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Syllables 9 category. Be sure to record the
title of the book on the checklist to be sent home in the backpack.
o

"Make an Action Word," Activity Instructions- place inside designated envelope in
backpack

o

"Make an Action Word," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Make an Action Word," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-10
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Make an Action Word"
*Follow the written instructions below to lead your child through this activity.

1. Tell your child that you are going to say the last pmt of a word. For example, you
may say, "ush."
2. Explain that you will then ask him to add a beginning sound to lush/ to make it a real
word (hopefully an action word). Tell your child that if he added the /p-p-p/ sound he
would make the word /push/.
3. Once he adds a beginning sound to the word he should say the word (/push/ ) and
then perform the action.
4. After modeling the above process for your child, follow it as you ask your child to add
a beginning sound to each ending that you provide. Your child should:
a. Identify a beginning sound that he would add to the word.
b. Say the word.
c. Complete the action.
5. A list of word endings is provided on the activity sheet. Please record your child's
response to each word as he completes this activity.
*On the activity sheet each word ending is followed by a suggested word in parenthesis.
If your child is finding it difficult to think of a beginning sound to add to a word, you can

help him add the beginning sound that is on the word in parenthesis. However, any real
word that your child creates is acceptable. It does not have to be the word in parenthesis.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Make an Action Word"

Instructions: Parents, please record your child's response to each word
ending that you provide. A list of word endings is provided (a suggested
word appears in parenthesis). After each word ending please record the
beginning sound that your child added to the word and then write the actual
word that your child said he was trying to make. For example, if he added
the /t/ sound to the word ending /ip/ write /t-t-t/ after that word ending
under the column titled, "Beginning Sound." Then write /tip/ (if that was
the word that your child was trying to make) under the column titled,
"Created Word."

Word Endinq

Beqinninq Sound

Created Word

-op (hop)
-un (run)
-alk (walk)
-it (sit)
-ave (wave)
-oint (point)
-ump (jump)

Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-11
Materials for "Listen to the Description." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 11 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Listen to the Description," Activity Instructions- place inside designated envelope in
backpack

o

"Listen to the Description," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Listen to the Description," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-11
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Listen to the Description"
*Follow the written instructions below to lead your child through this activity.

l. Tell your child that you are going to give him a hint about a word that you are
thinking about. He must use that hint to guess the word that he thinks you are
thinking about.

Use the sample script below to further explain and model this activity for your child. Say
the words that appear in bold.
Sample Script:
Parent: I'm thinking of a word that tells me where I like to go in the summer. Take
the /f/ off the word /flake/ to guess where I like to go.

Your child should say that you like to go to the /lake/.
Parent: I will read you several hints of words that I am thinking of and you have to
use that hint to guess the word.

2. The activity sheet contains a list of descriptions to read to your child and a place to
record his response to each one.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Listen to the Description"
Instructions: Read each sentence below that appears in italics. After
reading each sentence to your child, write the word that he believes you are
describing on the line that is provided.

1. I am thinking of something near the beach. Add an Isl to the word land/

to guess the word that I am thinking of.
Child's Guess:
2. I am thinking of something that is very delicate. Take the /pl off of the

word /place/ to guess this word.
Child's Guess:
3. I am thinking of a small living creature. Add an Isl to the word /nail/ to
guess what creature I am thinking of.
Child's Guess:

4. I am thinking of something that feels good in your mouth on a hot
summer day. Take the Ir/ off of the word /rice/ to guess this word.
Child's Guess: _ _ _ _ _ _ __

5. I am thinking of something you do with your mouth when you are happy.
Add an Isl to the word /mile/ to guess this word.
Child's Guess: - - - - - - - 6. I am thinking of a word that describes a small rock. Add an Isl to the
word /tone/ to guess this word.
Child's Guess:

7. I am thinking of something that you put food on. Add a Ip/ to the word
/plate/ to guess the word that I am thinking of.
Child's Guess:
Completed by
and---------*Please send this completed sheet back to school with your child. Thanks!
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Teacher Checklist
Phonemes-12

Materials for "Change the Word." Backpack
o

Parent Letter

o

Parent/Guardian Comments sheet-place inside of designated envelope within
backpack

o

Book

*Choose a book from the Book List under the Phonemes 12 category. Be sure to record
the title of the book on the checklist to be sent home in the backpack.
o

"Change the Word," Activity Instructions- place inside designated envelope in
backpack

o

"Change the Word," Activity Sheet

*Parents must return the completed activity sheet to school. Circle the yes option
pertaining to the "Activity Sheet" item on the checklist.
o

"Change the Word," Audiotape

*There isn't an audiotape to accompany this activity. Circle the no option pertaining to
the "Audiotape" item on the checklist.
o

Story or Song Carry-Along Checklist: materials to be returned with the backpack

Activity adapted from Rhymes & Reasons: Heinemann. 2000.
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Phonemes-12
INSTRUCTIONS FOR PHONEMIC ACTIVITY
"Change the Word"
*Follow the written instructions below to lead your child through this activity.

l. Tell your child that you are going to state a word and then ask him to change one of
the sounds in that word to make a new word.

2. Use the sample script below to fmiher explain and model this activity. Say the words
that appear in bold.
Sample Sc1ipt:
Parent: I might tell you to take the /ml off of the word /mat/ and add an /s/. Then I
would ask you what word that makes and you would say, /sat/.
3. The activity sheet includes descriptions to read to your child and a place for you to
write his response to each change that you ask him to make to a word.

Note: Once you have completed this activity please refer to the checklist to assist you in
placing all of the original items back into the backpack and send it with your child to
school the next day. Thanks!
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Activity Sheet
"Change the Word"

Instructions: Read each descriptive sentence that appears in italics to your
child. Each description will ask him to change one part of a word to make it a
different word. Write the new word that your child says he creates in the
space provided.

1. Add a It/ to the end of the word /earl. What word does that make?
New Word: - - - - - - - 2. Add a Ip/ to the beginning of the word /art/. What word does that

make?
New Word: _ _ _ _ _ _ __
3, Take the Ill out of the word /play/. What word does that make?
New Word: _ _ _ _ _ _ __
4. Take the Ill out of the word /flake/. What word does that make?
New Word: - - - - - - - -

5. Add a /ti to the word /seal/. What word does that make?
New Word: - - - - - - - -

6. Rearrange the letters in the word /top/ to make a new word.
New Word: - - - - - - - -

7. Rearrange the letters in the word /pit/ to make a new word.
New Word: - - - - - - - Completed by
and _ _ _ _ _ _ _ _ __
*Please send this completed sheet back to school with your child. Thanks!

In order to determine the
average phonemic level of the
children in a class. an
assessment of student abilities
must be taken. After
determining the average
phonemic level of the class. the
teacher can begin providing
direct instruction at that level
to the class. Children who fall
below that level should be given
individualized instruction at the
level at which they need
assistance.
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Test Information

This testing section includes two tests-Form A and Form B-for use in
the classroom. Both tests measure the same skills but they measure these skills
in different ways and/or with different questions.
Form A should be administered at the beginning of the school year to
determine the average phonemic level of students in the class. Form B has been
included for convenience in re-testing students.
This testing section contains a teacher copy of each test (Form A and
Form B) titled, "Teacher Test Form A," or "Teacher Test Form B," respectively.
The "Teacher Test Forms A and B" contain detailed instructions for
administration of the test. The student tests titled, "Student Testing Packet Form
A," and Student Testing Packet Form B," contain instructions as well (although
these are less detailed). The teacher may find it useful to follow the detailed
instructions provided in the "Teacher Test Forms," while administering the test for ·
the first few times. After he becomes familiar with administration of the test, he
may find it more efficient to simply follow the instructions provided in the "Student
Testing Packets." Follow the information provided in "Administration of the Test,"
to guide you in using this assessment with students in your classroom.
Note: The purpose of this test is to determine the average phonemic level of the

class. However, if after administering the test to each child in the class, results
reveal that children are scattered among phonemic levels (and therefore, the
majority of the children in the class are not at the same level) it may be best to
group children according to the levels they are at and to provide instruction to
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each group rather than to the whole class. Backpacking activities should be sent
home to reinforce this instruction (these activities support and offer practice of
the instruction the child receives in the classroom).
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Administration of the Test

Gather the following materials:

+ A teacher copy of the test (Either "Teacher Test Form A," or Teacher Test
Form B")

+ A test packet for each student to which the test will be administered. Make
copies of either "Student Testing Packet Form A" or "Student Testing Packet
Form B," and staple together for each student that will be taking the test.

+ A pencil for each student
+ Poker chips (used as markers)
+ A wordless book (if using "Form B") such as "Good Dog Carl."
1. Each test (Form A and Form B) measures a student's understanding and skill
level in working with rhymes, syllables, words & sentences, and phonemes.
Therefore, Form A and Form B both contain four subtests. Each subtest
corresponds to a level of phonemic awareness.
2. Each subtest is preceded by teacher instructions for administration. These
instructions are located in the "Teacher Test Form A," or "Teacher Test Form
B." Follow these instructions to administer this test.
3. The test should be administered to children individually.
4. Record student responses to questions in the "Student Testing Packet Form
A or B," belonging to the child.
5. Stop the test when the student makes three errors in any one subtest.
6. Record the scores of each student on each subtest in which the child was
tested on the "Testing Record" (either "Testing Record Form A," or "Testing
Record Form B") Each time a child is tested, his scores should be recorded
on this record to keep notation of progress.
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7. Instruction should begin at the level at which the child made three errors. For
example, if while administering the " awareness of syllables subtest," the child
makes three errors testing should be stopped. The child should be provided
with instruction about syllables (see page 134).
8. After providing instruction to students at the level at which they "tested out"
(i.e., made three errors) it would be helpful to retest them in this area. The
teacher could use Form B to retest students in that area. It might be best to
retest only at the level at which children tested out (i.e., following the example
given above, the child who "tested out" on the "awareness of syllables
subtest" could be retested using the "syllables subtest" form B).
Also, if you are re-testing the entire class, it may be most efficient to adapt
Form B of this test for administration to the whole class (as it has been designed
for administration to individual students), or to use a different assessment tool .
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Teacher Copy of
PHONEMIC TESTING FORM A

Test adapted from:
Phonemic Awareness: Creative Teaching Press, Inc. 1997.
Phonemic Awareness in Young Children: Paul H. Brooks Publishing Co., Inc.
1998.
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Rhyming: Subtest

Instructions:

1. Explain to students that two words rhyme when they sound the same.
"For example, the words /book/ and /cook/ rhyme because they sound
the same at the end. The words /hail/ and /rail/ also rhyme because they
sound the same. Can you think of a word that rhymes with /sat/?"
2. Place the Demonstration Page (located in student testing packet) in front of
the child. Point to the picture in the top left hand corner. Ask, "What is this
a picture of?" That's right it's a picture of a telephone. Look at the
pictures at the bottom of the page. Can you find a picture that rhymes
with telephone?"

Once the child identifies the picture that rhymes with telephone demonstrate how
you draw a line between the two objects to show that they rhyme.
3. Once the student identifies the picture that rhymes with the word telephone
follow the above procedure (in step #2) to further model this activity. There is
one more set up rhyming words on the demonstration page.
4. Have the student open his testing packet to the first page (follows
Demonstration Page). Explain that there are 10 pictures on the page. Name
each picture on the page as you point to it.
5. Tell the child that you want him to draw a line to connect each pair of pictures
that rhymes. Tell him that every picture on the top of the page rhymes with
one of the pictures on the bottom of the page. Ask the child to put his pencil
down when he is done.
6. Each pair of words that the child correctly identifies as a rhyming pair is worth
one point. There is a total of 5 points possible. If the child earns less than 3
points on the test then stop here. Do not continue testing him (instruction
should begin at this level, or at the listening level depending on the needs of
the student). If he scores 3 or more points than continue to the next subtest.
Record the score on the Testing Record Form A, under "Rhyming."
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Words and Sentences: Subtest

Instructions:

1. Tell the student that a sentence is like a short story. It tells about something
and names who or what it is telling about. "For example, /Bob went to the
store/, is a sentence. It tells us what happened (someone went to the
store) and who it happened to (Bob). /ate ice/ is not a sentence because
it does not tell us who ate ice. Is this a sentence: /The fish swam in the
bowl./?"
2. Tell the child that you are going to read several sentences to him and that he
must tell you "yes," if what you read is a sentence, and "no," if what you read
is not a sentence.
3. Turn to page two in the student's testing packet. Read each sentence that is
listed and circle "yes," if the child states that the sentence is a complete
sentence and "no," if he says it is not a complete sentence.
4. After the child has completed the top section of this page (Sentences) hold a
small discussion about words. "The sentence, /Jim likes bikes/ has three
parts, and these three parts are called words. Repeat the sentence, but
this time clap each time you say a word in the sentence. Model this process
once more for the student. "I (simultaneous clap) love (simultaneous clap)
school (simultaneous clap)."
5. Tell the child that you are going to say a sentence to him and he must repeat
the sentence, but as he repeats the sentence he must clap once each time he
says a word in the sentence oust as you demonstrated above).
6. Read each sentence on the bottom of page two (of the student testing packet)
to the student. Record the number of times that he claps as he repeats each
sentence.
7. Each numbered item on page two of the student's testing packet is worth half
a point. There are a total of 5 points possible on this page. If the child earns
less than 3 points on the test then stop here. Do not continue testing him
(instruction should begin at this level). If he scores 3 or more points than
continue to the next subtest. Record the score on the Testing Record Form
A, under "Words & Sentences."
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Awareness of Syllables: Subtest

Instructions:
1.

Turn to page three in the student's testing packet. Place the page in front of
both you and the child. You will use the "Syllable Chart," on the page for this
activity.

2.

Demonstrate how to move a marker into a new box on the "Syllable Chart,"
each time you say a syllable in a word (begin in the box labeled, "Start here,"
and move the chip to the right for each new syllable in the word. Enunciate
each syllable as you say the word /birthday/. Birth (move a marker into the
first box on the chart) day (slide the marker over to the second box on the
chart). The word /birthday/ has two syllables so I moved the marker two
times.
Now listen and watch me move the marker each time I say a syllable in a
different word. Enunciate each syllable as you say the word /potato/. Po
(move a marker into the first box on the chart) ta (slide the marker over to the
second box on the chart) to (slide the marker over to the third box on the
chart). The word /potato/ has three syllables so I moved the marker three
times.

3. Now I will give you a word. You must repeat the word, but as you repeat
the word move the chip into a new box each time you say a syllable in
the word (just as I showed you). Your word is /penny/. Instruct the child
to say the word slowly and to move the chip into a new box each time he says
a syllable in the word. Use the word /hat/ as another practice word before
having him complete this subtest.
4. Read each word on the page to the student. Record the number of times that
he moves a chip as he repeats each word.
5. Each word on page three of the child's testing packet is worth one point.
There are a total of 5 points possible on this page. If the child makes 3
mistakes while taking this subtest, then stop here. Do not continue testing
him (instruction should begin at this level). If he scores 3 or more points than
continue to the next subtest. Record the score on the Testing Record Form
A, under "Syllables."
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Phonemes: Subtest

Instructions:

1. Tell the student that you are going to being asking him some questions about
the sounds in words.
2. Each set of questions that appears on page five of the student testing packet
is preceded by an example (in bold letters). Read this to the student (or
create your own) as an example of what you are asking the child to do. Also,
in some cases, you may need to provide more then the one example that
precedes a set of questions (depending on the needs of the student).
3.

Each question on pages five through six of the student's testing packet is
worth half a point. There are a total of 6 points possible on this assessment of
phonemes. If the child makes 3 mistakes while taking this subtest, then stop
here. Do not continue testing him (instruction should begin at this level). If he
scores more than three points on this subtest then provide him with practice
activities that focus on phonemes and/or provide him opportunities to practice
matching letters with sounds. Record the score on the Testing Record Form
A under "Phonemes."
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Student Testing Packet
PHONEMIC TEST FORM A

Rhyming Demo_nstration Page

telephone

van

]

fan

baby

bone

Please note: Content on this page was redacted due to copyright concerns.

Rhyming: Draw a line connecting each object at the top half of the paper
to an object with which it rhymes at the bottom of the page.

car

bee

bat

chair

hand

bear

fish

tree

cat

sand

star

Please note: Content on this page was redacted due to copyright concerns.

(Page 2)
Words & Sentences
Sentences:
Teacher Instructions: Read each sentence listed below and circle "yes," if the
child states that the sentence is a complete sentence and "no," if he says it is not
a complete sentence.

1. Worms are fast.

Yes/No

2. I have good friends.

Yes/No

3. eats cheese.

Yes/No

4. has a cold nose.

Yes/No

5. I love to swim.

Yes/No

Words:
Teacher Instructions: Place an "X" on the space following each word if the
student claps while saying the word as he repeats the sentence. At the end of
each sentence record the total number of times the child clapped while saying
each sentence.

1 . Lamps _

are _

bright_.

Total claps: _

2. My_ glass_ broke_.
3. Mice
4.

love
can

to

eat

ride -a- bike

Total claps: _
cheese_
well_

5. She _works _hard _each _day_.

Total claps: _
Total claps:
Total claps:

(Page 3)
Awareness of Syllables

Teacher Instructions: Read each word that appears in italics to the student.
Record the number of times the child moves the marker (in representation of the
syllables in each word) as he repeats each word.
Note: The first move of the marker should begin in the box on the far left labeled,
"Begin Here." For each proceeding syllable in the word, move the marker right,
the appropriate number of boxes.

Syllable Chart
Beain Here

1

2

3

1. Balloon

Number of times marker was moved:

2. Bell

Number of times marker was moved:

3. Doghouse

Number of times marker was moved:

4. Telephone

Number of times marker was moved:

5. Alligator

Number of times marker was moved:

4

5

(Page 4)
Phonemes
Teacher Instructions: Read each example (or create your own) that appears in
bold. Then ask the questions that follow in each section. Record the child's
response on the lines that are provided.

Phoneme Isolation (Initial and Final Sounds)
I am going to ask you tell to tell me the first sound you hear in some words
that I say to you. For example, I might ask, "What is the first sound in the
word /fish/? You would tell me that the first sound in the word /fish/ is /f-ff/.
What is the first sound in the word ...

1. Sit

Child's response:

2. Cat

Child's response:

Now I am going to ask you to tell me the last sound you hear in some
words that I say to you. For example, I might ask, "What is the last sound
in the word /bat/? You would tell me that the last sound in the word /bat/ is
/b-b-b/.
What is the last sound in the word ...

1. House

Child's response: _ __

2. Bathtub

Child's response: _ __

Phoneme Synthesis and Analysis
I am going to say a word very slowly. You must listen carefully and put the
sounds together to tell me the word that you think I am saying. For
example, I might say /c-c/ - /a-a/ - It-ti. Then I would ask, "What word did I
say?" You would tell me that I said the word /cat/.

1. /s-s-s/ - /o-o-o/ -/k-k-k/

What word is that? _ _ _ __

2. /l-1-1/ - /a-a-a/ - lm-m-m! - /p-p/

What word is that? - - - - -

(Page 5)
Now I am going to say a word the fast way and then ask you to say it the
slow way. For example, I might say the word /dog/ and ask you to say it
very slowly. You would say /d-d-/ - /o-o/ -/g-g/.

1. /sun/ Now you say it the slow way. Child's response: _ _ _ __
2. /happy/ Now you say it the slow way. Child's response: _ _ _ __
Phoneme Manipulation
I am going to ask you to add a sound to one word to make a new word. For
example, I might say, "Add an /s/ to the word /at/. What word did you
make?" You would tell me that you made the word /sat/.
1. Add a /p/ to the word /in/. What word did you make? _ _ _ __
2. Add an /s/ to the word /and/. What word did you make? _ _ _ __
Now I will ask you to take a sound off of a word, and to tell me what word is
left. For example, I might say, "Take the /p/ off of the word /play/. What
word is left? You would tell me that the word /lay/ is left.

1. Take the /m/ off of the word /mice/. What word is left? _ _ _ __
2. Take the Isl off of the word /seat/. What word is left? - - - - -
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Teacher Copy of
PHONEMIC TESTING FORM B

Test adapted from:
Phonemic Awareness: Creative Teaching Press, Inc. 1997.
Phonemic Awareness in Young Children: Paul H. Brooks Publishing Co., Inc.
1998.
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Rhyming: Subtest

Instructions:

1. Explain to the student that two words rhyme when they sound the same.
"For example, the words /book/ and /cook/ rhyme because they sound
the same at the end. The words /hail/ and /rail/ also rhyme because they
sound the same. Can you think of a word that rhymes with /sat/?"
2.

Tell the child that you are going to say a word to him.
"For example, I may say the word /ball/. You must tell me a word that
rhymes with /ball/. The word /wall/ rhymes with /ball/.

Read the word /sea/ to the child. Ask him to identify one word that rhymes with
!seal.
3. Tell the child that for this activity, you are going to say a word Uust as you did
with the word /sea/) and ask him to tell you a word that rhymes with the word
that you state.
1. Turn to the first page in the child's testing packet. There is a list of five words.
Read each word to the student and ask him to tell you a word that rhymes
with the stated word. Write his response on the line following each listed
word.
2.

Each set of rhyming words that the child creates is worth one point. There is
a total of 5 points possible. If the child earns less than 3 points on the test
then stop here. Do not continue testing him (instruction should begin at this
level, or at the listening level depending on the needs of the student). If he
scores 3 or more points than continue to the next subtest. Record the score
on the Testing Record Form B, under "Rhyming."
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Words and Sentences: Subtest

Instructions:

1. Tell the student that a sentence is like a short story. It tells about something
and names who or what it is telling about. "For example, /Bob went to the
store/, is a sentence. It tells us what happened (someone went to the
store) and who it happened to (Bob). /ate ice/ is not a sentence because
it does not tell us who ate ice. Is this a sentence: /The fish swam in the
bowl./?"
2. Tell the child that you are going to show him a picture in a book (use a
wordless picture book such as, Good Dog Carl) and ask him to tell you a
sentence that describes some part of the picture. Provide an example.
3. Turn to page two in the student's testing packet. Turn to a page in the book
that you provide for this activity and ask the student to tell you a sentence that
describes some part of the picture. Record the sentence that the child
provides on the space provided in the testing packet. Then turn to a different
page in the book and ask him to think of a sentence that describes some part
of that picture. Record his response on the space provided in the testing
packet.
*Place several markers (poker chips) on the table in front of you and the student.

4. After the child has completed the top section of this page (Sentences) hold a
small discussion about words. "The sentence, /Jim likes bikes/ has three
parts, and these three parts are called words. Repeat the sentence, but
this time move one marker (poker chip) away from you each time you say a
word in the sentence. Model this process once more for the student. "I
(simultaneously move a marker) love (simultaneously move a marker)
school (simultaneously move a marker).
5. Tell the child that you are going to say a sentence to him and he must repeat
the sentence, but as he repeats the sentence he must move a marker away
from him each time he says a word in the sentence Oust as you demonstrated
above).
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6. Read each sentence on the bottom of page two (of the student testing packet)
to the student. Record the number of times that he moves a marker as he
repeats each sentence.
7.

Each numbered item on page two of the student's testing packet is worth one
point. There are a total of 8 points possible on this page. If the child makes 3
mistakes while completing this test stop here. Do not continue testing him
(instruction should begin at this level). If he scores 5 or more points than
continue to the next subtest. Record the score on the Testing Record Form
B, under "Words & Sentences."
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Awareness of Syllables: Subtest

Instructions:

1. Demonstrate how to clap each time you say a syllable in a word. Enunciate
each syllable as you say the word /birthday/. Birth (simultaneous clap) day
(simultaneous clap). The word /birthday/ has two syllables so I clapped
two times.
Now listen and watch clap each time I say a syllable in a different word.
Enunciate each syllable as you say the word /potato/. Po (simultaneous clap)
ta (simultaneous clap) to (simultaneous clap). The word /potato/ has three
syllables so I clapped three times.

2. Now I will give you a word. You must repeat the word, but as you repeat
the word clap once each time you say a syllable in the word (just as I
showed you). Your word is /penny/. Instruct the child to say the word
slowly and to clap once each time he says a syllable in the word. Use the
word /hat/ as another practice word before having him complete this subtest.

3. Turn to page three in the student's testing packet. Read each word on the
page to the student. Record the number of times that he claps to represent
each syllable as he repeats each word.
4. Each word on page three of the student's testing packet is worth one point.
There are a total of 5 points possible on this page. If the child makes 3
mistakes while taking this subtest, then stop here. Do not continue testing
him (instruction should begin at this level). If he scores 3 or more points than
continue to the next subtest. Record the score on the Testing Record Form
B, under "Syllables."
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Phonemes: Subtest

Instructions:

1. Tell the student that you are going to being asking him some questions about
the sounds in words.
2. Each set of questions that appears on page five of the student testing packet
is proceeded by an example (in bold letters). Read this to the student (or
create your own) as an example of what you are asking the child to do. Also,
in some cases, you may need to provide more then the one example that
proceeds a set of questions (depending on the needs of the student).
3. Each question on pages five through six of the student's testing packet is
worth half a point. There are a total of 6 points possible on this assessment of
phonemes. If the child makes 3 mistakes while taking this subtest, then stop
here. Do not continue testing him (instruction should begin at this level). If he
scores more than three points on this subtest then provide him with practice
activities that focus on phonemes and/or provide him opportunities to practice
matching letters with sounds. Record the score on the Testing Record Form
B, under "Phonemes."
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Student Testing Packet
PHONEMIC TEST FORM B

(Page 1)
Rhyming

Teacher Instructions: Read each word below to the student, asking him to state
a word that rhymes with the word you read. Write his response on the line
following each word that you read.

1. Hit:

2. Light:
3. Fan:
4. Leg:
5. Toe:

(Page 2)
Words & Sentences
Sentences:
Teacher Instructions: Record each sentence the child creates (by looking at the
pictures in a book) below.

Words:
Teacher Instructions: Place an "X" on the space following each word if the
student moved a marker while saying the word as he repeats the sentence. At
the end of each sentence record the total number of markers the child moved
while saying each sentence.

1. The _sun _can _get _too _hot_.

Markers Moved:

2. Jack_ and_ Jill_ got_ sick_.

Markers Moved:

3. Those_ geese_ fly_ fast_.

Markers Moved:

4. I _love _my _mom _and _dad_. Markers Moved:
5. I

can

climb

trees

well_

Markers Moved:

(
(Page 3)
Awareness of Syllables

Teacher Instructions: Read each word that appears in italics to the student
Record the number of times the child claps (in representation of the syllables in
each word) as he repeats each word.

1. Candy

Number of times student clapped:

2. Four

Number of times student clapped:

3. Backpack

Number of times student clapped: _

4. Elephant

Number of times student clapped: _

5. Tablecloth Number of times student clapped: _

